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What a small group of māmā achieved –
with the support of Literacy Aotearoa
In 2020 a small group of māmā (and a
nannie) associated with the Mongrel Mob
in Tūrangi contacted Literacy Aotearoa
and asked for help. They had heard about
work that Literacy Aotearoa was doing
with Tūwharetoa and they hoped that
the literacy organisation could reconnect
their rangatahi with education and stem
the terrifying tide of youth suicide.
Natasha Nicholson, who is the Literacy
Aotearoa Cluster Manager, based in
Taupō and covering literacy education
from Tūrangi to Rotorua and Kawarau,
says that the māmā were passionate
about the need for change:
“They told us about all the young
people that they knew who were
not doing anything: not in training
programmes, not working – and at the
same time exposed to many negative
influences. They did not want to lose one

more of their babies to suicide. So the
biggest impetus for them coming to us
was fear about the future of their rangatahi.
“We started at the beginning of 2021
with a group of twelve, all connected,
in an Intensive Literacy and Numeracy
(ILN) programme. It was a whānau or
intergenerational approach – from the
nanny in her 60s to tamariki. Anyone
who wanted to come was welcome. We
turned no one away, even though they
might have not all met the criteria for
ILN funding. But that was ok. We would
deliver to them as a whānau, keep to the
conditions of the funding, and create a
meaningful engagement for everyone.
“We ran the programme over three
terms, every day of the week from 10pm
to 4pm. Most came around 12.30 for kai.
“Rikihana Samuel was the tutor.
He was able to create real learning

opportunities for them. So for example,
instead of reading about or being told
about different kinds of measurements,
he created opportunities for them to
build things. Instead of learning maths
from a workbook they used maths to
build things and measure things.
“Because they were engaged,
attendance was really good, and they
were developing positive routines.
Their brains were becoming switched
on to learning. They were learning as a
whānau. The younger ones loved being
in that environment with teenagers and
mātua – all in the same classroom. It
was an environment that created a real
synergy for learning. Everyone moved.
“And there was another factor that
contributed to the success of the
programme – the māmā themselves.
They played a significant part in the way
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Whakataukī

Ko te manu e kai ana I te
miro nōnā te ngahere,
ko te manu e kai ana I te
mātauranga nōnā te ao.
The forest belongs to the
bird who feasts on the
miro berry, the world
belongs to the bird who
feasts on knowledge.

the rangatahi and tamariki lives were
turned around. The māmā were the right
vehicle, at the right time. They provided
the momentum to get the programme
going and we provided the tutor and
the funding.”
Rikihana said that he was excited to
work with the group:
“I have had 30 years as a youth worker,
so I have a passion for young people,
seeing them succeed and being able to
navigate the teen years.
“Initially it was setting the foundations

knowledgeable about the geography
and history and came across as a person
who really wanted to look after the lake.
He told them, ‘If we look after the lake,
it will look after us – and give us water
and kai. Like you guys. If you look after
each other, you can help each other to
live and grow. We need to look after what
we have been given, especially as mana
whenua.’
“Another thing that helped was te reo.
A few were speakers, most were not –
and they enjoyed learning the meanings

– whakawhanaungatanga, how they
saw themselves, what skills they already
had, where they’d like to be in the future.
Some hadn’t thought about that. They
were just surviving day to day, sleeping
rough. Some had had aspirations when
they were young, but schooling hadn’t
worked for them so they thought, that’s
not going to happen now.
“I worked on the barriers. The big thing
at the beginning was to install a routine.
“Because the classroom had not worked
for them, I used a lot of kinaesthetic and
adventure-based learning where they
learned communication skills and how to
work in a group environment, rather than
surviving on their own. So we did things
like cooking, furniture making and other
life skills.
“The māmā arranged with the harbour
master for the course participants to be
taken out onto the lake. They had never
been on the lake before, they had swum
in it, but never been on a big boat. They
were helped to understand how the lake
works and what they could do to look
after their rohe. They were told about
how the sediment blocks the creeks
and what they could do to protect their
environment. We did things like learning
how to convert knots to kilometres. The
guy that was taking us around was very

of words and tikanga.
“They just enjoyed being together.
And yes, the mothers were pivotal.
They were the driving force. They had
aspirations for their young people to
achieve in life. And they learned too.
Some of them had been struggling
to help their tamariki with homework.
That was a big vulnerability for them to
overcome, but there was a definite shift,
a big move as individuals as well as for
the group.”

By the end of the first term,
six rangatahi left the
programme and moved into
employment and two tamariki
went back to school.
Unfortunately, and remorsefully, one
went back to jail. Rikihana said that they
spent some time discussing and working
through this as well.
But the end of the first term also
exposed a new issue to address – the
numbers of tamariki from this community
who were not in school.
“So we had a talk with the Ministry
of Education,” says Natasha, “and by
Term Three we had established a pilot
programme with Te Aho o te Kura
Pounamu – Te Kura, with six young ones
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registered on-line and provided with teacher
aid support, with the hope of getting them
back to school. There were 13–14 year-olds
with just two years of schooling and some
with no formal education. Their literacy levels
were really low.
“We didn’t advertise or try and encourage
people to come. From day one we had 24
people turn up to this class. It was intensive
literacy and numeracy which includes basic
life skills and work readiness. The content
also included building healthy lifestyles.”
Unfortunately, Covid as well as the difficulties
for the learners associated with distance
learning, has meant that the pilot programme
in collaboration with Te Kura has not yet
achieved the levels of its expected outcomes.
For this reason, the challenge remains.
Literacy Aotearoa knows that there have
been some great outcomes, but the entire
programme has yet to be evaluated – both
in terms of the learning that happened, and
the funding implications of the inclusive
intergenerational model. That will be done at
the end of the year.
Bronwyn Yates, Te Tumuaki Literacy
Aotearoa, says she is incredibly proud of the
successes accomplished in Tūrangi.
”In my conversations with Natasha and
Rikihana, as well as with the Ministry of
Education and Te Kura, I have been struck
by the unifying kaupapa of everyone
involved – the aroha ki te tangata, and the
dedication they have shown in providing
safe pathways for tamariki, rangatahi and
pakeke, supporting their right to education
and wellbeing.
“Our mission is about enabling people
to reach their full potential. The māmā
and their whānau have initiated this for
themselves, and Literacy Aotearoa is an
honoured partner in all that they have
experienced and achieved.”

EIT’s Tu Rangatahi
Workshops for NEETs –
breaking down
the barriers
Two years ago, when MSD in Gisborne told the Eastern Institute of
Technology (EIT) that there were around 300 rangatahi Not in Education
Employment or Training (NEET), Jan Mogford, the EIT Tairawhiti Campus
Director, decided that she had to do something about it. “Give them a taste
of tertiary,” she thought. “It’s really difficult to pick a career path when you
know nothing about it.”
EIT, which covers communities from Waipukurau to Ruatoria, runs a
variety of programmes for rangatahi using their TEC ACE funding. Putting on
these courses, however, often costs more than their ACE funding can stretch
to, so they frequently collaborate with other agencies including MSD and TPK.
These three agencies organised their first series of workshops in 2020.
They were to be run one day every two weeks. MSD nominated 50 rangatahi
and although 30 started the programme, many of the workshops had to be
cancelled because of a Covid lockdown.
For the second course 25 were invited and 15 turned up and saw the
programme through to the end. This time the workshops were all held over
the course of one week – a much better format, it was decided.
All the participants were aged between 18–24, and they were a mixture of
young men and women.
The opening session was held at Te Whatakura, the School of Māori
Studies, providing a cultural setting.
The programme included sessions on: food and beverage (a day in
the kitchen, restaurant and bar – the students made fritters, salads, pizza,
mocktails and dressed tables and took kai home to their whānau); Masters of
Heavy Metal (a day in the Trades Block – designing and welding an outside
candle holder from a sheet of metal); Operation Hydra (a day in the YMCA
gym – doing orienteering, exercise, and a beep test, then learning about the
Services Pathways Programme and life in the forces, as well as meeting a
police dog handler and watching a demonstration); and Digital, where they
got a taste of virtual reality, 3D printing and drones.
Seventeen course options fed from this five-day series of workshops.
The opening and closing sessions were facilitated by Christopher
Treacher (Ngāti Kahungunu and Te Arawa), a Māori and Pasifika mentor and
inspirational speaker.

Bridget French-Hall, who was amongst the team of
organisers, says that what made the workshop so successful
were the sessions facilitated by Christopher:
“Chris really helps his audience visualize the bigger picture
and he inspires in a very fun and interactive way, with lots of
games and activities. At the first session, they came in shy and
quiet and left feeling uplifted, laughing and talking with each
other. They got to know each other really well on day one.
“He got them talking about all the barriers they face to
getting into further education. They were all shouting out their
barriers – having to pay for study (and for lunch and transport
to get there), dependents, whānau issues… The white board
was full of barriers. It was really emotional for some of them.
Then Chris broke down the barriers, showing them ways to work
through them. He made the barriers real and then helped them
through each one.
“One of the things he got them talking about a lot,
throughout the week, was the importance of getting out of bed
in good time and making your bed. You set the goal, then start
the day with a success, he said. At the beginning some of them
were having difficulty getting to the workshop on time, but you
could see them getting better and better at it. They were texting
each other, offering to pick each other up.”
Christopher says that what he wants the rangatahi to
understand is that they have all the answers.
“They may not know it yet, but they have. I’m not trying to
teach them anything new. I just want them to see things from a
different perspective.

You are the captain of your waka.
What has happened does not have
to determine your future.
“When I walk in there, I see rangatahi who are possibly lacking
in direction. Maybe downtrodden. One of the first things I talk
about is that they are NEET – they dropped out of school, or
they were kicked out. I ask them, put your hands up if that’s you.
They all do, and I put my hand up too. I dropped out of school.
But I tell them, it’s not your fault. Teachers were paid to engage
you in education, and they failed in their job. And they open
up. But the flip side of that, I tell them, is that you also chose
something, and you have to take some responsibility for that.
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You are the captain of your waka. What has happened does
not have to determine your future. I am here after a successful
career in the military, and I am now running my own business.
“I also tell them, you will get some of this stuff straight away.
The rest you might not get for weeks or months.”
Daljeet Cameron, who is an Employment Liaison Advisor
for MSD’s Connected Service, recruited the rangatahi and was
present for the workshops:
“It was amazing to see the young-people’s turnaround, just by
the end of the first day. They got the message: I can do anything
I want, the only thing that is stopping me is myself.
“Then the EIT gave them a mixture of everything. It was
encouraging and very positive to see some girls interested in
building. it was quite amazing what they ended up choosing.”
During Christopher’s session at the end the rangatahi set
SMART goals.
At the end of the week two rangatahi were ready to go into
further education – one into a hospitality course and another
into the armed services programme.
Most importantly, Daljeet says that 80 percent of them are
still working on their goals. For some it has meant going into
seasonal work while they get basic qualifications like their driver
licence. Some have got families that they have to support, so
their goals are longer term. “We are following up with all of
them. I am so grateful to EIT for hosting them for a week. We
would love them to run the programme again.”
Bridget says that EIT has plans to use the TEC ACE funding to
run a regular programme for NEET rangatahi.
“We knew the programme had been successful, but I wasn’t
aware just how successful until we spoke with Daljeet recently.
None of them knew what to do when they got there. Now all but
two have goals they are working on.
“One of the rangatahi who went onto the last workshop
stopped me in the street two weeks ago. She said how thankful
she was to have been on the course. Without it, she said, she
would have never signed up to anything because her parents
hadn’t wanted her to study and incur the cost of a student loan.
No one in her whānau had studied before. During the workshop
Chris drew her a graph showing what she could earn if she did
the food and beverage course. That changed her mind. She’s
graduated now and her tutor tells me that she has got a job in
a bakery.”
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Rotorua Pacific Islands Development
Charitable Trust – responding to the needs
of their community
During the lockdowns the Rotorua Pacific
Islands Development Trust provided
support packages, not only for their local
community, but for Pasifika people in
Taupo, Matamata and Kawerau. When
their people reach out, they respond
even if it has to be through phone
assessments and arrangements with
supermarkets in other towns.
In normal times, their scheduled
programme, delivered by a staff of 12,
responds to the needs of Pasifika people
in Rotorua.
There is a Whānau Ora programme
with two navigators (one of whom is a
nurse, and she focuses on health), an
early childhood centre and a bunch of
programmes including, Kaukaua for
youth, Rokovilva for the elderly, financial
workshops, and dance exercise classes.
The Trust has a twofold method of
engaging with the community – through
their governance structure and having a
staff member dedicated to community
engagement.
The composition of the Board ensures
that the Trust is responsive to all the main
Pacific communities in the city. Each
of the five major Pacific populations –
Samoan, Cook Island, Fijian, Tokelauan
and Tongan – nominate two people to
represent them on the board: “They are
a voice for their communities,” says Mata
Mafileo the Trust’s Manager.
Their Community Engagement and
Marketing Coordinator is Amy Uluave:
“My role is to engage with our
community members to find out what
services the Trust should provide. We
hold a community fono every four
months to hear what they have to say,
including their feedback and how to
improve our services and any new needs.
This holds us accountable to
our communities.
“My role also involves engaging
with schools and community groups
and organisations such as the DHB

and medical centres. We’ve recently
collaborated with them to organise
vaccination sessions for Pacific people.
“And this year has been a great year
for collaboration. We are in the process
of working up a housing plan with the
Ministry of Pacific Peoples and Whānau
Ora – to identify ways we can support
the community into housing.
“We are also collaborating with the
MSD. A lot of Pacific people find it hard
to understand MSD processes and ways
of doing things, so our MSD office now
has a Pacific Islands liaison person who
comes down to our office to engage with
our Pacific families.
“As well, I spend some of my time
getting to know Pacific people living
in Rotorua who are not connected into
the Pacific communities or churches.
These people often feel inadequate
or shy about being part of the Pacific
community. They may not have been
brought up in their culture. Or they may
not go to church and feel judged. So I
often meet with them one-to-one. We
treat everyone as our family. We are not
there to judge.
“Events also give us a lot of exposure
with the wider community and people
that we do not normally engage with.
Our biggest yearly event is our Pacific
cultural celebration. We hold it down
at the lake front. There’s entertainment
during the day, and food stalls. It gets us
a lot of exposure.”
All of the programmes provided by

the Trust have come as a result of either
requests by the community or though
needs identified though their Whānau
Ora Programme.
“We create programmes to support
our families, so they can achieve their
aspirations,” says Mata. “When we start
working with them, we find that many
of our families are in debt. They can’t
afford their rent or any school activity
fees. We talk with them about their goals.
They can go on our financial literacy
programme and we help them develop
a financial plan. We are very strict with
them. They have to be very honest with
themselves and with us. When they are
ready, we help them write a cv and find a
job. We advocate for them.
“For example, last year when one of
our Whānau Ora navigators was talking
with a family which was having a real
struggle financially, she found out that
the father was really passionate about
becoming a policeman, but he didn’t
know where or how to start. So we
helped him to register on a course –
we paid the fees, provided him with a
device and worked alongside him for
eight months until he got accepted into
Police College. We gave him support with
the interview. Now he is a policeman.
He’s moved out of town now and lives
in Tokoroa. That is what we do. We help
families to stand on their own two feet.
Mereula Thomas is the Health/
Whānau Ora Navigator and education is
an important part of her job. She calls it

That is what we do. We help families
to stand on their own two feet.

Connecting at
West REAP’s
Koru Club

health literacy, for example: helping people to understand their
medication; or going to the hospital, at a nurse’s request, when
a Pacific person is admitted and needs information and support;
or explaining a discharge summary: “I follow them up at home
and talk with them about what they have to do, and why. Often
they have not even read the instructions.”
Health education – on healthy living, eating and physical
exercise – is also part of the programmes for the elderly and youth.
Rokovi lva, the programme for the elderly started this year as
a result of a request from a fono in 2020. It promotes healthy
living, healthy eating and physical exercise. It also provides
sessions on how to use mobile phones, laptops and other
devices. It’s not just for Pacific people. Amy says that by bringing
the different Island groups together the programme also fosters
understanding between the different cultures.
“A lot of our elderly, the aunties and uncles, came from the
Islands many years ago and they have held onto their culture.
This programme is also about introducing them to different
cultures, Māori, Asian – there are many different cultures out
there. It is often a new experience for our elderly. Being in a
room with other nationalities. They really love every second of
that programme, introducing them to people that they normally
wouldn’t meet. And it gets them out of home.”
The need for information about health and wellbeing is also
regularly identified through consultation with Pacific youth.
“Kaukaua means strong,” says Monika Bansal, who is
responsible for the Kaukaua Youth Programme, “and that’s
what they say they get out of it – strength and confidence. A
lot of them are very shy, so it is a chance for them to share their
journeys and learn new skills.
“A nurse leads the health and wellbeing sessions. There’s
leadership development, and in the education and training
session they learn how to write a cv, do an interview and find
out about free training programmes in the community. We also
help them with getting a driver licence which includes putting
them in touch with an organisation that provides free driving
sessions for PI youth.
“They share experiences and have good discussions. A
highlight for them, they often say, is learning about each other’s
cultures. Pacific youth love to sing and dance, so they really love
those sessions.”
The programmes and support are all free. The Trust is funded
by the Ministry of Health, the Department of Internal Affairs,
Pasifika Futures Ltd and Lakes DHB.
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In August 2020 West REAP was approached by a
family whose son Tom has nonverbal autism. He was
about to turn 20 and was leaving school in 2021. His
parents were concerned because Idea Services had
closed their workshop in Hokitika, leaving people with
a disability without any support.
Julia Lavers, the Education Manager at West REAP,
responded immediately:
“As a not-for-profit Community Education
organisation, West REAP’s job is to find ways to meet
community need. I’ve been a primary school teacher,
so I got together with two other parents of children
with a disability who are also in the education sector.
We held a meeting at Idea Services in Greymouth
with parents from both the Westland and Grey districts.
It was overwhelmingly clear that there was a need in
our community for a supported learner programme
for adults who have intellectual, physical or
behavioural disabilities.
“We drew up an action plan with the goal of
providing alternative activities in the community for
those who would like to join a group of like-minded
people. We decided that the focus would be on
developing life skills, social skills, and making a move
into independent living and job training.”
The club is held in a big church lounge which has
a large kitchen the group can use. Each session cost
$2.00 or $20.00 a term.
Linda Brake is the programme facilitator, and
she says that attendance shows that there is a
definite need:
“We were expecting five and got 16! Now we often
have 20. Our members range between 20 and 70
years old, and from non-verbal to non-physical to fully
capable. It’s surprising the friendships that have built
up between them. They love coming. It’s become a
close-knit community – like most clubs. And during the
school holidays they miss each other. Our first session
back turns into a big gossip session!
“I let them plan it. It’s their club. We sit around a big
table, and they decide what they want to do next term. I
make as much as I can possible. For example next term
they want to go to Shanty Town and a swimming pool in
Greymouth and have a picnic lunch. They love going to
the movies and having fish and chip days.
“We do a lot of educational activities. We started
with a first session on keeping yourself safe. I was
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really checking in with them that they did know what to do if,
for example, someone offers them a lift. We have a Wildfoods
Festival here in Hokitika and thousands of people come into
the community. And we talk about hygiene and healthy eating.
We have also talked about budgeting. About half of them are
in group housing and spend a lot of their limited income on
smokes and coke. With all the wet weather we have been having
here they are often stuck inside, watching tv. They get stuck in
a rut. So we talk about food and what’s good for you to eat. I
encourage them to have healthier options.
“Recently someone wanted to know how to tell whether they
should iron a shirt, so we talked about the labels in clothing
about ironing and washing instructions. Cooking is really
popular, with everyone learning to make things like pizza and
scones. We’re giving them some basic life skills.
“And we do a lot of interactive activities – games, exercises,
ball handling. They all help each other join in. A school group
comes down and teaches them some dancing. And a woman
comes in with instruments and we have a music session.
“I think they like having their own club. They have a real sense
of belonging. I make it theirs, not mine.”
Three caregivers come with club
members who need the support, and they help run the sessions.
Suzanne Pooley is one of them. She has two of the young men
who come each week.
“Both really enjoy it – the social aspect which is an important
part of their week. They mix with their peers. Socially, you can’t
put a price on it. You can see the value of social interaction –
doing things together. One of them whose communication was
not great, has improved out of sight. I think, if you are watching
them, it is the freedom to be themselves. A lot of them are far

They love coming.
It’s become a close-knit community
– like most clubs.
more vocal now than when we started. Another young man was
completely non-verbal at the start. Now he is trying to put two
words together – to sound out words. This hasn’t happened
before. It’s a forum that allows equality and openness. I think it is
the group thing, that is working so well.
“I’m really talking about the younger generation. Not the older
ones. They just want to be able to get out of the house and
socialise, so the club manages to meet their needs too.
“Next year I would like to see more opportunities for all of
them to get out into the community. Recently one of the carers
and I went out to lunch, and we were talking about how we
could help some of them become more self-sufficient. Perhaps
some voluntary work even if it’s like stacking wood with the
Lions. That’s good for motor skills. They would be involved with
the community, doing things that they enjoy doing together
and learning things as they go. They could also help support
the club financially.”
Taine Parker is one of the younger ones who attends
every time. He’s testimony to Suzanne’s claim that the social
opportunities that the club provides are priceless:
“I’ve made lots of new friends,” Taine says. “We go out
socialising together. Sometimes I call them up and we go to
the pub. Without the club I’d be bored all day. I don’t have many
other activities during the week, I’m mostly with my family.
Sammo is my best mate, he’s about the same age and we really
get along. He lives nearby, but I hadn’t met him before.”

Going to the movies.

Cuppa and a chat.

Music and dance with Sally.

James and Sammo.

Māoriland Hub’s Te Uru Maire Strategy
– ‘growing a forest of strong rangatahi
creatives’ in Ōtaki
Māoriland is a charitable trust mandated
by Ngā Hapū o Ōtaki, the five subtribes of Ōtaki. It has been established
to support the social, economic and
educational success of its community
through connection to the wider world of
Indigenous creativity and innovation.
The Trust had its beginnings in
2014 when Te Tumu Whakarae o
Māoriland, Libby Hakaraia, alongside
producer Tainui Stephens, lawn mowing
contractors Tania and Pat Hakaraia
and their niece Madeleine Hakaraia de
Young, founded the first Māoriland Film
Festival. In 2017, the organisation opened
the Māoriland Hub, occupying a large
and recently extended building in the
centre of Ōtaki, with an art gallery and
community garden.
Today Māoriland is the largest
presenter of Indigenous screen content
in the Southern Hemisphere. It also
provides a year-round programme of
workshops and internships for rangatahi.
This is their Te Uru Maire Strategy. It
has created a development pathway
for rangatahi, engaging them at the
community level, through to the high
value world of film, creativity, innovation
and technology. The vision is to ‘grow a
forest of strong rangatahi creatives.’
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They do this through a range of
activities including the E Tū Whānau Film
Challenge, the Māoriland Tech Creative
Hub – M.A.T.C.H, and Ngā Pakiaka, the
leadership group.
The E Tū Whānau Film Challenge is
for rangatahi between the ages of
12–24 years.
Over the last nine years, the two-day
workshop has been taken to Auckland
and to smaller rural towns in the North
Island. They’ve run over 50 workshops
and worked with over 7,000 rangatahi.
Te Waipounamu is on the agenda.
About 20 rangatahi who have already
been through the Film Challenge
and who are now part of Ngā Pakiaka
facilitate the two-day workshops – in
partnership with community groups from
around the country.
The challenge to rangatahi is – make
a film and tell your story about what it
means to be rangatahi Māori. The film
must be no longer than five minutes and
respond to one of E Tū Whānau’s values:
aroha, whakapapa, whanaungatanga,
korero awhi and mana manaaki.
Madeleine de Young who leads Te Uru
Maire, says that the young film makers
are encouraged to make a film about
issues that are important to them: “We
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are saying, your voice is important. We
care about what you think. Share it with
us so that we can share it with everyone.
They are incredibly attuned to what is
going on in the world.”
At a Kaitaia Film Challenge workshop
in October this year a popular subject
was the South Korean survival drama
television series, Squid Game. Oriwa
Hakaraia, Libby’s daughter and a
founding member of Ngā Pakiaka,
facilitated the workshop. Oriwa is just 18,
still at kura, and did her first E Tū Whānau
Film Challenge when she was 9. She said
that several of the rangatahi at the Kaitaia
workshop made their films about the
issues raised by current Netflix sensation:
“Squid Game’s underlying theme is
capitalism – very rich people versus very
poor people.
“Story telling is powerful. We learn
from our stories, whether they are
legends about our ancestors (which
are popular subject especially from
young people who have been at a kura
kaupapa), fictional or true. By telling our
stories we learn who we are and who we
can be – how we can change ourselves.
When you tell your story you are
showing the world who you are. You
learn not to make decisions based on
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other’s opinions.
“At Kaitaia we had about 18 in the
workshop. We create a space where it is
safe for young people to make a short
film – and show them just how simple
it is. They work in small teams, so they
learn teamwork and problem-solving
skills. They learn how to present an idea
– how to stand in front of a whole group
and pitch their idea. They learn how to
structure a story and to use all the film
gear. They come to the workshop very
shy and awkward. At the end of the first
day they are pumped and ready to pitch
their idea. By the end it is obvious that
they feel more confident in themselves
and in their Māoritanga. It is an eyeopener for a lot of them, realising that
there is a place for us in the industry.”

Some rangatahi go on to be part
of Ngā Pakiaka, the 20 or so strong
leadership group which is responsible
for organising the Maoriland Rangatahi
Film Festival as well as the paid work of
facilitating the Film Challenge workshops.
Throughout the year these developing
leaders are mentored and supported.
Rangatahi might also enroll (along
with Ōtaki NEETS and motivated
rangatahi from the kura) in M.A.T.C.H. This
is a six-week Ōtaki-based programme
followed by a 12-week internship. When
we visited, they are were just completing
the year-long pilot for this programme
which is supported by the Ministry of
Social Development.
JT who is the Manager at M.A.T.C.H.
says that the Tech Hub gives aspiring

rangatahi with the right skills.
For those wanting to start out on
their own, a recently established oneday New Business Start Up workshop
provides rangatahi and others in the
community with the basic business and
taxation information that they need.
“The creative industry is very project and
contract driven,” says JT. “So knowing
how to be self-employed is a key skill.”
Through a Pākehā lens, Māoriland
may look like another community-based
educational provider. But’s it’s not. The
kaupapa is the collective wellbeing. “We
do not see ourselves as an educational
organisation,” says Madeleine. “We
are here for the social, economic and
educational benefit of Ōtaki and our wider
Māori and Indigenous screen sector.”

“Once they have a voice,
they grow to respect
themselves. It can transform
lives. I think it does.”

filmmakers the fundamentals – skills in
animation, storytelling, concept design,
how to pitch an idea to get buy-in.
The workshop is developed around a
tuakana-teina model and is STREAMS
focused – Science, Technology, Reading,
Entrepreneurial, Arts, Mathematics and
Sustainability.
Completion of each part of the
programme is recognised by a micro
credential that is recognised by the
industry. “We’re not wanting our
credentials to be part of the NZQA
Framework,” says JT. “The tech industry
moves so fast that in the time it would
take to develop the standards the skill
set would have changed. Industry
organisations need to have influence
over what the rangatahi are learning.”
And industry is keen to get motivated

In a recent article, The Making of a
Māori town: Ōtaki, published online by
E-Tangata, the author, Tainui Stephens,
points out that about 40 percent of
the 6000 or so inhabitants of Ōtaki are
Māori, of whom about half are able to use
te reo. He notes that the town is home to
the first Māori University, Te Wānanga o
Raukawa, and that there are four kōhanga
reo and two kura Māori, as well as
bilingual and immersion units at the state
and Catholic primary schools. “There are
waiting lists everywhere,” he says.
Then there is the Māoriland Film
Festival which every (non-Covid) year
pulls in thousands of visitors, as well as
their Te Uru Maire Strategy – growing
forest of strong rangatahi creatives who
are able to nurture and support others to
grow alongside them.

Te Uru Maire aims to encourage
rangatahi to use their voice as storytellers
with passion and interest. It is a first
step into the screen and creative tech
sectors. Keen filmmakers may apply to
the Ngā Pakiaka Incubator Programme
where they are given the support and
resources to make professionally-crewed
short films. Oriwa alongside co-director
Te Mahara took their debut film, Bub,
to the Native Film Festival in Toronto,
Canada. They are the youngest New
Zealand directors to premiere a film at
an internationally recognised Academy
Award accredited festival.

Hui Fono 2021: Using the hybrid-model to
support learning local
Ali Leota, ACE Aotearoa Hui Fono Coordinator
Today I was in a room in Alexandra, Central Otago with a group
of local adult educators sitting in a circle around a kava bowl.
This seems normal until you see that one of the attendees in the
circle is a large TV with a webcam perched below it. Sadly, the
matāpule of our kava circle, Dr Edmond Fehoko, was unable to
attend due to the current Covid-19 alert levels in Auckland. After
a year of canceled workshops, we decided we would try the
hybrid-model, learners in the room together with the facilitator
attending virtually.
When we asked Dr Fehoko if we could try this approach he
replied, “yes, and this is possibly the first time this has been
done with a kava circle – ever!” Our new learning and teaching
environment leads us to facilitate traditional practices using
modern tools. Our matāpule virtual while I am there with the group
helping to prepare the kava and follow the guidance of Dr Fehoko.
Following this workshop, we start our second workshop on
the sacred space, vā. Once again, our facilitator, Aiono Manu
Fa’aea, is digitally joining us to lead the session. Another session
where it feels like the facilitator is in the room with us through
their skills and approach. This workshop involved the real life
“breakout rooms” which include the traditional medium of flip
chart paper and felt tip pens. This live demonstration of le vā
once again modeled how digital technology can be used to
support local learning. It actually felt like Edmond and Aiono
were physically there with us as they had superbly captivated
the audience and allowed for a free-flowing reciprocal
learning experience.
It has been a bit of a journey to deliver this hybrid-model
approach – which is entirely in response to the current
education environment we find ourselves in. Since Hui Fono’s
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inception in 2008, this year was the first to ever be cancelled.
Though it was one of the hardest decisions to make, it did
however open the opportunity to be versatile and adapt.
Rather than bringing Māori and Pacific educators together,
this year ACE Aotearoa took Hui Fono to the people, inviting the
wider ACE network to experience a taste of Hui Fono.
And more importantly it gave communities who have
the least amount of access to professional development an
opportunity to build their cultural capabilities.
So, over the course of the year, we were able to take a slice
of the planned Hui Fono 2021 programme to communities from
the Far North to Central Otago.
Initially there were eight scheduled Hui Fono Regional
workshops to take place in Kaitaia (twice), Napier, New
Plymouth, Hastings, Christchurch, Oamaru and Alexandra.
The impacts of Covid-19 limited the Hui Fono delivery to only
four in-person workshops. So, another first for Hui Fono, the
regional workshops went virtual on three occasions to
continue the Hui Fono spirit.
We have delivered Hui Fono Regional Workshops based on
four topics:

Cook Islands Pedagogy – Learning through Ura
Te Hau Winitana
Te Hau Winitana is a performing artist, dance teacher and
choreographer of Pacific dance based in Lower Hutt. Her
workshop is founded on ancestral knowledge that connects
back to Polynesia, contributing to building a body of knowledge
for participants to explore the art of ura.
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Weaving cultural practices to understand western
frameworks: A community perspective
Dr. Edmond Fehoko
Dr. Edmond Fehoko, is an award-winning educator across
tertiary education and a local Tongan community leader based
in Auckland. His workshop weaves the Tongan cultural practices
of faikava and kakala to help communities reframe narratives to
better understand and navigate western frameworks.

Vā Aiono Manu Fa’aea
Aiono Manu Fa’aea is a practising ethnomusicologist, educator,
and a champion of life-long learning. Her workshop on the
cultural concept of vā allowed participants to critically think of
vā or relational space to convey how we connect and nurture
relationships.

The Land. The Sea. The People. Civics Education
(through a Pacific Lens) Peter Foaese and
Melissa Lama
This workshop is designed for adult educators working with
learners in the civics education space. Peter and Melissa
helped explore the concept of citizenship, from individual,
local, and global identities. How do we participate? What
informs our participation? How do we participate in civics
education, in Aotearoa?
Despite numerous challenges the Hui Fono regional workshops
attracted over 200 people from across the country.
Each of the facilitators for these workshops supported individuals
and communities to not just learn new cultural concepts, but to
learn how to apply their learning in their communities.
In their feedback, many of the participants said that each
workshop exceeded their expectations: they had learned the
value and impact of cultural practices in learning spaces – and
that these same practices can mobilise and build communities.

Debbie Grundy (Central Otago REAP) shared her hopes to
apply what she had learned about vā, kakala and ura – in the
classroom and with learners across the community.
Natasha Jeffery (Wesley College) said she was “inspired by
the cultural knowledge and practices she learned about, and
that it reminded her to embrace her own students’ cultures in
the classroom as a way to carry and celebrate their
educational success.”
Te Hau Winitana said that it was her “responsibility as an artist
to share the ethos and epistemology of ura with someone else,”
as this has shaped who she is as a community educator.
Workshop facilitator Dr. Edmond Fehoko felt the Hui Fono
Regional workshops “allowed individuals and organisations to
understand cultural and traditional methods of engaging with
Pacific peoples.” For him it also “demonstrated that such cultural
practices and methods can enable people to feel culturally
competent to engage with communities.”
From Dr. Edmond Fehoko to Aiono Manu Fa’aea to Te
Hau Winitana to Peter Foaese and Melissa Lama – they each
encouraged workshop participants to be intentional in creating

and maintaining safe spaces to allow learners to grow and be innovative.
From the heartbreak of cancelling Hui Fono 2021 to navigating new territory that
was unfortunately interrupted by Covid-19, to finishing the year strongly in Alexandra,
Hui Fono 2021 has been a learning journey in itself.
We are now excited to bring Hui Fono Regional workshops back next year with a bit
more hui to help communities across Aotearoa continue to build their cultural capabilities.
Over the last 14 years Hui Fono has been a powerhouse for Adult and Community
Education. It is one of the few opportunities where Māori and Pacific educators can
come together as one to be fully immersed in an environment that celebrates their
learning and teaching practices.

New
books

Education for the Elderly in
Asia Pacific

Māori and Pacific ACE Professional Development
Hui Fono
Nā Hauiti Hakopa.
Hui Fono is a space and philosophy underpinned by our connectedness to our
families, communities and to our culture. It is a sacred space where both Māori
and Pasifika experience a sense of belonging and connectedness to the elements
that make up their culture; it is a philosophy underpinned by shared values, cultural
knowledge and mutual respect. It imbues confidence in identity, courage in practice
and cultural competence and awareness that will encourage and inspire Māori and
Pasifika to affect change in the communities they work with.
Hui Fono is a sacred space imbued and protected by ritual (tikanga). In this
regard, the role of Tāngata Whenua (people of the land) is explicit; they instill the
Hui Fono space with rituals including pōhiri (traditional welcome), karakia (traditional
incantation), whaikōrero (speech making) and poroporoaki (traditional farewell). It
is the framework of these rituals that create a culturally safe and warm space for
Māori and Pasifika to Hui and Fono. This allows for whanaungatanga (development of
relationships) to take place.
The most important facet of Hui Fono is whanaungatanga; it strengthens
everything about who we are. Whanaungatanga occurs on three different levels
at Hui Fono: first, in terms of professional development, whanaungatanga is about
networking with other professionals and knowledgeable people in your field; second,
in terms of cultural development, whanaungatanga is about finding connections
with your own culture and; third, in terms of cultural awareness, whanaungatanga is
about making the connection and engagement to each other’s culture.
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Recently published, Education
for the Elderly in the Asia
Pacific: Issues, Concerns and
Prospects, (Ed. Pennee Narot
and Narong Kiettikunwong),
includes a chapter on the
Learning and Education
of Older Adults in
Aotearoa New Zealand,
by Robert Tobias.
This chapter provides an
overview of the history of
learning and educational policies
and programmes affecting
older adults in Aotearoa New
Zealand over the past 50 years.
It draws on a wide body of
primary and secondary sources
including policy documents and
reports from the New Zealand
Government’s Office for Seniors
Te Tari Kaumātua. The chapter
outlines briefly the very large
growth and diversification of
formal tertiary education and
trends in adult and community
education over this period. It
then looks in a little more detail
at the history of older adults’
learning, and reports briefly on
some programmes which have
emerged over the years, before
focusing in greater detail in the
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second half of the chapter on trends in government policy with
special reference to the ‘New Zealand Positive Ageing Strategy’
and the more recent ‘Better Later Life’ strategy and their
implications for older adults’ learning.

‘Shoulder to Shoulder: Broadening the
Men’s Shed Movement’
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My previous (2015) book, The Men’s Shed Movement: The
Company of Men included a section documenting the origin
and development of Men’s Sheds in New Zealand and the
creation of ‘MENZSHEDS NZ’ as a peak national body. In
New Zealand the first Men’s Sheds were set up in Dunedin
and Hamilton around 2007–8. By 2015 there were 87 across
the country with proportionately more in rural areas.
The new book, published in October this year, provides an
up-to-date account of how the Men’s Shed movement has
progressed and grown in NZ since 2015. Now, in 2021, there are
121 Men’s Sheds. The New Zealand Shed density (number of
Sheds by total population) in 2021 was around 25 per million,
around one half of the density in Australia (51 per million, with
1,306 Men’s Sheds), but very similar to the density in Wales and
Scotland where Shed growth has been recent and rapid.
My new book revisits eight New Zealand Men’s Sheds
featured in 2015 (Hamilton, Taieri and South Dunedin, Kapiti,
McIver’s Oxford, New Brighton, Picton and Redcliffs), as well as
three new case studies (Auckland East, Kaiapoi and Porirua).
In summary:
Where did Men’s Sheds start?
• Men’s Sheds in community settings are a recent Australian
invention. Many are called ‘MENZSHEDS’ in New Zealand.
• ‘The Shed’ in Goolwa opened in 1993 and was copied by
others also in South Australia.
• The first two Men’s Sheds: ‘Dick McGowan Men’s Shed’
in Tongala, rural Victoria, and ‘Lane Cove Men’s Shed’, in
suburban Sydney, New South Wales, both opened in 1998,
leading to exponential growth and the national movement,
with the first state and national associations formed in
Australia from 2006.

Where have Men’s Sheds spread to?
• A decade after the first Australian Men’s Sheds
opened, they had spread to all Australian states, Ireland,
England, Scotland and New Zealand.
• In 2021 there are 18 national, State/Provincial peak Men’s
Sheds organisations worldwide, (including MENSHEDS NZ).
• The history of all state and national movements worldwide
to 2015 is documented in The Men’s Shed Movement: The
Company of Men, see https://cgscholar.com/bookstore/
works/the-mens-shed-movement.
• In 2021 there are seven national movements, with new
movements in Canada, Denmark and the US.
• In 2021, Men’s Sheds are found in most towns and cities
across Australia.
• In 2021 there are 2,736 Men’s Shed worldwide, with 800+
spread across all parts of the UK.
• The fastest recent growth in Men’s Sheds since 2015 has
been in Wales, England and Scotland.
• In 2021 there are 460 Men’s Sheds just in Ireland. The Shed
densities in the Irish Republic (of 83 per million population)
are the highest in the world.
• There are also Men’s Sheds in Kenya (11), Iceland (4) France
(3) Belgium and Netherlands.
Why do they work and who do they work for?
• We know from the research summarised in my new book
that it’s mainly older men who are no longer in paid work.
The median Shedder age is 70 years in Australia, younger
in Ireland.
• Evidence from research and the 124 Men’s Shed case
studies in the new book document the positive impact on
the health and wellbeing of men, their families and their
local communities, thus some federal support for the
Australian Men’s Shed Association, AMSA as part of the
national Men’s Health Strategy. (No such support has been
available to date in New Zealand).
• Sheds have achieved most traction in smaller rural
towns, but also in places beset by crises or disasters: e.g.,
catastrophic bushfires, the Millennial drought in Australia;
the GFC in Ireland, and on the Canterbury Plains in New
Zealand after the Christchurch earthquake.
• This new book provides evidence that Covid-19 has had a
huge impact on men and Sheds, which will be important
to ‘reboot’ with the higher demand during post-Covid
recovery.
Women’s Sheds
• Developed since 2010, also begun in Australia, discussed in
detail in the 2021 book.
• Now 124 Women’s Sheds, half in Australia, most of the rest in
the UK and Ireland, and three in New Zealand.
• Several case studies document positive collaboration
between Women’s and Men’s Sheds.
• Very rapid (1,300%) growth worldwide since the 2015 book,
since also hit hard by Covid.
• As for Men’s Sheds, it’s ‘somewhere to go, something to do
and someone to talk with’.
• We know from research that isolation at any age can be
unhealthy and deadly, both for men and women.

International: Getting the basics right:
The case for action on adult basic skills
UK Learning and Work Institute, October 2021.
The Learning and Work Institute in the UK
has recently published a briefing paper
analysing the evidence base on the basic
skills challenge and sets out a call for
action by exploring:
• The role of basic skills: including the
employment, economic and fiscal
impacts of basic skills and their links to
personal and social outcomes
• Basic skills needs, participation and
funding: the proportion of adults with
literacy, numeracy, ESOL and digital
skills needs, how this compares to
other countries, current participation
in basic skills learning and Adult
Education Budget (AEB) investment for
basic skills from 2010 to date
• What works for adult basic skills
provision: a review of best practice and
key recommendations for improving
adult basic skills.
This is the executive summary:
Basic skills – including literacy, numeracy,
ESOL and digital skills – are key to
supporting adults’ life chances, and
the need to widen access to them is
increasing. Higher level and technical
skills are important, but basic skills are
both essential in their own right and
provide people with the tools to thrive
in life and work and progress on to
further learning.
Research indicates that learning
below Level 2 can result in a 7pp increase
in individuals’ employment rate and
supports learners in accessing better
quality work, including increased job
satisfaction, pay and security. The
economic case for basic skills is equally
strong with a social return of £17 for Entry
Level and £22 for every £1 invested in
Level 1 provision, in the case of younger
learners (19-24 years old).
Participation in basic skills learning
has been shown to result in a range of
positive personal and social outcomes
for adult learners, including improved
self-esteem and well-being and more
confidence to complete everyday tasks.
Despite the importance of basic skills
and the evidence available on its positive
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impacts, there are high levels of basic
skills needs across literacy, numeracy,
ESOL and digital skills in England. An
estimated 9 million working-age adults
in England have low basic skills in
literacy or numeracy, of which 5 million
have low skills in both. These are skills
as fundamental as understanding the
dosage instructions on an aspirin packet.
An estimated 11.7 million people lack
digital ‘life’ skills. England is 15th out of 31
OECD countries in literacy skills and 19th
in numeracy skills.
The high level of basic skills needs is
compounded by adult participation in
English, maths and ESOL plummeting
by 63, 62 and 17 per cent respectively
since 2012. Participation has fallen across
every Mayoral Combined Authority in
England. On current trends it would take
20 years for all adults with low literacy or
numeracy to participate in learning.
In part this reflects the Government
halving the Adult Education Budget from
2011-12 to 2019-20. Funding in England
fell from £2.8 billion in 2011-12 to £1.5
billion in 2019-20, a 52 percent fall in real
terms. At the same time, funding rates
per learner were frozen and funding for
organisations who would often refer
adults to basic skills provision, such as
local authorities and community groups,
was reduced too.
While much policy is focused on Level
3 and above, 18 percent of adults aged
19-64 are not qualified to at least Level 2.
A foundation of basic skills is both a good
thing in its own right and an essential
underpinning to progress in higher learning.
The paper highlights the importance
of a clear ambition that every adult
should have the basic skills they need for
life and work. This demands we urgently
reverse declining participation in adult
basic skills learning. We need a clear
strategy to improve adult basic skills
across England, backed by a focus on
investment, policy and practice to raise
awareness, engage adults and deliver
high quality learning that makes
a difference.
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The paper’s key findings on what
works for basic skills participation are
as follows:
• Tailored recruitment and engagement
are effective approaches to driving
up basic skills participation: using
specific motivations that are relevant
to each learner group as hooks,
addressing learners’ barriers, using
‘learner champions’ and taster courses
are examples of effective practice in
engaging with learners
• Addressing learners’ wider needs
is key to building motivation and
securing retention: providing social
and practical support to learners (e.g.
childcare and transport) to address
barriers to learning is key.
• Adult basic skills provision must be
tailored to learners’ interests and
needs: tailoring course content,
promoting flexibility and adapting
learning settings to meet different
groups’ needs are best practice in
driving up continued participation.
• Working with employers to offer basic
skills provision is vital to support
the high proportion of low-skilled
adults who are in employment:
tailoring marketing to employers’
motivations, identifying a model that
works for employers and employees
and including basic skills as part
of the organisation’s training and
development plans are central
to incentivise employers to offer
provision. 28 6. What works for adult
basic skills participation?
The authors conclude:
• There are positive relationships
between most measures of economic
and employment success and
increased levels of basic skills, with
71 percent of learners already in
employment prior to basic skills
learning noting some form of
improvement to their job satisfaction,
security and progression.
• Basic skills learning results in a range of
positive, personal and social outcomes
for adult learners, including improved
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self-esteem and well-being and
more confidence to complete
everyday tasks.
Adult basic skills enable
learners to progress onto
further courses. Half of English
learners (50 per cent) and 48
per cent of maths learners
attended a subsequent
course during the year after
completing their Skills for Life
funded course, with many of
these learners progressing
onto higher level courses.
Across England 9 million
working-age adults have low
literacy or numeracy and 5
million have low skills in both.
This is compounded by high
demand for ESOL provision –
with 73 per cent of providers
reporting significant demand
in their areas – and low digital
skills – with 22 percent of
adults lacking the digital ‘life’
skills required to participate in
a digital world.
England is 15th out of 31 OECD
countries in literacy skills and
19th in numeracy skills.
Over the last decade,
participation in adult basic
learning in England has fallen
significantly. Adult participation
in English, Maths, and ESOL
learning has declined by 63, 62
and 17 percent, respectively,
from 2012 to 2020.
The Adult Education Budget
in 2019-20 was approximately
half the size (52 percent
smaller) of the budget in 201112. This was compounded by a
nine percent decrease in real
terms funding per basic skills
learner from 2013-14 to 2019-20.
There are key measures
which can drive up adults’
participation in basic skills
learning. These approaches
focus on recruitment and
engagement, motivation and
retention, individual needs and
workplace basic skills provision.
See: Getting-the-basics-rightLW-report.pdf
(learningandwork.org.uk)

Changing the brain with
the Arrowsmith Programme
The Arrowsmith programme was established in Canada by Barbara Arrowsmith-Young over
40 years ago. It has been available in Aotearoa New Zealand for eight years.
It is a programme that works on the brain’s ability to change – that is the brain’s
neuroplasticity. So if a person wants to strengthen their cognitive speed and capacity or has
a learning difficulty, they can be assessed and a programme developed that is designed to
meet their specific needs.
To begin with, only children could enrol in this country, and at just three schools, one
each in Auckland, Wellington and Christchurch. The Christchurch school has now closed,
but for the last three years a private school in Auckland, A1 Student School, has offered the
programme for both children and adults.
Then in 2020, in response to Covid-19, Arrowsmith made the programme available online
throughout the world.
“This has opened up opportunity for people of all ages, whether they are a school-aged
student or working adult,” says Pip Block, Principal of A1 Student. “You can now register
online at www.a1student.com. The course comprises a daily call with a trained Arrowsmith
teacher, 30–40 minutes call each day of the week. It is like having a private tutor every
day. We work around the lifestyle of each adult. In addition, the student can work online by
themselves and do extra exercises.
“The programme for adults addresses issues that people have had their whole life.
At work it might be note taking, data input, reading, writing, numbers, remembering
instructions. We have seen people involved in sport improve their performance as they
are able to read the game and process information faster. It can be issues like not having
emotional intelligence which can lead to people giving inappropriate responses. It may
be dyslexia, or auditory memory challenges. For example, one woman who was forced to
suspend her programme for a few months re-joined and was amazed – she found she could
remember what she had learned. In the past she said, she would have forgotten everything
she had learned and would have had to start at the beginning again. Research has shown
there is no drop-off even years later; the changes in the brain pathways become permanent.
“It’s not a silver bullet, though. It takes a lot of commitment, and it can be a long,
challenging process. Commitment and engagement are critical to success in the programme.
“The programme is able to strengthen areas of the brain that cause dyslexia and change
the way people operate in literacy; it strengthens learning capabilities.”
A1 Student School requires a minimum commitment of a year to allow neuroplasticity
to occur. Signs of improvement will often be noticed well before this time. The fees start
from $6900+gst, depending on the number of exercises in which the student engages. Not
all students require a full Arrowsmith Cognitive Assessment or an Educational Psychology
assessment prior to enrolment.
There’s a push for the programme to get some government funding so that those less
able to afford it can see if it works for them.
We talked with one of A1 School’s adult students, Nicole, who has been doing the
programme this year. She had read Barbara Arrowsmith-Young’s book, The Woman Who
Changed Her Brain. Her son has difficulty with memory and processing information and
Nicole has similar but fewer challenges. So she decided to try the programme for herself.
“I have a problem with processing information quickly and I would also like to improve my
visual comprehension. I have thoroughly enjoyed doing the programme. My tutor has been
very helpful and patient and I like being able to work at my own speed. You set yourself tasks
that you think are impossible – then down the line you find they are not impossible. So it is
good for your confidence. I am now noticing slight changes in my brain. It is sharper and
I can retain more information. The programme teaches you how to separate things out so
that you can remember them. I do think my son would benefit from the programme.”
Pip says that students must meet specific criteria in order to be accepted into the school.
“We take a case-by-case approach as not one person is like another. We offer a free 15
minute call to discuss the student’s needs.”
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ACE Learner Outcomes tool –
update

Board Update

What is it?
The ACE Learner Outcomes tool is the result of a
collaborative sector approach measuring learner outcomes,
to show evidentially that ACE learners are better off from
participating in adult community education. The tool is
freely available to all adult education providers whether they
are TEC funded or not.
The data gathered along with the learner comments
provides a strong story for funders and the wider
community on the power and impact of adult education.
A learner completes a pre-course survey, either on-line
or in hard copy. The survey contains five questions about
the learner’s view of their confidence to learn, use what they
have learned and apply it at home, in work (if applicable) and
out in the community.
At the end of the course the learner repeats the survey
and another four questions about their hope for work and
their future in general. In addition each learner indicates
their further education intentions.
The tool was revamped in 2020 based on feedback from
providers who were using the system. There is now the
facility for providers to add additional survey questions
It is aimed at those learners who are undertaking nonqualification courses. It is the only nationwide database in
existence and has been operating since 2015.

The Board has continued to meet online with fiduciary tasks.
Of priority has been discussion on providing responsive
support within the continued alert levels and understanding
how the new “traffic light” system (Protection Framework)
will be implemented in community learning environments.
We acknowledge the increased efforts to manage this, the
sector has worked hard to deliver in an agile way. As usual,
we continue to encourage following the health guidelines
and talking with learners, staff and your communities about
how COVID-19 is affecting them, how they are feeling and
exploring ways of staying connected and accessible.

** SAVE THE DATES: **
ACE Aotearoa AGM
14 June 2022
ACE Aotearoa AGM will be held via Zoom,
14 June 2022, 2pm – 3pm.
Are you a member? Nau mai, haere mai
www.aceaotearoa.org.nz/who-we-are/membership

ACE Conference 2022
15 – 16 June 2022
Te Wharewaka, Te Whanganui a Tara.

What has been the result?
Today we have 6455 learners, from 52 organisations,
registered and 5045 learners have completed both surveys.
Learners show significant gains in both confidence to learn
and confidence in using what is learned. Eighty-nine percent
of learners achieved all or most of their learning goals.
All learners believe they have increased their chances of
getting work. Fifty-three percent of learners are definitely
going on to further education.
How can you get the tool?
ACE Aotearoa offers free training workshops to any provider,
TEC funded or not. The workshops are facilitated by our
Outcomes Project person Carl Pascoe. All you need to do
is give Carl a call on 0274344648 or email:
carl@creativefacilitation.nz
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