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The collaborative ARA Education Charitable
Trust – working on systemic change
Hashtags are often just aspirational, with
few strategies in place to achieve them. The
Ara Education Charitable Trust’s hashtag
is “Together we change lives and build
communities.”
And that’s what they are, gradually, doing.
Ara Education Charitable Trust (AECT)
is a collaboration between industry,
government agencies and schools to create
work and training opportunities for South
Auckland school leavers.
There are many partners – five South
Auckland Schools (Aorere College, Mangere
College, Manurewa High, Onehunga
High and Southern Cross Campus),
Auckland Airport, the Ministry of Social
Development, Auckland City Council,
and a number of other local businesses,
including Level Consults which supply the

old houses which are then sold on to the
local community. More schools are getting
involved.
Together they want to get South Auckland
school leavers into construction. They know
this will not only grow the local skilled workforce
– it will increase household incomes.
And they want to show their community
that there are paths to success that don’t
require students to go from school into
tertiary education. There is usually plenty
of support for this transition. Ara is about
providing the support needed to get a
young person from South Auckland securely
into an apprenticeship.
In particular they want to get young
women into construction where they can
get good pay and sustainable careers.
And Ara have named it – they want to be

part of systemic change:
”Our core desire,” says Dr Sarah
Redmond, the Schools’ Engagement
Manager, “is to increase incomes in the
South Auckland area and this is not solvable
by any one group. We need the education
side, the industry side and a big partner like
Auckland Airport to get the systemic change
that is needed to create a community.
We need both top-down and bottom-up
strategies to achieve real change.
“Once household incomes start to
increase, everything else starts to stabilise.
We are looking at long term systemic
change – job stability and people being able
to afford to live in their own community.”
AECT is part of the Ara Jobs and Skills
Hub which was set up by Auckland Airport
in 2015. The aim was to connect South
Auckland communities with businesses
working at and around the airport to fill the
thousands of jobs needed to build and run ‘the
airport of the future’ over the next 30 years.
When Covid struck a small team led
by Dr Sarah Redmond responded by
launching both their House Renovation
and their Pasifika Women in Construction
projects. The support includes providing
career education, teaching them skills,
providing work experience, helping them
get their driver licence and providing
any other support they need to get a job.
This can be in the form of contract work,
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Whakataukī

Aukahatia tō waka
Kia kumea e te au
Kia puhia e te hau
Ka huri noatia tō hoe
Ka aro tonutia kā whetū.
Tighten the bindings
of your waka (so that)
When pulled upon by
the tides
And blown by the winds
You can but turn your
paddle (and)
Continue to heed
the stars.

”Our core desire,” says Dr Sarah Redmond, the Schools’
Engagement Manager, “is to increase incomes in the South
Auckland area and this is not solvable by any one group.”
apprenticeships and full-time employment.
Currently the young people from
the schools, (all of which have trades
academies, so the students have the basics
and an interest in a career in construction),
come to a site leased by AECT cheaply
from the airport and they work on relocated
houses which were destined for demolition
– and landfill. Waste minimisation is an
important part of the kaupapa. Each house
the project renovates, saves about 25 tons
of waste going to the landfill.
The year 13 students come in at every
stage – building, painting, plastering. They
are also learning the skill of deconstruction,
where houses that cannot be renovated are
carefully deconstructed so materials can
be reused.
Once finished, the refurbished homes
become part of the housing stock for the
community.
The Pacific Women in Construction
project focuses on opening up the pathways
for women into construction. Last year there
were 25 young women in the programme. This
year the numbers are reduced but growing.
Sarah Redmond says that it appears
that many young Pacific women living in
South Auckland may have left school and
got jobs as quickly as they could to support
struggling households. It’s a trend Ara plans
to address – and even without a pandemic,
this has its challenges:
“The young women on the programme
all need quite intense mentoring, and we
need to get funding for that, which can
be difficult. Construction is such a male
dominated work environment, and if young
women are to succeed, mentoring is the key.
We need to help the girls to surface issues
and get the support they need. And we

need to change the boys. A strong pillar of
the programme is respect.
“It is also a fact that the girls often
need more support in practical things. For
example, young men are much more likely to
get their driver licence early.”
There are two Cadet Facilitators. Their
role is to form trusting relationships with the
students, especially the young women, and
make sure that they are actively supported
all the way through the programme. This will
involve: meeting with the parents to address
any concerns they may have and resolve (if
possible) any issues that the students are
facing at home; holding monthly workshops,
where parents and girls can network and
listen to other young women who have
successfully made a career in construction
and get some basic skill training in subjects
like financial management; helping them
get their driver licence; preparing them for
an interview; and getting them connected
with a suitable employer. Once the young
women are in a job the facilitators continue
to keep in touch, to make sure they are safe
at work.
Mapa Elisa is one of the facilitators.
As a young Pasifika woman herself, the
programme has opened her eyes, “If I had
this opportunity when I was in school it
would definitely have been something that I
would have considered.”
And that’s how it was for Meriam – who
was a student at Onehunga College:
“I was not sure what I wanted to do and
I was talking with my teacher about it. She
suggested going into the trades programme.
I feel like I have learned more in trades
than in my high school years. I’ve definitely
enjoyed the learning – watching others and
learning what they do. When you’re a female
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some of the boys think that you can’t
do it – that you’re not capable. But
you definitely are.
“Mapa was always checking up by
phone or text to see if we were OK, or
if there was a problem. Recently she
helped me resolve an issue with my
employer.”
Now that she is part of the
construction industry, Meriam’s goal
is to be the first female to operate a
difficult machine: “It’s a very skilled
and well-paid job, and not many
people master it. I’m determined to
be the first female to do so. It’s going
good so far.”
Sai Omosai, one of the two
qualified builders teaching the
students is not surprised that
Meriam is so determined:
“Young women are good at
planning and getting things done.
The boys never look at the plans – so
they end up looking at the problem!
And the girls keep the boys busy! But
really, we find that both groups are
keen and ready to learn. They don’t
waste time and they make the most
of the opportunities we give them.”
AECT has a governance board
which is made up of the five school
principals as well as various highly
experienced members who come
from the financial, construction
and education sectors. Pete Jones,
Principal of Manurewa High School
is currently the Chair of the Board:
“All of our Ara schools have a
common purpose, to support our
rangatahi to take positive steps
beyond school. Recent MSD data is
telling us that a significant number
of our whānau are classed as
‘long term welfare’ beneficiaries.
If we can transition our rangatahi
into successful further education,
training and meaningful employment
pathways then we can help break
this poverty cycle. The Southern
Initiative report The Attitude
Gap Challenge highlighted the
disconnect between schools and
employers in supporting students
to make successful transitions
into employment. At Ara we have
developed innovative programmes
and connections with business
which address this issue.”
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Ruapehu REAP is one of the smaller REAP situated in the
beautiful central North Island.
We became a REAP in 1979. The new organisation emerged from an existing local
education programme. The geographic area we serve sits in two District Councils, Rangitīkei
in the north and Ruapehu in the south.
There are several Iwi within our region and all except one are fully engaged in Te Tiriti o
Waitangi claims. Ngāti Rangi is the only Iwi in our region who has settled its Te Tiriti o Waitangi
claim with the Crown.
Our geographic area is beautiful – we sit under beautiful maunga, surrounded by equally
beautiful walking tracks and awa.
Sadly like many rural areas our population has declined over time with people seeking
employment and education opportunities elsewhere. Although in more recent times individuals
and couples with no previous connection with the region are retiring here.
There are four towns in our region and several smaller settlements – all surrounded
by farms.
Our most northern town is Raetihi which has a population of just over 1,000 with a median
age of 33 years – 26 years for Māori, who make up 66.8% of the population. Ruapehu REAP’s
northern office is located in the Ngāti Uenuku Trust building, Raetihi. This is but one example of
our healthy relationship with Iwi in our region. Prior to that we were located in the Ngāti Rangi
offices, Ohakune, only relocating as their mahi and workforce expanded.
Our most southern town, and home to our main office is Taihape/Mokai Patea. It has a
population of 1,790. The median age is 28 years - 40 years for Māori, who make up 50% of the
population.
The townships of Ohakune and Waiouru towns are located between Raetihi and Taihape.
This is the context within which Ruapehu REAP operates.

People – he tāngata, he tāngata, he tāngata - are a priority
for our organisation. We want to reduce barriers to education,
and one way to do that is to not charge for our programmes
or keep charges to a minimum. We also provide administrative
services to the public and we hire out rooms at our Taihape
office, at very reasonable rates, as there are so few venues for
hire in Taihape.
Our staff are frequently called on to assist individuals,
mainly the elderly, who ‘pop’ into the office for assistance with
technology issues. We do provide digital programmes and
the off-shoot of this is that we become the ‘go to organisation’
for any digital technology issue. We have learnt through our
classes that for many of our elderly their whānau are spread
throughout the world and so they have no choice but to enter
the digital technology world. In addition many government
services are now online which has proven to be very
challenging to many in the community.

For more than 43 years we have provided a full
range of programmes to our communities – there
seems to be nothing that we haven’t covered.
During this time a large percentage of people within our
community have been part of our Ruapehu REAP team – staff,
tutor, board member, or as a learner. This richness of history
and connection is one of the strengths of our organisation.
In recent years we have delivered more programmes in
collaboration with Iwi and marae, to develop and strengthen
iwi capability. The programmes have increased the capacity of
marae to retain their kawa and tikanga. The population trends
and Iwi engagement in the Te Tiriti o Waitangi process is the
rationale for Ruapehu REAP assisting, on request, programmes
that focus on outcome for Iwi, hapu and marae.
Other ACE programmes include but are not limited to:
governance training; sign language; managing household
budgets; small business skills; preparing to purchase a home;
te reo Māori; harakeke; parenting programmes; driver licences;
defensive driving; preparing for interviews; numeracy and
literacy; skills to become a home industry and beekeeping.
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We have also been providing wānanga to build the capacity on
our marae.
In 2020 Ruapehu REAP, in collaboration with Mōkai Patea Services,
delivered a programme at Moawhango Marae. The programme
was open to all and people came from as far away as Auckland. The
aim was to assist iwi and marae to build their capacity to manaaki
manuhiri.
The programme consisted of: karanga and whaikorero; the
revitalisation of te reo me ona tikanga; understanding of karanga me
ona tikanga; confidence in performing karanga; understanding of
whaikōrero me ona tikanga; and confidence in performing whaikorero.
Those who attended spoke highly of the programme but equally
about the benefits of coming home to their marae and rekindling
relationships.
The planned second wānanga was delayed because of Covid –
but was finally held in May this year. This recent wānanga saw more
uri of Mōkai Patea Iwi, but primarily Ngāti Whitikaupeka Iwi, return
home. In total there were 33 in attendance plus six tutors - all Mōkai
Patea uri (decendants).
The second wānanga expanded to include whakapapa, hitori o
Mōkai Patea, waiata, moteatea (traditional chant), and the composing
of mahi-ā-ringa (actions).
Many said that they were grateful for the programme as it gave
them something to come home to, and to continue to spend more
time with whānau, some they knew and some they were meeting for
the first time.
As stated earlier Mōkai Patea is currently going through the
Treaty of Waitangi Claims process. The process is taxing and can
tend to be divisive in nature. However, it also gives claimants and
Iwi an opportunity to come together, to reclaim their stories, and
to retell those stories in waiata, haka, moteatea. It also means that
that marae must cater for the hearings and manaaki manuhiri - from
the pōwhiri at arrival, to the hosting and provision of kai, through to
the poroporoaki. The ability to manaaki manuhiri extremely well is
something every marae, hapu and iwi take seriously. Therefore the
wānanga that we have held alongside Iwi and marae, bring the hau
kāinga together, provides us with the opportunity to contribute to
building capacity. We believe our small contribution has been a major
achievement for our organisation. Working together as a whānau,
using the ako method of teaching is an achievement of these
wānanga.
Looking ahead Ruapehu REAP, along with our wider REAP
whānau, is rethinking how we adapt and change for the future.
During this time of uncertainty, challenges and the loss of lives, there
have also been positive gems of learning. In our case this has been
getting back to nature and finding ways to better utilise our resources.
Ruapehu REAP is positive about moving forward and changing how
we work. Unfortunately we have just gone through a lengthy period
where mandates and isolation have put change management on hold
for several months, with minimal interaction with our community.
So in July 2022 it appears we are coming out of the tunnel and look
forward to discussing, testing and consolidating some real changes
for our organisation and developing programmes that assist our
communities to become resilient, utilise technology with confidence,
and enhance their appreciation of our beautiful region of Mōkai Patea
and Ruapehu.
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Kōtare Research and Education for
Social Change: hope and a place to stand
By Sue Bradford
In March 1994 a group of adult educators,
union and community organisers, Catholic
social justice advocates and Pākehā treaty
activists came together to develop what was
first conceived as a ‘school for social change’.
Inspired by the examples of the
folk schools of Scandinavia and by the
Highlander School in Tennessee we wanted
to build our own ‘school’ where techniques
of participatory adult education would be
used to support community action for a
more just world. As far as we could identify
there was nothing like this in Aotearoa at
that time. From 1994 onwards we worked to
establish what became by 1996 a charitable
trust, ‘Kōtare Research and Education for
Social Change’. Early trustees included
people like John Benseman, Katherine
Peet and Claire-Louise McCurdy who
had close associations with the Workers’
Educational Association (WEA) and others
who came from church, community and
activist backgrounds, including Tim Howard,
Josie Lander, Quentin Jukes, Karen Davis, Sr
Noelene Landrigan and Bill and Sue Bradford.
We sought inspiration and guidance
from the teachings of Paulo Freire and
educators like Frs Felipe Fanchette and John
Curnow who brought the tools of Freirean
structural analysis to Aotearoa in the 1980s.
Other influences included experiences
working alongside tangata whenua rōpu
in various struggles, experiential learning
in the early days of the Pākehā treaty

education movement, grassroots union
and community organising, and a hearty
appreciation of the benefits of incorporating
cultural and creative work into pedagogical
practice.
The first big step we took was to
establish a physical base from which
to operate. In 1997 we bought three
classrooms from the Manukau Technical
Institute (now MIT) and relocated them on
a hectare of rural land at Hoteo North, near
Wellsford. Autonomy and the ability to hold
kanohi ki te kanohi residential workshops
over two or three days on our own terms
were key goals at a time when New
Zealand’s community sector was becoming
increasingly colonised in a changing
funding and contracting environment.
The second breakthrough came in 1999
when we finally raised enough money to
employ our first education coordinator –
writer, anti-mining activist and educator
Catherine Delahunty. Our first official Kōtare
workshop took place in Whaingaroa/Raglan
in June 1999 with a two-day programme
aimed at strengthening the work of local
tangata whenua and tauiwi on sewage
issues around the harbour.
Relationships with tangata whenua are
integral to our being. We were welcomed
to the land at Hoteo North at the time of
our formal opening and blessing in 1999 by
people from Ngāti Whātua o Kaipara and
Te Uri o Hau, and we continue to value our

relationships with whānau locally.
Over the two-plus decades of our
existence, Kōtare has run hundreds of
workshops and welcomed thousands of
participants, mostly to our base at Hoteo
North, but at times to programmes run in
other localities as well. Thematic areas
have included climate justice and natural
resource protection; youth, women, faithbased, union, unemployed and beneficiary
and housing organising; cultural work (using
creativity for community-building and social
action); Pākehā Tiriti education and the
role of allies; disability activism; LGBTIQA+
activism; and community economic
development.
We also run workshops on various
aspects of the pedagogy of adult
participatory education, including the use of
structural analysis, economics as if people
and planet mattered, community-based
archiving and history/storytelling, and groupbuilding, facilitation, campaigning and other
organisational and capacity-building skills.
Two years of Covid has affected us
deeply. Only sporadically have we been able
to operate in our preferred residential mode.
Like many groups we have been obliged
to go online, doing our best to maintain a
participatory element despite the constraints
of Zoom. Recent workshops have included:
a series Building Relationships, Common
Analysis and Hope; a short online course
for social and ecological practitioners and

Kōtare is recognised for its role modelling as a Pākehā organisation striving
to operate in a way this is grounded in Te Tiriti, but is not solely focused
on treaty education itself, and which also seeks to involve tangata whenua,
tagata Pasifika and all tauiwi, including recent migrants.
community activists What’s Facing Us as
We Head into 2022?; Contextual Analysis;
and Organising with Social Change in Mind.
Our two most recent sessions undertook
collective analyses of the nature, drivers and
implications of the anti-mandate protests,
something many people are still trying to get
their heads around.
Kōtare has always consciously seen
itself as part of the ACE sector. In earlier
days we were active in conferences and hui,
and from 2005–2011 we were recipients of
TEC funding which enabled us to offer an
expansive range of programmes. We shared
the heartbreak of many other rōpu when
changes in policy under National meant all
support was withdrawn from groups who
failed to meet new constrained criteria. By
2013 we were obliged to make our two
paid workers redundant, never the happiest
moment in a community organisation’s
history. It wasn’t until 2017 that we were able
to take on a paid part-time worker once more.
Kōtare has only been sustainable
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because of the dedication of a highly
committed volunteer workforce. Trustees
have always played an integral role as
facilitators, educators and occasional
researchers, as well as helping with the
physical work of maintaining the buildings
and land. Those at the core are backed
by a wider whānau whose commitment
to regular automatic payments provides
an income that enables us to keep paying
the bills. Our supporters are also great at
turning out for working bees where they
do a champion job with essential tasks like
painting, weeding, planting and cleaning,
always followed by a slap-up lunch. Good
healthy kai has its place at the heart of all
our activities.
Other funding sources over the years
have included COGS and a number
of charitable trusts. In recent times a
comparatively generous grant from
Foundation North is helping support the
all-important task of transition beyond
Kōtare’s founding generation.
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Those of us who were there at the
beginning said at the time that we wanted
this group to be one that outlasted our
lifetimes. We’re not quite there yet, but are
dedicated to doing everything we can to
make it happen by creating opportunities
for intergenerational dialogue and the
recruitment of younger generation trustees
and educators.
Catherine Delahunty attended the ACE
Conference in June 2018 where one of the
speakers was Peruvian popular education
leader Nélida Céspedes Rossel. In an
article Catherine wrote for Nélida after the
conference about the influence of Paulo
Freire in Aotearoa she says ‘So many
of Freire’s ideas from praxis to rejecting
‘neutrality’ have helped us to co-construct
educational experiences with both adults
and younger people that have increased
activism and solidarity. Although popular
education has been undermined by freemarket economics, the commitment to
justice at the heart of our collective learning
cannot be destroyed.’
In 2020–2021 Kōtare carried out
an impact survey among workshop
participants. Key findings included:
• The decision made very early on to
provide (mostly) residential education
was thoroughly vindicated by people’s
responses around the importance
of space, place, food, relationships
and ritual to the kind of educational
experience Kōtare offers.
• Kōtare remains an outlier in adult and
community and adult education, at least
among Tangata Tiriti organisations.
• Kōtare is recognised for its role
modelling as a Pākehā organisation
striving to operate in a way that is
grounded in Te Tiriti, but is not solely
focused on treaty education itself, and
which also seeks to involve tangata
whenua, tagata Pasifika and all tauiwi,
including recent migrants.
• Despite a lack of access to steady or
institutional funding, Kōtare has held
firmly to the integrity of its original
kaupapa.
Kōtare continues to do its best to offer
hope, and a place to stand.
If you are interested in finding out more:
website: http://kotare.org.nz/
Or email: education@kotare.org.nz
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Rotorua Community Youth Centre Trust – a
collaborative one-stop-shop for youth-centred
skill development and wellbeing
Enabling youth to reach their full potential is the aim of the Rotorua
Community Youth Centre Trust. To do this, the Centre acts as a ‘one
stop youth shop’. Regardless of which service they enter, each young
person will get the total support they need. As Jen Murray, CEO,
explains, “basically we wrap services and activities around young
people so they can achieve their aspirations. If we can’t provide
support internally, then we will reach out to external partners.” The
Centre has three outcome areas: health and wellbeing; learning and
development and employment.
The Health and Wellbeing programme includes a free health
service that provides around 8,000 free consultations for young
people a year. Young people can get support for a variety of different
reasons including contraception and sexual health, mental health,
general health concerns, along with social support.
Steve Holmes is the Youth Development Manager:
“Youth Development includes programmes and services to
help young people discover their gifts and abilities, gain a sense of
achievement, set goals, develop their individual strengths and move
towards having a great future. In all of our workshops rangatahi
make positive connections – with friends as well as with adult youth
workers. Some common feedback is that young people now believe
that they can accomplish things and that there are people who
believe in them.
“Research shows that young people can increase their selfdiscipline and self-efficacy through creativity, so we provide
workshops on: film editing, PC building, singing and song writing;
rap writing; and a radio and broadcasting programme providing
a platform for young people to gain confidence and express
themselves. There is also a ‘for youth by youth’ radio station and
studio recording facilities.
“We run the youth development programmes during the school
day and after school so we can cater for young people who are
both in school and disengaged. We also run programmes for school
groups and alternative education providers, as well as for young
people who are not yet in education, training, or employment. This

helps them discover new ways of learning and exercise that vital
creative part of their brain. Our programmes are proven to reach
people who need it the most.
“Creative thinking in decision-making is a valuable skill. ‘Youthvoice’ is important too, and the radio programme is one of our most
popular.
“In a normal year we have well over 200 youth engaged in our
various creative youth development programmes which usually run
over eight weeks. With Covid it has been about half that.
“We also deliver Te Hiringa with Te Waiariki Purea Trust. Te Hiringa
is a 10-week programme for 15-year-old youth who are not-enrolled
in education. Using a holistic approach and a bi-cultural learning
environment with a Te Ao Māori perspective, this programme aims
to support the successful re-engagement into education or the
transition into further training or employment. Rangatahi are helped
to build a vision for their future and be motivated to stay engaged in
their learning journey to achieve their aspirational goals. Whānau are
actively engaged in the programme.”
In the last quarter of 2021 nearly one in every eleven young
people in Aotearoa aged between 15–24 were Not in Education,
Employment or Training (NEET). Statistics for Rotorua are some of
the worst in the country. This is why the Centre provides the Youth
Employment Plus – Rotorua service. Leigh Richards is the manager
of YEP-R and explains how the Youth Employment Plus service works:
“When a young person walks through the door looking for
employment, education or training, they are matched with one of
our Youth Worker Navigators. The Youth Worker Navigator supports
and empowers the young person by mentoring and coaching them
to identify and reach their aspirations, develop their strengths and
prepare them for future pathways in education, employment or
training. This may include gaining their driver licence, improving their
literacy and numeracy, engaging in work experience or shadowing
someone working in their chosen industry.
“Young people are supported to develop employability skills that
NZ employers are looking for in new staff. They are also supported

The Rotorua Pūtake Nui approach is an
essential part of our success. No one
organisation can support Rotorua
rangatahi on their own.
to achieve goals they have for their mental and
emotional wellbeing, physical wellbeing, family and
social wellbeing and spiritual wellbeing.
“A Workplace Opportunities Broker matches the
young person’s employment aspirations with a ‘youth
friendly’ employer. Support is provided to the young
person, and the employer for a further six months or
longer if necessary.”
Then there is E2E, an Education-to-Employment
brokerage service, which promotes vocational
education as a desirable pathway, and strengthens
connections between local employers, training
providers and schools.
The Rotorua Youth Centre Trust is a member of
Pūtake Nui, a city-wide collaboration that supports
rangatahi to reach their potential. Pūtake Nui has four
kokonga or cornerstones: Act Early, Act Together;
Rangatahi with Aspirations; Rangatahi Wellbeing;
and Rangatahi Centric. Pūtake Nui was developed
from the Rotorua Working Together Forum that
brings local and central government and community
organisations together. Jen Murray explains:
“The Rotorua Pūtake Nui approach is an essential
part of our success. No one organisation can support
Rotorua rangatahi on their own. We each know what
the others do, and we work together in a partnership
approach so that youth can be navigated through the
system.
“One of our biggest challenges at the moment
is not knowing what’s going to happen in relation to
employment and job security as a result of Covid.
This unpredictability is having an effect on the mental
health of young people. We can help with that, and
we continue to support them get where they want to
be – but the environment is still a challenge.”
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Centre for Pacific
Languages – a long
established ACE provider
has a fresh approach
The Centre for Pacific Languages celebrates its 45th birthday next
year and is now two years into a fresh approach, shifting from face-to-face
language courses in Auckland, to online national delivery. Their flagship short
courses (2 hours per week over 10-weeks) across seven Pacific languages
(gagana Samoa, lea faka-Tonga, vagahau Niue, gagana Tokelau, reo Māori
Kuki ‘Āirani, Vosa Vakaviti and Fäeag Rotuąm), are available at three levels
(introduction, everyday conversation) plus two more advanced courses for
Samoan learners wanting to understand the language and protocols of the
fa’amatai. These are free community language classes, open to anyone with
an interest in Pacific language and culture.
Another change has been the establishment of two income-generating
services: Corporate Competency Training workshops for workplaces that have
Pacific staff members, or who work with Pacific people and communities; and
a translation service which is used both nationally and internationally.
The Centre also continues its key role as an advocate for policies which
promote the revitalisation, maintenance and strengthening of Pacific
languages and identities in Aotearoa New Zealand.
Until 2019 the organisation was funded by the TEC as an ACE provider.
Now with funding from the Ministry for Pacific People (MPP) they have
positioned themselves as a national organisation supporting the restoration
of Pacific people’s identities through language and culture.
As their website says, ‘We are tautai or wayfinders, helping people recover
their past, strengthen their present and envision the future through the
restoration of the languages, cultures and identities’.
The Centre is the only NZQA-registered PTE providing free Pacific language
classes (for anyone, not just Pacific people) in Aotearoa New Zealand.
The change in delivery mode has meant a new approach – now delivery
via online platforms is the norm. The Centre has four full-time employees who
manage the organisation on a day-to-day basis, and a pool of about 30 part
time/contracted Pacific language tutors, translators and cultural competency
facilitators.
Tuiloma Gayle Lafaiali’i (MEd, BA Education) is the Centre’s CEO. She
explains the reason for the recent changes, and their new approach:
“Stats NZ 2018 data shows that 65 percent of Pacific people living in
Aotearoa New Zealand were New Zealand-born and the research indicates
many NZ-born are disconnected from their culture and language. In one
generation a language is lost and it takes three generations to reclaim it. So
in 2019 the MPP published their Lalanga Fou report setting strategic goals,
and language revitalisation which was identified as one of four key strategic
areas designed to have Pacific peoples thriving in Aotearoa. Subsequently,
CPL was able to secure new funding from the 2019 Wellbeing Budget. The
government allocated $20 million over three years for MPP to support the
development of services that support Pacific language learning and cultural
identity. We received $3.9m funding from this pool and our big output is
making our courses more accessible nationally.
“To help us achieve our goals we work collaboratively with the wider

9
‘We are tautai or wayfinders, helping people recover their past, strengthen their present and
envision the future through the restoration of the languages, cultures and identities’.

CPL Pacific language tutors (L to R) Alioth Helu (lea faka-Tonga); Lynn Lolokini Pavihi (vagahau Niue); Rev Iutana Pue (gagana Tokelau);
Fesaitu Solomone (Fäeag Rotuąm); Tauanu’u Perenise Sitagata Tapu (gagana Samoa); Marete Tere (Reo Māori Kuki ‘Airani)

Pacific community language providers,
educators and digital innovators to develop
Pacific language resources to support
language revitalisation. We continue to offer
our short courses for free and we are looking
to develop higher level fee-paying courses.
“We are working with MPP and the Māori
Language Commission to determine how
we ‘certify’ Pacific language experts here
in Aotearoa for our professional translation
services. At present we have huge numbers
of Pacific children in language nests, and
limited opportunities for transitioning to
bilingual language programmes in schools.
My daughter, for example, is learning
Spanish because gagana Samoa is not
offered at her school.”
The change in funding has given the
Centre the ability to be more strategic in
what they deliver.
“When we were funded by the TEC,”
says Tuiloma, “we were rather stuck in a
box – required to teach only people 16 years
and over and run specific courses. The new
funding has more flexibility and therefore
allows us to think outside the box as to how,
what and who we deliver to. The intent is
more learner focused, so we now enrol
13–15-year-olds with parental supervision
and we work on a number of initiatives to
support Pacific languages in schools and
ECE as well.
“This year we started our first gagana
Tokelau course which has proven to be
very popular, and in 2023 we are planning
to develop courses in te gana Tuvalu and te
taetae ni Kiribati for delivery in 2024.
“Our short courses are delivered via a
weekly two hour Zoom lesson facilitated by
a tutor. Students are expected to do at least

one hour of their own study and practice
as they work towards comprehension and
fluency. All up, the courses involve 30 hours
of learning. These courses are a good taster
of the language to get students on the
learning journey and motivated to continue
with higher level classes. But 30 hours is
not enough to gain fluency, so many of our
students are return learners. Our goal is
to provide them with enough learning and
resources, so that they can then take the
language into their homes and use it daily.”
The three levels are: An Introduction
to Pacific Identity, Language, and Culture
(NZQA Level 1, 3 credits); Everyday
Conversation in a Pacific Language (NZQA
Level 1, 3 credits); and Maintaining a Pacific
Language and Culture (NZQA Level 2, 3
credits). The two Samoan only courses
are Fa’amatai Bilingual, (NZQA Level 4, 3
credits), and Samoan oratory (NZQA Level 4,
3 credits).
“One constraint on course provision is
securing experienced tutors. People can
be fluent, but not teachers. All of our tutors
are either qualified teachers, recognised
language and culture experts and/or
professional translators.
“Each year over 2000 people enrol in
the various courses, but on day one we
tend to lose about 25 percent of intended
enrolments. Although language is identified
as a high priority, students’ ability to attend
class has been limited by Covid, as well as
work and family responsibilities. This has
been particularly evident over the past two
years. Our completion rate has been around
50 percent. Almost a third to half enrol for a
second time.
“Although completion rates are lower

than desired, learner satisfaction with the
course remains at 90% plus. Additionally,
and most importantly, the data in relation
to learners’ increased self-confidence,
increased knowledge and ability to
understand a conversation with their
parents or grandparents remains extremely
high. Eighty to ninety percent of those who
have completed the programme say that
they are now more confident in doing this.”
The 10-week online courses are, says
Tuiloma, good taster courses and at the
moment NZQA does not record credits from
NZQA Training Schemes. This, they hope
will come, and with the new funding the
Centre is free to design more robust courses
that will run for six months or a year.
The Centre is also working in
collaboration with other organisations – to
support and promote Pacific identity. For
example they are working with the Auckland
Museum on a singular project including
providing resources for Pacific people to
archive their photos and documents. They
are also helping people to document their
own migration and settlement stories about
their move from the Pacific to Aotearoa
New Zealand. “We are supporting our
communities to ensure all this incredible
history is saved.”
This year marks the start of the United
Nations Decade for Indigenous Languages.
It is designed ‘to draw global attention to
the critical situation of many indigenous
languages and to mobilise stakeholders
and resources for their preservation,
revitalisation and promotion.’ The recently
refocussed Centre for Pacific Languages
is now in a strong position to meet the
challenge.

ACE Conference 2022
At our annual conference in 2021, Judge Andrew Becroft talked
about the challenge of meeting the needs of the neurodiverse and
the fact that many of our rangatahi in prison have undiagnosed
conditions. Our 2022 ACE Conference was an opportunity to
examine neurodiversity from a broad perspective and provide tools
for practitioners to better support their neurodiverse learners.
Psychiatrist Dr Diana Kopua (Ngati Porou) opened the conference
with a challenge of her own – “How can we talk about neurodiversity
when we haven’t addressed racism? Outcomes don’t show that
we are treated the same.” She encouraged us to confront our
racist history in Aotearoa and create a space for disagreement and
discomfort. Colonisation has affected us all.
Dr Diana also shared her personal learning journey and talked
about the disconnection from ancestral stories which blocks healing.
She has developed a model, Mahi a Atua which uses indigenous
ways to create a therapeutic pathway for Māori by Māori. She
encouraged us to create a culture of feedback and constantly
investigate our responses to situations because we all carry biases.
A panel followed Dr Diana’s presentation to consider definitions of
neurodiversity. Dr Karen Waldie from Auckland University reminded
participants that brain diversity is vital for evolution and all cognitive
functions are on a spectrum. Neurodiverse conditions should not
be described as “disorders” or “gifts” as in “the gift of dyslexia.” Most
people with dyslexia do not view it in this way. Many are not “very
creative” nor do they possess a photographic memory as suggested
by stereotypes. She added that labels can be comforting and an
opportunity to seek information and define strengths and challenges.
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Sara Williams outlined how the Tertiary Education Commission
is encouraging tertiary providers to adopt a learner-centred
approach. She acknowledged that equity is hard to achieve when
our education system is still based on a Victorian model. The TEC
Continuous Improvement Framework asks providers to consider
how they are addressing issues of equity through teaching
pedagogy and practice and providers receiving over five million
dollars in funding are required to submit a Disability Action Plan.
The Tertiary Education Commission is also working on modules for
Dyslexia, Dyscalculia, Dyspraxia, ADHD and Autism.
Naomi Saluni Tavau brought a Pasifika perspective to the panel
emphasising the importance of setting the bar high for our learners
“If you aim for nothing, you will achieve nothing.” She described a
number of strengths-based programmes underlined by the three
‘Ps’ – Pasifika Principles (love, respect, family, service, reciprocity),
Partnership (between learner and teacher) and Practical (using all
the senses).
The conference workshop programme invited participants to
take a closer look at areas of particular interest to them. These
included an introduction to Ako Aotearoa’s Dyslexia Friendly Quality
Mark, how neurodiversity is addressed in Aged Care, what brain
imaging reveals about the neurodiverse brain and managing stress
and anxiety through an understanding of neurobiology.
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ACE Aotearoa Awards
2022
Community Based
Programme of the
Year Tangata Tiriti:
SeniorNet
Educator of the
Year Tangata Tiriti:
Heather Newell,
Executive Director,
SeniorNet NZ

On Day 2, participants heard directly from learners and
whanau about the impact of neurodiversity and got to
experience workshops led by learners.
Ali and Nikau Cowley shared their creative learning
journey and ran a workshop on puppetry while Rich
Rowley and Kate Bruce from Brain Badge offered an
approach to breaking down barriers for the neurodiverse
in the workplace. Pip Block from A1 Student in Auckland
offered an introduction to the Arrowsmith programme
based on neuroscience and Peter Foaese from the
Children’s Commission shared the findings of the recently
published Our Kind of School Report.
Opportunities for reflection were provided by Jennifer
Leahy and Tai Samaeli (in brightly-coloured wigs) and
through a kava ceremony led by Dr Edmund Fehoko.
MC Pale Sauni also wove the many threads of the
conference together while keeping energy levels high.
The annual ACE Aotearoa Awards were presented at the
conference dinner (see page 11).
Our videographers, Big River, captured a number of
conference presentations and these will be available on
the conference website together with workshop slides. We
were also fortunate to have Live Illustrators capturing our
opening sessions. Their illustrations will also be available
on the website.
Our 2022 ACE Conference was a joyful occasion
and a chance to celebrate diversity in all its forms in our
preferred way, kanohi ki te kanohi. We are especially
grateful to our learners and whanau who by sharing their
authentic selves opened a window for us into their worlds.

SeniorNet was first established in Wellington in 1992. Now there are 54
centres throughout the motu with over 8000 older volunteers teaching
other older people how to join the digital world and enjoy using technology.
Heather Newell joined SeniorNet in 2020, the year that Covid-19 forced
New Zealanders to socially isolate, making it impossible for seniors to
attend training or socialise in any way. At the time many seniors lived alone,
and without close relationships.
So Heather developed Senior Hangouts, a free online peer-to-peer
learning platform. Since it began in 2020 over 13,000 seniors have
participated in the sessions that are run Monday to Friday, in the mornings.
Sessions have included special interest topics such as genealogy,
photography, cyber security, online safety, password protection, health, and
wellbeing, as well as more technical training on applications. The sessions
also provide isolated older people with time to socialise and chat, and, if
they wish, to make their own presentations, a project manager is available
to help make that happen.

Educator of the Year
Tangata Whenua:
Charmaine Tukua,
Literacy Aotearoa
He hono tāngata e kore e motu; kāpā
he taura waka e motu. Connections
between people cannot be broken,
unlike those of a canoe-rope.
Charmaine is kaitiaki of sector
knowledge related to the development
of adult literacy in Aotearoa, especially as it applies to Māori. She has
worked as a National Tutor and a National Assessor and Moderator for
Literacy Aotearoa. Her relaxed teaching style means that she is a perfect
role model/mentor for trainee tutors. Her knowledge and experience in Adult
Literacy and Education, Tertiary Education, Te Ao Māori and Te Reo Māori
has made her an integral member of the Literacy Aotearoa training team.
She is a staunch advocate of people’s right to learn particularly Māori,
and a perfect model for the concepts of manaaki tangata, ako and lifelong
learning. Recently she completed her Masters. Her contribution as an
exemplary educator is valued by many throughout Aotearoa.

Community Based
Programme of the Year
Tangata Whenua:
Kokiri Marae Youth
Guarantee Programme
Kokiri Marae Youth Guarantee Programmes:
growing “amazing human beings ready
for work and settled.” Ka haere tonu nga
Akoranga o rātou ma, mo ake tonu āke. The
teachings of those that have gone on, will go on forever.
The marae has a long tradition of providing education and training for Māori who
are failing to flourish in the mainstream system. Learners have come to the programme
either through word of mouth, or because they have been referred from secondary
schools. Local schools have been keen to refer rangatahi to Kokiri Marae because
they know they will stay. Many rangatahi come from difficult home lives and have had
poor attendance at school so they need support. Health services, social workers,
counsellors, anger management stop smoking… everything they need is available.

ACE Aotearoa Member of
the Year Tangata Whenua:
Hauiti Hakopa

Book review:
Ngā Hau e Whā
o Tāwhirimātea:
Culturally
Responsive
Teaching and
Learning for the
Tertiary Sector
Reviewed by Dr Helen Farley,
Practice Manager Education
and Training – Southern Region,
Department of Corrections,
Ara Poutama Aotearoa

Dr Hauiti Hakopa (Ngāti Tuwharetoa) has
a profound understanding of the liberating
power of education and the critical need for
equitable access to learning and teaching has
been an intrinsic part of his own life’s journey.
Hauiti has made a huge contribution to the
ACE sector over many years. He has shared
his knowledge and insights at Hui Fono, conferences and festival events and has
consistently challenged the sector to consider the bigger picture of Mātauranga Māori
and the broader understanding of cultural learning systems, values and processes.
As a Board member Hauiti has brought his knowledge of tikanga to governance issues
and provided exceptional support to ACE Aotearoa Directors, staff and Board colleagues.
His advice has always been delivered with generosity, openness and a light touch.

ACE Aotearoa Member of
the Year Tangata Tiriti:
Tracey Shepherd
Tracey has made a major contribution to the
ACE sector over many years and in a range
of roles. She recently stood down as Chair
Tangita Tiriti of the ACE Aotearoa Board after
almost five years during which she oversaw
significant change and development and
provided leadership at conferences, festivals,
parliamentary events and overseas. She was a member of the ACE Sector Capability
Steering Group, the ACE Sector Steering group and had involvement in ACE
sector-led research.
Tracey has brought to the sector a knowledge of contract negotiation, funding
management, policy and advocacy. Her roles within the Tertiary Education Commission,
a Primary ITO and her current responsibility for the delivery of programmes in Early
Childhood, Schools and Adult and Community Education at Wairarapa REAP have
meant she has been well equipped to lead change and strengthen policy and advocacy
within the sector.
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Ngā Hau e Whā o Tāwhirimātea was
recently published by Canterbury
University Press and edited by Matiu
Tai Ratima, Jennifer Pearl Smith, Angus
Hikairo Macfarlane, Nathan Mahikai Riki,
Kay-Lee Jones, and Lisa Kaye Davies. It
is a slender volume at 68 pages but that
also makes it accessible for time poor
educators both within and outside of
the formal education sector. It has been
written to facilitate non-Māori educators
to support their Māori ākonga. The
reality is that any educator following
the guidance this volume brings will
be doing better by all of their learners.
Pedagogically, it is complementary to
connectivist and social constructivist
strategies that place the ākonga at the
centre of learning. It recognises that

Fa
rle

list of additional
readings. I
really like
that all of the
knowledge is
not crammed
into this small
He
guide. It makes
Dr
it accessible and
not overwhelming. There are very easy
examples of how to adopt the concepts in
everyday teaching and learning so that it
doesn’t feel overwhelming. There are places
for reflection, empowering educators to
personalise the booklet and to make it even
more useful going into the future.
Engaging with Hapori Māori by P. Smith
& L. K. Davies provides a guide around
respectfully reaching out to Māori in
the local area. It can also include Māori
organisations such as research institutes.
The Exemplars of Practice are really useful
snapshots of what the incorporation of the
model might mean and how that looks. Each
case study is written by the educator. The case
studies are drawn from a range of contexts.
This small book concludes with
Teachable Moments in Tertiary Settings
– Ngā Hau e Whā o Tāwhirimātea and
Citizenship written by Angus Macfarlane.
This is followed by Citizenship Table: An
Accompaniment to Teachable Moments
in Tertiary Settings – Ngā Hau e Whā o
Tāwhirimātea and Citizenship. This is a
fitting end to the book which crams so
much value into its pages.
Ngā Hau e Whā o Tāwhirimātea is
whatever it needs to be. It can be a quick
guide to being more responsive to Māori
ākonga. You can read what’s there and
launch straight in. If you want to take
a deeper dive, you can do that too by
following up with the additional readings
and planning and recording your strategies.
What is most pleasing is its accessibility
to educators at all levels and in all parts
of the tertiary teaching sector. It heralds a
way forward that is both achievable
and effective.

n

There is a ‘How to use this guide’
which makes the book and its message
accessible. It makes use of the metaphor
of Ngā Hau e Whā o Tāwhirimātea – the
four winds of Tāwhirimātea – to represent
the four core components of culturally
responsive practice: whanaungatanga
(relationships), manaakitanga (ethic
of care), kotahitanga (unity) and
rangatiratanga (student agency and
leadership). The model is presented
diagrammatically on page 15. Oranga
is seen as the central guiding principle,
surrounded by the four interconnected
components, metaphors for the four
winds: Whanaungatanga, Kotahitanga,
Rangatiratanga, and Manaakitanga. One
blows to the next, drawing and giving to
the central idea of oranga. The elements
are co-dependent and do not indicate a
direction of travel. The model aligns with
Macfarlane’s Educultural Wheel (2004).
Oranga: Tihei Mauri Ora! is written by J.
P. Smith & T. H. R. Karaka-Clarke. Oranga is
central to the model but still incorporates
pūmanawatanga of Macfarlane’s
Educultural Wheel, referring to the tone,
the pulse or the morale established in
the educational setting. The relevance
and even the necessity of wananga is
reinforced, that space for conversation and
discussion. Oranga embodies three core
principles – relevance, balance of power
and scaffolding and these are unpacked
in this section. The importance of ako is
underscored, and the reciprocity of learners.
Power dynamics are acknowledged.
Though this model is about building a te
ao Māori worldview within the educational
context, and embedding cultural
responsiveness, its principles will work for
all learners. It represents a model that puts
the learner at the centre, contextualises
learning and resources, and promotes
discourse. This is the embodiment of good
education in any culture. No learner will be
left behind. It exemplifies good teaching
and learning, and rightfully discounts
the ‘sage on the stage’ approach that
characterises too much of what passes as
education in the tertiary sector.
The book explains the meanings and
implications of unfamiliar te reo Māori
words in a way that is familiar. There are no
scary new concepts. These are ideas that
we are familiar with as good educators,
albeit they may be cast in a slightly
different light. In each section, there is a
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ākonga bring their own lived experience
and identity to learning, and that can
be leveraged to ensure more fruitful
experiences for both kaiako and ākonga.
The book begins with a foreword by
Helen Lomax, Ako Aotearoa, elaborating
on its purpose. The Introduction by
Professor Angus Hikairo Macfarlane
contextualises Māori knowledge in
its diversity. It presents a te ao Māori
worldview and sets the scene for the rest
of the book. It introduces the idea that
kaiako and ākonga would benefit from
incorporating a te ao Māori worldview,
Māori histories, Māori experiences of
struggle and Māori lived realities. It poses
questions about power, mutual benefit,
and monitoring of an embedded te ao
Māori worldview in teaching praxis. We are
challenged to shift from commentary to
practice, and to put things ‘cultural’ at the
centre of all we do.
The introduction identifies a gap in the
provision of tools and frameworks which
could enable tertiary educators to work in a
culturally responsible way. It acknowledges
that educators have recognised that
they need to be culturally responsible
but admits that these same educators
don’t know how to put it into practice. It
acknowledges that in order to be effective,
there needs to be a blending of an
evidence-based approach with the more
pragmatic methodology of practice. To
date, these approaches have been working
at odds with each other. There is the call
for the sector to ‘broaden and deepen its
awareness and respect for knowledge
that flows from different, yet potentially
complementary, streams’ – in this case,
the Māori and the Western knowledge
streams (page 6). Indigenous ways of
learning have always put the learner at the
centre and so too here. All learners benefit
from this approach, not just Māori learners.
Importantly, this book recognises that
adult learners are different, and learners
come with their own experiences.
The book opens with an exposition of
the Te Tiriti o Waitangi: Treaty of Waitangi
as being foundational to the mahi with
a call to consider ourselves as Treaty
partners before we can consider ourselves
as being culturally responsive. It underpins
the importance of relationships. It sets out
the target audience: this book is for non-Māori
and non-Māori organisations to help them
engage with their Māori learners and whānau.

y
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Ngā Hau e Whā o Tāwhirimātea is available from
https://www.canterbury.ac.nz/engage/cup/
new/nga-hau-e-wha-o-tawhirimatea-culturallyresponsive-teaching-and-learning-for-thetertiary-sector.html
Digital edition freely available from UC Research
Repository. Print copy forthcoming.

Glenfield College Community Education has been well-established in the
community for over 30 years. I can remember as a teenager attending
night school for English and Accounting which enabled me to complete
School Certificate even though I had left school. In its heyday, Glenfield
College was a thriving hub located centrally in the community and along
with the other North Shore schools, had multiple classes happening
each night.
When the opportunity came to work and learn about Adult
Community Education, I jumped at the chance and applied. I knew how
invaluable this service had been to me. I started in 2019 and it was clear
that some things needed to change. Enrolments were low, systems
needed updating and overall a fresh new look was required. In that year
the programme was reduced to just eight courses. Whilst learning about
the ACE Sector, I set about reviewing and updating everything. Because
I came from a business and administration background, I knew we
needed the right systems in place to successfully build and grow the
centre.
By 2020–2021, armed with a new website and enrolment system, we
had added many more courses to the programme. Twenty-seven different
courses were on offer, a variety of both funded and non-funded courses.
Numbers were increasing and we were meeting funding targets and KPI’s.
When the first lockdown came, we had reassurance from the Tertiary
Education Commission (TEC) that clawbacks wouldn’t happen. A
welcome relief.
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By Julie Kilroy, until recently, Adult and Community Education Co-ordinator
at Glenfield College, Auckland
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Glenfield College closes its doors
to ACE after 30 years
Ju

Feeling confident that we had hit the right mix, we saw a steady
increase in enrolments which in turn attracted new tutors. However,
Covid again had other plans. In August Auckland went into a regional
lockdown. At the time we had no idea that it would last for as long as it
did. Whilst the rest of the country transitioned into the new traffic light
system, schools remained under the old system until the end of the year,
so for two school terms, we were closed for face-to-face learning. It also
became apparent that the TEC didn’t understand what was happening in
Auckland and Northland resulting in their hard-line stance – a complete
turnaround from 2020. They were quite removed from our reality. When
they issued notice that our courses could go online, although positive in
many ways, it was still ill-conceived. The idea that any course could and
should go online is not always possible. Tutors don’t always have the skillset to teach online. There is an increased workload for them to rewrite
and plan courses to be relevant online. Not everyone in our community
was confident in using computers, or even had access to the internet, so
that portion of the community was put-off and would wait until face-toface classes resumed. Stress levels were increasing overall with people
working online, becoming home-school teachers. They were reluctant to
continue into the evening learning something online.
The President of CLASS wrote to the TEC on behalf of all ACE in
school providers in Auckland and Northland asking for additional relief
for our areas and clearly outlining the reasons why. The response was
that there would be no waiver this time. We were expected to use all
our funding, or we would have to repay any
unused portion. During this time, we were
dealing with bringing in systems to check the
vaccination status of all enrolments and would
be required to verify students were in actual
fact entitled to access funding for the courses.
It was good to see that the range of courses
covered had increased as well as the funding
rate, but with the information coming from the
Ministry of Education and TEC sometimes
being at odds with each other, things were
becoming very confusing and administrationheavy to enforce. Each school seemed to
be interpreting the information differently. To
create more administration for centres that are
already understaffed and overworked was a
bit much to ask, and in my opinion was going
completely against what the Government
was trying to achieve with their new policies
of making “Night School” easier to access.
The Government recognised that schools
had under-utilised facilities and were known
within their local communities as well as
understanding the needs in their local areas,
so why couldn’t the TEC see this?
In November last year, we wrote to the TEC

15
asking them to reconsider their stance and to
this day we still haven’t had a response.
Now in 2022, the decision has been made
to close our doors permanently. This was a
hard decision for both the Principal and Board
of Trustees to make. Although I am saddened
by this decision and personally would have
loved to see the programme continue, I
cannot fault the reasoning behind it and fully
understand and support it.
So why was this decision made:
• In 2019 the programme had to be almost
restarted along with creating community
awareness. 2022 would have seen us have
to look at doing this again although not
quite as much as in 2019.
• The Centre had been making consistent
losses each year for the last 10 years
with the exception of one year. We were
budgeting as carefully as we could so
there were no areas that could be cut
back. Does the school continue knowing
that continued losses were foreseeable?
• The Covid pandemic saw a rapid decline
in attendees with many people choosing
to avoid any additional activities that could
expose them to Covid.
• TEC hard-line stance on ensuring
funding conditions are met without any
real consultation with ACE Providers
or understanding of the impact their
decisions have.
• Lack of response from the TEC on issues
when approached.
• Having to pay back a term’s worth of
unused funding in 2021 even though
the centre was shut for five months and
had overheads to still pay, as well as the
possibility of having to continue paying as
new strains come through and everyone
retreats into their safe zones.
• Additional requirements from the TEC
creating extra workload.
• Not being able to attract the right tutors for
what the community wanted.
Only after our decision to close did we find
out there was additional funding available
that schools in our situation could access
and this was from another colleague, not
information that the TEC shared with us. TEC
was contacted as soon as the decision to
close was made. To date there has been no
acknowledgement or response from them. It
seems to me that the TEC is more interested
in measuring funding than actually making
sure they are following the directive of the
Government in making Community Education
easier to access. They have become difficult
to deal with and have lost touch with why
the ACE sector is here, the value of ACE,
understanding of ACE and a willingness to
work together collegially.

International:
CONFINTEA report
By Dr Sandy Morrison
ADOPTED: CONFINTEA VII Marrakesh Framework for Action –
Harnessing the transformational power of ALE
The Marrakesh Framework for Action (MFA) has been adopted unanimously by
more than 140 UNESCO member states during the closing of CONFINTEA VII today!
We secured important wins as we have strongly advocated for the CSO positions in
the Drafting Committee, particularly in strengthening commitments to:
• Increasing public funding and resource mobilisation for ALE and preventing
regression in existing budget allocations, as well as progressively meeting the
international benchmarks of an allocation of at least 4-6% of GDP and/or at least
15-20% of total public expenditure to education.
• Working towards filling the funding gap to meet the SDG 4 adult literacy targets
and to integrate skills training through the fulfilment of existing commitments
related to official development assistance (ODA), including the commitments
by many developed countries to achieve the target of 0.7 per cent of the gross
national product (GNP) for ODA to developing countries.
Secretary-Generals Katarina Popovic and Helen Dabu from ASPBAE strongly put
forward the key CSO recommendations to the CONFINTEA VII Drafting Committee
Meeting on the MFA.
The Action Plan will be the central policy document for adult learning and
education (ALE) worldwide over the next 12 years, and calls for, among other things,
equal access to education for all, for significantly increased participation in adult
education, the promotion of climate learning and GCE, and increased funding
levels for adult education (15-20% of total public expenditure on education for adult
education).
Dr Sandy Morrison, from the University of Waikato, who participated online,
says that CONFINTEA V11 and the Marrakesh Framework of Action affirms the
transformational power of ALE within a lifelong learning perspective for a socially
cohesive, fulfilling, inclusive and sustainable future for all. “With the myriad of
complex, human-created crises including the COVID-19 pandemic, and climate
change, we have hope of finding solutions through elevating and prioritising ALE.
For us in Aotearoa New Zealand, we are witnessing and experiencing the impacts
of global forces and its impact on our everyday lives. This high level framework
promotes adult learning and education (ALE) and the work that we do every day
in ANZ whether it be through addressing inequity, upholding Te Tiriti o Waitangi
and Mātauranga Māori, challenging injustice, advocating for education for climate
change, improving access to information and funding, reducing poverty, improving
literacy and building leadership. ALE is the underpinning precondition for change
and increased wellbeing for us as individuals and for our communities.”
Read the full MFA here: http://icae.global/en/wp-content/uploads/2022/06/Rev_
Marrakech-Framework-for-Action_Final-Draft_EN.pdf
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Successfully Teaching Adults workshops

PD Questionnaire

ACE Aotearoa was asked to provide the Successfully Teaching Adults workshop
for the Digital Inclusion Alliance Aotearoa as part of their Digital Wellbeing for All
PD programme for librarians.
We ran three workshops – in March, April and May, for librarians in
Christchurch, Auckland and Wellington.
We also ran the same workshop for West REAP in May. On the following day we
ran a follow-up workshop for them which facilitated a team approach – including
opportunities to learn from each other.

Earlier this year ACE Aotearoa asked
providers on our database about
their professional development
needs. Seventy organisations
completed the online questionnaire.
Of the list of workshops offered:
over half said they would like a
workshop on Zoom for Teaching.
Other popular programmes
included: Successfully Teaching
Adults; Te reo Māori workshops
(especially Everyday Phrases for
the Classroom or Workplace, The
Learning Environment and Te Ao
Māori – The Concepts of Learning).
Suggestions for new workshops
included: Pacific Concepts of
Learning and Successfully Teaching
Adults for Māori tutors.

Successfully Teaching Adults PD workshops
Christchurch, July 12 2022
This half-day workshop is recommended for new tutors or those who want to
brush up on their classroom teaching skills.
To register go to: https://event-10564-bd0b.lilregie.com/booking/attendees/new
At the end of the workshop, participants will be able to:
• Understand key ideas about teaching adults
• Include a range of adult teaching skills in their course sessions
• Create adult teaching sessions that appeal to all learners
• Improve teaching practices resulting in an improvement in
ACE learner outcomes
Jennifer Leahy (Christchurch) is the facilitator. Jennifer has extensive
experience and skills in the research and facilitation of training and education
programmes at the University of Canterbury, Ara Institute of Canterbury, the
Department of Corrections, and a range of community education programmes.
She is the Southern Sector Services Manager for Ako Aotearoa and
coordinates professional development for the South Island’s tertiary sector
teachers, trainers, and educators. She also works for Adult and Community
Education (ACE) Aotearoa advising community education providers on the ACE
Teaching Standards.
If you want to register for a workshop please contact Tai Samaeli, ACE Sector
Capability Manager: Tai@aceaotearoa.org.nz

If you would like other PD
workshops, please contact Tai
Samaeli, ACE Sector Capability
Manager: Tai@aceaotearoa.org.nz

Festival of Adult Learning Ahurei Ākonga
September 5–11, 2022
Over the past four months we have been working with Auckland-based creative
agency, Curative to come up with some fresh ideas to enhance our annual
festival. We want to increase the reach of the festival, refine our key messages
and consider how we can turn lifelong learning into a movement in Aotearoa.
Curative has interviewed a range of people in our sector and beyond and now
has some high quality information to begin the next phase i.e. coming up with
some big ideas. Once we have some recommendations we will let you know the
shape of the 2022 festival.

Adult and Community
Education

aceaotearoa.org.nz

