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Tupoki Wairau-Hunter and his sister Kiriana in front of their new house.

A cultural approach to financial
literacy – shifting perceptions
By Peter Jackson
Māori can
learn and
c
Ja
er
understand how
Pet
the world actually
works. For example we talk about how,
two weeks into the first lockdown in 2020,
some people had run out of money, and
others who outwardly looked well-off were
lining up at food banks in their Mercedes
Benz. About how, many families are just
three months away from bankruptcy.
“We talk about where they learnt about
money, and most learnt from their parents,
many of whom had little understanding
about how to build a financially secure life.
“I think that the current financial

on

So I developed my own course. I’ve called
it, Gaming Life. If you like – how to play the
game of life and play it well.
“A lot of Māori don’t believe they
can build a good life in Aotearoa. That’s
because many whānau only see or
associate with people who don’t have a
financially secure life. They see that as
normal. They don’t understand how vital it
is to do well financially.
“We start the course talking about our
ancestors and how they risked life and limb
to navigate their way across the Pacific. We
talk about the key factors that helped them
achieve such a feat.
“Then we talk about what they would

ks

After delivering mainstream financial
literacy courses for the Commission for
Financial Capability (CFFC) and a number
of other organisations, ACE Aotearoa
Board member and independent board
member Peter Jackson has developed a
financial literacy course that is designed
specifically for Māori.
With a Business Degree from Victoria
University, a rental property portfolio, and
experience in establishing a number of
successful small businesses, Peter has
the skills and knowledge needed to
teach others about how to become
financially secure.
He became aware that the mainstream
financial literacy courses were not
engaging Māori and felt that there must
be more effective ways of helping them
understand what they can do to create a
better financial life:
“I could see that the other courses,
which are delivered in two-hour sessions
over eight weeks, are very well put
together, but they didn’t quite hit the
mark. Māori and Pasifika are the poorest
people in Aotearoa, and it is very dry and
off-putting to come into a course and
have to start by listening to a session
about compound interest, KiwiSaver and
wills. I could see that I really needed to
take the best from all of the courses and
contextualise and culturalise the content.

“My goal is to create a situation where Māori can learn
and understand how the world actually works.”
have had to do to survive in a new land –
grow food, build houses. The discussion
then leads to the role that money plays in
our lives.
“Once they get that understanding it is
easier to talk about savings and the way
we should be thinking about money – not
simply buying what we want, without
a thought for the future. So we do the
standard exercise about needs and wants
– and ask about the sort of future that they
want for themselves.”
“My goal is to create a situation where

and social circumstances that my
people experience is a direct result of
colonisation. That fact in a sense can also
be something that many lean on. They feel
that they can’t improve their lot in life. I
want to show them that they can. I cite the
fact that many refugees who come to this
country after great hardships do well, so
why can’t we?”
The course is run over a full day,
rather than eight two-hour sessions. And
that, thinks Peter, is another factor in the
success of his approach.
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Each course is run during a weekend
and has 20–30 participants – of mixed
ages. Seeing older people in the group,
says Peter, is a challenge, because many of
them just don’t have the time, the number
of years needed to become financially secure.
So far Peter has been approached by a
few Māori organisations and asked to run
his course.
For example the Settlement Trust
in Wellington, which has been building
houses for Māori, wanted to make sure
that those who were given access to
housing and access to a Te Puni Kokiri loan
could meet their financial obligations.
Tupoki Wairau Hunter is doing just that
– he and his sister Kiriana have bought
one of the houses in Wainuiomata and
they are having no trouble managing their
mortgage. He was just 21 when he did
Peter’s course:
“The information was all quite new
to me. It made me think about saving
money – wisely. I learned about things like
compound interest, needs and wants… It
took about a year and a half to save some
money. I worked as a builder during the
week and in the weekend I drove trucks.
My sister did the course after me and
together we were able to get a mortgage.”
Sometimes it is parents who connect
their children to the programme.
Danny King is a financial advisor and
mortgage broker – and he attended the
course with his two daughters:
“I came with them to toutoko (support
and encourage) their journey onto the
property ladder. The way Peter ran the
course was relatable. That’s the best
word for it. We were with a group of other
people wanting to achieve the same goal
and he opened our minds by helping us
understand our historical situation, and our
modern-day challenges. When we talked to
each other, we were all in the same boat –

trying to get our first home. It was a family
environment. We felt we were all cousins
effectively – in the same room with the
same goals and objectives. Everyone was
there to support each other – as opposed
to competing with each other. Peter broke
down all the challenges we had to overcome.”
The result for Samantha, one of Danny’s
daughter’s (the other has put her plans on
hold) is that she and her partner Reece
Eru have just bought a house in Napier.
That involved Samantha working hard for
nine months to get rid of all her short-term
debt, moving out of Wellington (where her
landlord had almost doubled the rent),
getting a flat in Napier, selling their second
car and joining the navy. She and Reece
are now delighted to be on the property
ladder. The course, says Danny, was
critical to her success.
Peter brings all sorts of different
behaviours and cultural values into
the discussion – to help participants
understand the role of money.
“One of the difficulties I face is that
most Māori organisations and most of my
people are more interested in protecting
the planet and Papatuanuku than financial
literacy. I get that looking after the planet
is critically important, but so too is looking
after our finances.
“Sadly, when you look at non-Māori
who are involved in environmental
organisations like Forest and Bird, for
example, they are usually quite wellto-do. They are financially sorted. They
want to self-actualise by contributing to
an environment cause. In general, Māori
who are similarly deeply committed to the
environment, are poor. We discuss these
differences.”
Gaming Life is a programme that aligns
traditional Māori values and behaviours
with the 21st century world. It is making
a difference.

Let us keep close
together, not
wide apart.

Samantha Knight and Reece Eru (inset) – now house owners
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Learning essential skills at Reigning Downs
An ex-schoolteacher in a low decile school, Jade Ward (Tainui) is
now running her own community education organisation – just out
of Invercargill.
She set up the Reigning Downs Hauora Centre in late 2020
to help struggling school students of all ages, including NCEA
students, to get the five key competencies listed in the NZ
Curriculum – skills that Jade says, are essential to success.
These skills are: thinking (including problem solving), relating
to others, using language, symbols and texts, managing self, and
participating and contributing.
To teach these skills – alongside other essential life skills – Jade
collaborates with high schools and community organisations.
They send individuals or groups to the centre where rangatahi go
through a tailor-made programme – first in a classroom, and then
with some of her nine hōiho (horses), all of which are trained to
competition level.
She offers five main courses: Relating to others and communication,
I understand my anxiety; ‘Sensory’ (What works for me), I am Māori
– I am proud, and LGBTQI – I belong. Otherwise programmes are
designed to meet the specific needs of groups or individuals.

At the end of every day they walk away with
a feeling of success. That’s new to them.
The pilot course was with the Murihiku Young Parent programme.
“I went and met them first,” says Jade, “and gave them a survey
so that I could see their concerns and understand their issues. Their
main anxiety was about how society sees young parents, so I created
a programme around social influence and overthinking issues.
“I know a lot about every student before they come into the
centre so that I can create a workbook for them. But I don’t probe
about their pasts or behaviour. It is a clean slate when they come
here. It’s all about building relationships.
“On day one we set goals and we revisit them regularly so every
day they know that they are developing skills. At the end of every

day they walk away with a feeling of success. That’s new to them.
“In the classroom we work on their learning issues. For
example, if they have literacy issues, we might have a guided
reading session. These are students who haven’t engaged at
school. They’ve never known success in a classroom. Here it is
new and exciting, and they take an interest in what we are doing.
“After the classroom work, we go out and they have the equine
experience. You can learn a lot very naturally while working with
horses. There’s a lot of global research that backs this up. For
example leadership. Horses are driven by a leader in a herd, so
they need a leader and that requires perseverance, problem
solving, confidence, resilience, responsibility and dedication.
Working with horses allows these qualities to shine through.
“Schools, I could see, are teaching everything backwards – as
far as struggling students are concerned. There’s often so much
going on in their lives. They need to be given the essential skills
before they can be a confident learner, not pushed through NCEA.
“I am not a therapist. I’m not trained as one. I use education,
which results in therapeutic benefits.”
About 60 percent of rangatahi who take part in her courses or
who come for individual support are Māori.
“They don’t always recognise themselves as Māori,” says Jade.
“Many are unaware of their iwi or where they have come from.
They have issues with academic learning and behavioural issues
a well. So that’s why we push the values we hold here – the values
that are so important – manaakitanga, whanaungatanga and
hauora. They create a sense of belonging. Rangatahi come here
and relate to these values. And they just love the food. I employ
my Mum and Dad. Dad’s is an experienced horseman and Mum
provides the food, conversation and hugs that play a vital role in
creating our environment.
“The outcomes are humbling. Big milestones are achieved.
We’ve had rangatahi who have never spoken to a teacher, standing
up and addressing the whole assembly. We’ve had a student who
was violent to teachers and whānau, now living openly with people.

He never showed an ounce of violence here. Some have won awards for
student of the week. It’s very rewarding.”
Kirsten Kean is a teacher at Central Southland College and last year she
organised for a group of year 9 and a group of year 10 students who needed
literacy support to go for a day with Jade in term three last year. The goal
was to give them an experience which would help their writing skills and help
them pass a unit standard on Equine Care, which is now available through
Reigning Downs.
“Traditional classroom teaching doesn’t always work well for these
students,’ she says. “Jade is a qualified teacher and knows how to build a
relationship with students. They were out of school all day, doing something
different – having a new experience. It was opening another door for them
and working towards a Unit Standard on Equine Care was a major incentive.
I was really impressed with their progress, both in terms of book work and
their personal development. They absolutely do learn those essential skills.
“Unfortunately the country went into lockdown and the students did not
complete the Unit Standard last year, but they will continue to work towards
it in 2022. Having seen the benefits, Central Southland College will organise
another group this year.”
And Jade has also worked with young people with a disability.
Linda Gilkison is the founder of Whanake House which provides a
programme supporting social and vocational development for young adults
with high functioning disabilities. She says that their learners have also
benefited hugely from Jade’s programme:
“When they leave school, these young people are often socially isolated,
and often fall through the cracks. I heard that what Jade is doing has huge
benefits for young people who have anxiety and a lack of confidence – and
that they can find that through horses. So we approached Jade and she set up
a programme for us. It was a six-week block. About twelve went along on the
first morning and they absolutely loved it. They looked at videos about caring
for horses in the classroom, and then went out to groom and ride the horses.”
Denise Sanderson, who was the tutor accompanying the students says that

there were great benefits: “There was a huge sense of pride in being in charge
of something as large as a horse. They became calm and happy. They built an
emotional bond with the horse. At the end of the session their self-confidence
was huge, and when they got off the horse they were so proud about what they
had done.”
Working with horses is naturally therapeutic, says Jade, so she has individual
clients who have mental health issues like depression and anxiety and they
benefit too. “Being a teacher I know when to push and when to let off.”
Most often her learners are ready to push themselves to learn and
change because they feel totally supported in this whānau environment.
Manaakitanga, whanaungatanga and hauora are present in every session. And
it’s not just Jade – her parents, Mary and Ben are a big part of the success of
Reigning Downs. Denise said, Jade’s mum was just wonderful. “When we left,
we all wanted to go and give her a big hug.”
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Failoa Famili
– using social
capital to meet
the skills and
information gap
Three years ago, three Pasifika mums from
the same wider family, found that every time
they got together their conversation turned to
the same topic – how to help Pasifika parents
who they could see were so often struggling
to support their young people to grow into
successful and resilient adulthood.
So they established an NGO. They called the
community organisation Failoa Famili – Just do
it Family.
Today Failoa! Just Do it! Is becoming not only
an imperative for a growing number of Pasifika
families and community groups, it has become
a metaphor for the way this small organisation
works, accessing small amounts of funding and
using Pasifika networks and values to drive their
vision of ‘thriving, resilient, sustainable Pasifika
peoples, families and communities.’
We talked with co-founder and Executive
Director, Naomi Saluni Tavau:
”Young people these days have a lot to deal
with. The way society is now, their parents
have to work to meet basic needs, so some
of the life skills that children would normally
learn at home are not happening. Social media
is unfortunately stepping into that gap and
having a negative impact. We wanted to provide
life skills and information, not just for young
people, but for the whole family. Skills like
how to build coping strategies through selfdevelopment, financial wellbeing, employment
skills, workplace health and safety, nutrition and
healthy lifestyle.”
So Failoa Famili developed a Life Skills
training programme and applied to ACE
Aotearoa for a Professional Development grant
which would enable them to train parents as the
trainers. Collaboration is a prerequisite for these
grants. This was easy for Failoa Famili because
collaboration and working together is at the
heart of the Pasifika approach. In 2020, together
with a small group of Pasifika churches and
organisations they delivered ten courses – in
both Auckland and Wellington.

5

For us, it is not about money or the individual. For us it is our families and communities.”
“Although we expected leadership from the parents,” says
Naomi, “we took an intergenerational, whole family approach.
We wanted to work with all the people living in the same
household, understanding the dynamics of multiple cultures and
focusing on their needs. Our strategic plan guides us but what
drives us is our relationships. These are priceless. You can’t give
them a value. For us, it is not about money or the individual. For us
it is our families and communities.”
A total of 130 parents and caregivers took part. Of all the Life
Skills workshops, the Financial Wellbeing sessions were the
most popular.
A big part of the success of the workshops is the way they are
delivered.
“Content is important,” says Naomi, “but how it is delivered is
more important. We only have Pasifika facilitators who can work
from a strengths-based holistic approach. We know our Pasifika
families have their faith, their culture and their community and
knowing that we can deliver a programme that meets their needs.

Our facilitators are able to deliver in a way that our people can
relate to with talanoa, stories and visuals – all the tools that help
them engage better in a two-hour evening workshop format with
food to share. Reciprocity is one of our Pasifika values.”
And it’s reciprocity and relationships that extend the networks.
For example when Naomi helped the Aute Pasifika Sports
Academy establish their charitable trust, Tavai Meni from the
academy helped organise the Life Skills workshops.

“We have an average of 20–25 in each workshop,” says Tavai.
“Whole families come along. It has been good for me and my
family too. We have learned about how to budget, and this has
really helped us use money wisely and save a few dollars. The
workshop on nutrition has meant that we have changed the way
we eat. I know that the other families have got a lot of good things
out of the workshop too. They are thinking more about education.
About aiming high for the future. To stop renting and buy a house.
We need more education workshops like these.”
This collaborative, empowerment, leadership model is the way
Failoa Famili is getting out to more communities.
“We tap into our values to drive our vision,” says Naomi. “Our
social capital is the key to our sustainable business model. We
tap into our networks and find the people who have the skills and
connections to deliver our programmes. My job is to apply for
funding to drive our strategic intent. Where Pasifika lack in financial
capital, we make up for it in spades with our social capital. Our
social capital belongs to us. It is us.”
“We’ve probably worked with over 40 different groups and
they’re a mix. You’ve got church groups, you’ve got community
groups, you’ve got family groups, you’ve got school groups.”
Once Failoa Famili understand the needs of a particular
group, they tailor a programme and look for the best source of
funding. This has enabled Failoa Famili to offer additional quality
programmes and services, tapping into a whole range of funding
and mostly in collaboration with other organisations (see panel
over the page).
“I think what has pushed us,” says Naomi, ”is Covid. Covid has
highlighted inequity in the system, so we are doing our best to
support our people through information, education and advocacy.
Many are stressed and don’t know how to negotiate the system
well, so they miss out on support. Customised Pasifika food
packs meet the immediate need as our short-term response, but
upskilling is what will make a sustainable difference.
“We have lots of skills on the Board and access to some good
people as well. When we need things to happen, we will make
it happen.”

Other Failoa Famili programmes
Pacific Women in Tech – helping Pasifika women explore
a career in IT. Sixty attended the first event. A further 180
came to programmes in Auckland and Wellington, and it
was watched online by over 4000. Funded by the Ministry
of Education, COGS and ACE Aotearoa.
Kakai talavou – 21-day life journal – helping young people
and families re-engage with the education system by
offering life skills and mentoring sessions. Funded by
the Pacific Education Support Fund in collaboration with
community groups.
Financial capability and pathway to home ownership –
financial capability and education workshops in partnership
with JMS Accounting. Funded by MPP.
Project ikuna – a government-funded programme in
partnership with Auckland Unlimited – helping people
working in low paid jobs at risk of technological change.
Puataunofo come home safely – in collaboration with
Worksafe. This is part of the life skills workshops and teaches
practical strategies to help raise awareness of workplace
health and safety issues for low skilled Pasifika workers in
high-risk industries.
Aganu’u fa’asamoa – in response to students and parents
wanting to learn more about the Samoan culture, customs
and language. It is a programme where Samoan elderly
experts share their stories, values and knowledge in the
Samoan language. Funded by the Ministry of Education
and in partnership with Pasifika Hub.
Food secure and sustainability – learning about zero waste
as well as teaching people how to be more sustainable and
make their own healthy food at home whilst saving money at
the same time. Funded by ADRA New Zealand and the MSD
food secure fund.
Pasifika Connections – bringing together a cross section
of Pasifika community groups, organisations and small
business for networking and funding support over a series
of four workshops. Some positive outcomes have enabled
people and organisations to engage with each other’s products
or services. Funded by Otara-Papatoetoe Local Board.
Reading together – a Ministry of Education initiative helping
parents support their children’s reading and learning in a
Pasifika way – using practical strategies, talanoa and food
sharing. The programme has been delivered in Auckland
and the Hutt Valley.
Pasifika manuia – this pilot programme is aimed at
strengthening the health and wellbeing for Pasifika families
through a series of life skills workshops and health expos
designed to build coping strategies, confidence and
resilience. It is delivered in collaboration with the Hutt Valley
Samoan Seventh-Day Adventist Church with funding support
from ADRA NZ and North NZ SDA Church.
Talanoa ako – the Ministry of Education programme delivered
in partnership with the Lower Hutt-based charitable Trust,
Pasifika Hub.
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SeniorNet –
25 years on
Volunteers working in SeniorNet centres have been teaching
older people how to join the digital world and enjoy using
technology for 25 years. There are about 54 centres, scattered
throughout the country. They are membership organisations run
by volunteers who are also over 50.
Today SeniorNet has several hundred volunteers helping
around 8,000 members.
Most centres provide classes, learning and sharing sessions
for their members, many of whom come to their centres on a
regular basis to learn and to be with others. It’s a membership
organisation which usually charges a small annual
membership fee.
SeniorNet in New Zealand started about 25 years ago with
a start-up sponsorship from Telecom. Since then it has grown
and developed to include support from many corporate partners
including Westpac, AMI, Chorus and Google.
Heather Newell came on board as Executive Officer in January
2020, an auspicious moment. It was just weeks before the whole
learning environment changed. The pandemic arrived.
“I was well and truly in the deep end,” she says. “Our centres
could not operate, and I realised that seniors could become
extremely isolated. Not only that, but this was the time when
banks announced the removal of cheques, and many government
agencies were delivering services online. The 80 plus age group,
especially, were terrified of the implications if they had no internet
access, no technology access and no understanding of what
‘being online’ even means.”
Now into year three of the pandemic, she is still worried
about this, but back in early 2020 she helped the organisation do
what it could under the circumstances. They decided to provide
an online meeting place – not just for members, but for any
older person wanting to see other faces, have a chat and learn
something new about technology – or in fact any subject. They
call the sessions Senior Hangouts.
“It’s a virtual learning centre,” says Heather, “It provides a
way for people to keep in touch. It’s not a formal classroom
environment. This is much more about building trust and
confidence while interacting with other people. A lot of our
members are very tech-savvy and they come online for the social
contact – and for their love of learning.
“Then there are those who are truly isolated. One participant
who lives in a retirement village said ’I don’t even look to see what
the session is going to be about. I attend regardless. I can’t go
anywhere to see anyone. This is my lifeline.’
Vinay Karanam, the Project Manager for Senior Hangouts,
piloted many different options to uncover the best time, the
length of time seniors could concentrate online, the topics and
the presentation styles.
“The socialising element is paramount,” says Vinay. “Some of
the participants are in retirement villages or living alone. There
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“We are working hard at the moment to
teach Zoom so people feel comfortable
about the online learning.”
are usually around 60 people in a session,
with 40 regulars – and they greet each
other and have a chat.
“First we have a welcome session,
then a presentation which lasts for 15–20
minutes. Then the next ten minutes is
for questions, discussion and sharing.
Often the discussion time leads to further
understanding or further questions that
can be addressed at a later time.
“Anyone can make a presentation if they
are interested in sharing their experience
and knowledge with others. They just need
to tell me, and I will put it on the website
programme. I can help them work out the
best way to make their presentation.
“From time to time we invite our
partners, sponsors and representatives
from government agencies to provide
expert commentary on digital issues.
Our partners, Westpac, AMI, Chorus and
Google are concerned with online security,
recognising scams, building confidence
and trust in the digital world. And we also
have lots of fun along the way.
“There have also been presentations
from people like the Privacy Commissioner
on how to keep information private, or
migrant organisations on the rights of
migrants, or sessions on health and
wellbeing.”
In the first year SeniorNet had
financial support from the commercial
arm of Google, then in year two Google’s
philanthropic arm agreed to fund it until
July this year. Part of what they want us
to achieve, says Heather, is to help other
organisations with digital inclusion.
But the pandemic hasn’t been the
only challenge. For the last few years
an ageing demographic has provided
some challenges.
“Recently when a centre said they
were going to close, I visited them and
found the husband who was the chair, and
his wife who was the secretary were both
95! I felt terrible for pressuring them. This
is a universal volunteering problem, so
this year we are focusing on succession
planning.”
Most of the centres, however, still have
a good supply of volunteers, doing what
they can under Covid restrictions.

In Warkworth,
for example, they
completely closed
down twice – the
last closure was
from August 2021
until February this
year. During this
time help was
provided online
or by phone, or
where possible
by remote access.
That might have
solved problems,
put probably didn’t
teach seniors
problem solving
skills.
Now with the
centre open again,
seniors are voting
with their feet.
They can come in
providing that they
have a vaccination
pass and wear a mask. Marilyn Goodwin
who is both the Federation Chairperson
and the Northern Regional Co-ordinator
and who lives in Warkworth says that
many of their 500 strong members are
keen to get back to the old and much
valued service:
“People are coming. Sometimes we
have seven or eight people sitting at a
coffee table and having a chat and waiting
for their turn, but that’s a social time for
them as well.
“If they need more help than can be
given in these sessions, they will book
a one or two hour slot with a tutor,
one-to-one.
“A weekly newsletter keeps members
informed about what’s coming up –
including on SeniorHangouts. We are
working hard at the moment to teach
Zoom so people feel comfortable about
online learning.”
The courses, (which have also started
again) teach people how to manage their
files and folders, use devices and portable
computers, use their cameras, how to
stream videos, and music, online security,

smart homes and importantly – how to
confidently use online banking services.
Anything to do with technology.
“Recently I was asked about success
stories,” says Marilyn. “Everyone that
walks in is a success story. They learn
something. They are more confident.
The buzz that we get from that keeps us
working year after year.”
And the national office is there to
support the learning centres with technical
support, administration, charity news,
marketing and promotions. There’s also
regional collaboration, which facilitates the
sharing of tutors and local networking.
There are many organisations working
in the digital inclusion space, but none
focusing particularly on seniors with a
philosophy of peer-to-peer learning.
“Our specific niche,” says Marilyn,
“is seniors helping seniors – and it’s
an important one. One woman told me
recently, ‘I asked my daughter in law to
show me how to do that. She took the
device and did it – then handed it back to
me!’ So seniors helping seniors is a really
important aspect of what we do.”

Growing Pacific Communities in Auckland
By Analiese Robertson, Director, ACE Aotearoa
We are in a workshop in South Auckland, for Pacific organisations
wanting to learn how to apply for funding. Participants are put
into small groups and asked to create a fictitious organisation
and give it a name. They then discuss what they want money for
and come up with a compelling proposal to present to a potential
funder. What happens next is a role play, a panel of participantsturned-‘funders’ charged with making decisions about who gets
the money, or not. By the end of the activity, participants are
roaring with laughter yet thoughtful and intrigued at having this
new perspective from the ‘other side’ of the funding application
process. It was the same vibrant experience at a workshop in West
Auckland two days earlier.
Our Auckland Pacific Capability Building Programme started
in 2016 when Foundation North contracted ACE Aotearoa to
help Pacific organisations learn how to apply – successfully – for
funding. Now, five years on, we have worked with 150 Pacific
organisations in Auckland and Northland, offering much more than
funding application skills.
Many of the groups’ members have day jobs and are juggling
work, family and social obligations whilst coordinating a
community group voluntarily on the side. Others have inherited
the responsibility and are now required to meet governance,
management, and financial accountability requirements overnight.
Most have landed in positions with good intentions and passion,
but not always with the time, necessary skills, experience, prior
training or relevant qualifications behind them. Add Covid-19
pressures (and for some communities, the impact of the recent
volcano eruption in Tonga) and the demand for support is
overwhelming.
We place Pacific values at the centre of our workshops – focusing
on good relationships with the groups and applying a culturally
responsive approach. The most frequently needed workshops
have been on refining the vision, mission and strategic planning,
governance, addressing legal status and compliance requirements
– and financial management so they can apply for funding.
Our two facilitators, Pale Sauni and Sandy Harman together
bring a perfect set of skills to the workshops. Pale is of Samoan
heritage and a leading figure within the Pasifika community and
ACE. He has a background in social development, health and the
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tertiary sector, with a focus on Pasifika transformative teaching
and learning. Sandy, who joined the programme more recently,
is of Pacific, Chinese and European heritage and has extensive
experience working in education, government, and community
funding and development.
On top of delivering the series of workshops, Pale and Sandy
also provide access to tailored professional development,
starting with a self-assessment of an organisation’s strengths and
identifying areas for capability building. They aim to equip Pacific
people running these not-for-profits with the core knowledge and
tools they need to know about operating a successful community
organisation through one-on-one mentoring and hands-on
support. Each organisation works with Pale and Sandy to co-

Tai Samaeli, ACE Sector Capability Manager,
Sandy Harman and Pale Sauni.

design a plan to tackle their priority areas for development.
In addition to the core team and service, ACE Aotearoa acts
as a broker/link/referral/conduit, connecting groups to key
services in the capability space. We have existing relationships
with Foundation North, DIA Charities Services and Community
Operations, Inland Revenue, Auckland North Community and
Development (ANCAD), Auckland Community Accounting,
Auckland Council, and Statistics New Zealand.
It has been through these partnerships that we have been
able to connect communities and organisations directly to people
who can help. At our first workshop together 70 groups registered
during a single promotion week and we ran out of space in the
car park and room! We have seen an attitudinal change from
some of the agencies and organisations we work with, including

It has been through
these partnerships that
we have been able to
connect communities and
organisations directly to
people who can help.
a better understanding of the challenges for
communities. So our interactive, Pacific-led
workshops are shifting some of our Pasifika
community groups from being reliant on
information coming to them to becoming
organisations that can search out all the
information that they need and connect to
staff and resources that can support them in a
culturally safe way.
Statistics New Zealand, which was the most
recent agency to present at our workshops,
certainly added a new layer of skills and
knowledge to participants’ toolkits. Our
organisations need to know how to tell their
story well and Stats New Zealand showed
them how they could use data to support a
compelling funding application. We’ve aways
known that data is important – how powerful it
can be – but it can be quite challenging pulling
out the right information. They also talked about
the support that they can provide to access the
data and analyse it. “Just call us,” they said! The
participants also received some useful postworkshop resources including links to free data,
funding, policy and evaluation tools online.
The plan for 2022 will include a series
of short-themed podcasts, an online digital
access and funding talanoa planned for May,
and additional themed workshops planned
for June. Digital support is in fact one of the
priorities of the programme’s current funder.
Around the middle of last year, the NZ Lottery
Grants Board gave ACE Aotearoa a Covid-19
Wellbeing grant which included the objective
that organisations should become more familiar
with basic digital tools and skills needed to
operate more efficiently and access essential
online information and resources and be better
prepared to work in a challenging, ever-evolving
Covid-19 environment.
Pale and Sandy have also been invited to
facilitate or provide support at collaborative
community sessions about funding,
governance, and other priorities for Pacific
community groups. One such example is with
Aotearoa Tongan Teachers’ Association (ATTA)
After attending one of our workshops, ATTA
reached out with a collaborative opportunity to
run a community governance training session
with ACE Aotearoa in Ōtāhuhu.
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A wellbeing and resilience
course for literacy learners
Waitakere Adult Literacy has run their first seven-week free Wellbeing and
Resilience course. Tutor Jacqui Tisch explains why she offered to run the
course – and what the learners are saying.
From 1999–2018 I assisted at a social skills programme for young people
who found the world, and especially school life challenging.
I found myself asking the very same questions that the young people I
worked with were confronted with: “How long is it going to take me to recover
from this setback?” “What strategies can I use to recover?”
As the young people on the programme were told: “You have to know what
to do when you don’t know what to do.”
I began to study the neurobiology of what is going on in our nervous
systems when we are trying to protect ourselves from threat and danger. What
I discovered helped me to understand that my stress response does not mean
that there is something wrong with me – it is because my brain is wired to be
good at stress.
I also discovered that there are many things we can do to navigate our way
back to a sense of feeling safe and connected and all the associated benefits
of experiencing life from this place.
I learned that: with practice I could grow my ability to recover from setbacks
and stress more effectively and in less time; and whatever strategies you
practise during stress, you teach the body to do spontaneously. (McGonigal. K
The Upside of Stress.)
Many of the adults I work with at Literacy Waitakere found school
challenging and often carry much anxiety, shame and a fear of failure with
regard to their ability to read and write.
Introducing strategies to enable people to read to understand and write
to communicate is one aspect of literacy learning. Equally important is
introducing strategies to enable people to navigate the stress and anxiety that
can become very real obstacles to progressing learning – particularly outside
of the literacy learning environment. With these strategies adult literacy
learners shift how they see themselves from: “I am a person who can’t” to, “I
am a person who can,” with many areas of their daily lives.
Within lessons we learn about what’s going on in our nervous system when
we’re stressed and reacting and how to shift this very real stress response.
This understanding is motivating for all of us to consciously take that one small
step, that achievable thing we can do, to recover from our setbacks, rather
than getting stuck in our emotional reaction. To be able to say to ourselves: “I’ll
do this because this is what I do in situations like this.”
I’ve found talking about this in sessions has made a huge difference in the
learners’ lives. They’ve said:
“I am now able to get out of my negative thinking and reset when it’s a
difficult day.”
“If I have something intense going on I know how to refocus. I don’t get so
overwhelmed by what’s expected of me.”
“I’ve learned what I can do to take a break and destress.”
“I’m more assertive and am not afraid to ask questions when I don’t
understand things anymore.”
“I have a better understanding of how our brain is wired and I now have
new tools and perspectives.”
This article was first published in Literacy Waitakere’s March 2021 Newsletter.

Connecting Mid Canterbury – creating
wellbeing and a sense of belonging
Connecting Mid Canterbury Charitable
Trust, established by Kate White in
2017, runs two initiatives to grow and
support healthy, resilient and connected
communities – the Mid Canterbury
TimeBank and Keep Learning Mid
Canterbury.
Keep Learning Mid Canterbury (KLMC)
organises around 40 talks and workshops
every year. They are open to everybody
and most are free. Workshops for this year
include flax-weaving, suicide prevention,
digital detox, and regular cultural cooking
sessions. In the first term that was A Taste
of the Philippines and A Taste of Argentina
– cook it and share it.
They’ve held many panel discussions,
for example with people from different
religious backgrounds and people with
disabilities. There have been workshops on
topics like knowing your rights, KiwiSaver,
zero waste, death and dying, reducing
your power bills and astronomy. The
focus is non-vocational (the Ashburton
Learning Centre is a super provider of ACE
that supports people into work). While
some workshops such as a flax weaving
wānanga can last up to two days, most
are one-off talks or workshops. Covid
restrictions have meant that some of these
have been held online.
KLMC is Ashburton-based but also
organises events in local rural towns such
as Methven, Mount Somers, and Rakaia.
When it comes to delivering learning
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experiences, collaboration helps reduce
expenses and increases the reach. For
example, the Ashburton Art Gallery
collaborates with KLMC to deliver a Get
Creative workshop each term. This is
usually linked to a current exhibition at
the gallery. Last year the Fafetu in Action
workshop was linked to a Tuvaluan
exhibition. People of all ages and cultures
came along to create their own stars using
different coloured wool, on wooden boards
with nails in them. There was also an event
that gave people a taste of all sorts of art
and craft, including landscape watercolour
painting, collage and pottery.
For three years the Keep Learning
initiative was focused on creating a
programme of ten events each term,
often in collaboration with others. Then
last year, on the way home from the ACE
conference, Kate White had an idea
that she hoped would help more Mid
Canterbury people to keep learning.
“I had this brainwave. Why not establish
a platform where everyone in the district
can list their learning events? It’s actually
amazing what goes on in our relatively
small district – yet people don’t always
know about the opportunities. So often
they read about them in the paper after
they’ve happened.”
Making it happen ended up quite easily.
Serendipitous conversations resulted in
student interns from Otago Polytechnic
developing the website – for free.
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So now the community has one place
that lists everything from the digital
learning opportunities offered by the
library, to budgeting courses, art classes,
sports opportunities, parenting workshops,
and beginners bridge lessons. There’s also
a link to the CAB on the website.
And there’s a link to Connecting MidCanterbury’s TimeBank.
Last year the TimeBank’s 200 plus
members engaged in over 800 exchanges
as well as 12 large social gatherings and
18 other meetups – all open to the wider
community.

The TimeBank is very
much about strengthening
the community and
connecting people.
Connecting Mid Canterbury carries
out an annual survey and produces an
informative Annual Report. Their latest
(2020–2021) notes that 87 percent of
TimeBank members consider themselves
to be better off by being members. The
most common reasons given for this
was that through the TimeBank they met
people whom they would not normally
have met, and connected with others –
rather than having someone helping
them. “People get a sense of value from
helping others and feeling useful,” says
Kate. “It’s not just about getting a job
done for free. It’s about connecting
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with other people and that helps create a
sense of belonging.”
This increasing sense of belonging was
probably particularly important for the 17
percent of members who have physical
health issues or a disability, a similar group
who have mental health issues, and the
large group (about a third), who were born
outside of Aotearoa.
One feature of the TimeBank is organisation
membership, and that can be of huge
value to local NGOs needing volunteers.
Wendy Hewitt is the Coordinator for
the Rural Driver Licencing Trust for Safer
Mid Canterbury, which targets migrants in
rural areas, and the volunteer coordinator
for the Refugee Resettlement Service.
She says that both organisations are
pleased to be able to get volunteers
through the TimeBank.
The Rural Driver Licensing programme
needs a good supply, not only to act as
driving mentors for their 40–50 learners
each year, but also to provide a pick-up
and drop-off service and act as babysitters
while the learners attend the nine-week
Road Code course.
The Refugee Resettlement Service,
which has just joined the TimeBank, is
also benefiting from TimeBank volunteers
who take people shopping, organise
gardening working bees, support English
language learning help – and provide
companionship.
“The TimeBank is very much about
strengthening the community and
connecting people,” says Wendy. “The
new migrants, for example, develop
relationships through meeting with
TimeBank members.”
“I would say our organisation is about
supporting people to put into place the 5
Ways to Wellbeing, promoted by the NZ
Mental Health Foundation,” says Kate.
They are things that everyone can do to
improve their wellbeing – Give, Be Active,
Keep Learning, Connect and Take Notice.”
Getting even the small amount
of money that it takes to keep the
organisation going is always a challenge.
Many funders don’t want to pay for staff –
or a timebank which some funders see as
a ‘club’ where people get things done for
free. However, they have had grants in
the past year from Lotteries, COGS
and the Community Trust of Mid and
South Canterbury.

Getting the
dyslexia-friendly
quality mark
The Ashburton Learning Centre was one of the first organisations to apply for the
New Zealand Dyslexia-Friendly Quality Mark (DFQM) developed by Ako Aotearoa.
The first intake was in October last year.
To get the DFQM organisations need to meet standards that measure their
practice in four key areas: leadership and management; the quality of teaching
and learning; the teaching and learning environment provided for learners; and the
quality of the organisation’s relationships with internal and external stakeholders.
The Ashburton Learning Centre has a 15-year track record of working successfully
with dyslexic and other neurodiverse learners. Mary Philps, the organisation’s
Manager, says that they have long known that a high percentage of their students,
even those in the ESOL classes, have some form of neurodiversity issue:
“So it is really important to us that we reflect that in our practice and show that
we are dealing with those issues for our students. We take it very seriously. Having
the mark will be a signal to the community that we have the expertise and that we
are continually upskilling ourselves around these issues. That we are the place to
go if you need help.”
The organisation has now completed the accreditation process and is waiting
for the final validation visit by the Ako team – a visit that has been delayed because
of Covid-19.
Annette Tofaeono, the Senior Advisor, Foundation Learning at Ako Aotearoa,
says that the Centre has gone through the process in three months – relatively
quickly, because they already had such good processes and systems in place.
“They have a great learning culture,” she says. ”They are continually trying to
improve their knowledge and skills throughout the whole organisation.”
Joy Thompson, who has been on the Ashburton Learning Centre’s staff
for the last twelve years (and came with a qualification from the Christchurch
Seabrook McKenzie Centre’s intensive training for tutors working with people with
dyslexia), was the liaison person for the process – although it has required a whole
organisation approach.
“It was a great process to go through – throughout,” says Joy. “We’ve been
able to disseminate a lot of new information to staff. It also picked up that as an
organisation, we have done the right training. If you hadn’t done that training it
would be an amazing process to go through.
“But as a result of preparing to make the application we have made a lot of
positive changes.
“Getting the mark requires you to look at the organisation’s leadership and
management policies. So now we have done that and made sure that our strategic
plan and all our policy documents include our commitment to working effectively
with people with dyslexia and other people with neurodiverse issues. In some
cases our policies were consistent with the mark – but at times they weren’t.

Having the mark will be a signal to the
community that we have the expertise and that
we are continually upskilling ourselves around
these issues.
“And we have now created a way for the learner voice to reach the
committee so they can see their achievement and the direct impact of our
intervention. That’s new. And it also addresses the key area in the quality mark
– which is about the quality relationship with internal and external stakeholders.
We are now doing more awareness training for our committee [board]. We have
copies of Mike Styles’ booklet and given it to all of them to read.
“The quality of teaching and learning is another key area. We have now set
up a database of learners which means that we now track them and see how
they are achieving their learning plan – which we weren’t doing before.
“As a result of doing the mark I’ve wrapped a lot of training into our weekly
tutor meetings and that’s new too.
“We have also started paying more attention to the student’s personal
development and recognising the soft skill gains that they achieve as a result
of addressing their learning difficulty. Dyslexia can hammer a person’s selfesteem and can create serious mental health problems. So we now give all our
dyslexia students a questionnaire which identifies changes in things like their
confidence. One student, for example says that he is now much more able to
approach other organisations for help – he has an alcohol addiction, and he is
now confident enough to address that. So we are helping learners achieve their
potential. Dyslexia is recognised as a strength-based condition – so we are
doing much more to help our neurodiverse students to reach their potential. All
of our tutors are now aware of the book by Ronald Davis – The Gift of Dyslexia.”
As a result of their increasing capability, Joy says that the Centre is now
working with even greater numbers of people with dyslexia.
Annette, together with dyslexia specialist Mike Styles, are the Ako facilitators
for the process.
“We provide support and resources from the beginning,’ says Annette. “We
will be there for every step of the way, starting with an information session
– to ensure organisations know what to expect. We then provide a Dyslexia
Awareness Raising Training Webinar. It is all about organisation change – so it
is beneficial to have as many of the staff involved as possible. We want to bring
everyone into the process.
“From there organisations receive access to our online Moodle platform for
the DFQM. It has video clips, resources, as well as all the forms and templates
required to complete the DFQM. This is also another channel for organisations
to ask questions and submit their work, as they go through the different stages
– their self-assessment, the action plan, and the implementation milestones.
They build up all the evidence for their portfolio so that we can see that they are
meeting all the quality mark standards. The last part is the verification visit.”
“We’ve had a lot of interest from the sector as well as schools and
workplaces, So watch this space. Becoming dyslexia-friendly is growing and
that’s good news for the many people in our community who have been
without support for so long.
“It is interesting that when we hold the Awareness Raising PD session and
explain what dyslexia is, as well as touching on other neurodiverse conditions
and how it affects people, there are always some who have that ‘light bulb’
moment and they come up to us at the end and say – that’s me. There’s so
much difference you can make, it is a really meaningful area to work on.”
Mary agrees: ”Any organisation considering doing it should go ahead. It is
an area that has always been neglected, now it is being recognised for what it
is. Dyslexia is not a deficit. These people have skills in other areas, skills that are
often highly developed. And the difficulties that they have can be remedied.”
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Quick Wins –
a new
MSD-funded
role for REAPs
The MSD has contracted REAP Aotearoa/
REAPs to deliver programmes and support that
remove the barriers to participation that are
faced by many people, as a result of Covid-19.
Tracey Shepherd, the Director of REAP
Aotearoa, says that the funding is on the back
of the excellent work REAPs did during the
pandemic last year.
Most REAPS have long had individual
contracts with the MSD to provide specific
educational opportunities.
Now there is a national approach to address
specific Covid-related barriers, and it is funded
by a small national contract.
The services provided are to be dependent
on the issues and solutions identified by each
community. REAPs identified that services
could include (not limited to) increasing digital
skills (including getting a birth certificate, Real
Me etc and learning how to do things online
– such as banking); getting a driver licence;
becoming work-ready including having a cv
developed though mentoring conversations;
or completing a budgeting course.
The REAP Aotearoa report on activities
from October 1 to December 31, 2021,
demonstrates some trends in provision. For
example, over 1600 people were helped to
download or get a laminated print-out of their
vaccine pass, and around 140 people were
helped to get their driver licence.
For this article, to get a bit more detail, we
talked with staff in two REAPS – Eastbay
and Southern.
Ryan Morrison, the CEO of Eastbay REAP,
says that they have used the funding to work
intensively with rangatahi and whānau
needing support:
”The fact that Mel Jans, our ACE Sector
Leader, has established relationships with
many of the marginalised whānau in her
community, has meant that she has been able
to go to whānau that she already knows, and
give them the support they need to get onto
a learning pathway. Sending someone onto a
ten-week course, doesn’t do it. Because Mel

“Working often on a one-to-one basis assisted these learners to overcome
barriers to learning at this time of heightened anxiety.”
knows them, she is able to have straight up
conversations about what is going on in
their world and how they can build a way
out of it.”
One whānau that Mel has worked with
had experienced enormous trauma. There
were three rangatahi aged between 16–24
living at home and parents struggling to
provide the advice and support needed to
step into employment or further education.
In Mel’s words she has helped them
‘unpack their goodness’ – finding their
strengths, dreams and aspirations – as
well as their challenges. They’ve had
discussions about what is possible. Each
of the rangatahi now has a pathway plan
that requires actions up until June 2022.
The rangatahi are all on board and
making progress. “It’s life-changing stuff,”
says Ryan.
Mel has also worked with five MSD
clients who have disengaged from a
regional licensing opportunity. It’s needed
intensive pastoral support, about 30 hours
for each whānau, to achieve a result: the
five now have their licence.
A third intensive relationship, this time
in partnership with Opotiki College, was
established with a rangatahi who was, the
school thought, on the way to becoming
NEET. With practical support, along with
mentoring to give her confidence in her
leadership qualities, she is now enrolled in
another year’s schooling.
So Eastbay REAP provided targeted
individual support that helped vulnerable
people onto a learning pathway.
Southern REAP used the MSD funding
in a rather different way. They were aware
of a range of community learning needs
that they could see might be met by the
additional funding.

Dawn Brocks is the CEO of Southern
REAP:
“Since the arrival of Covid-19 into our
communities we have noticed an increase
in anxiety and uncertainly amongst all age
groups. Alongside Covid-19 lockdowns,
we have also had communities face
bank closures and limited employment
opportunities. We are also aware of a real
lack of digital literacy. So we decided to run
a series of workshops to help people get
jobs, and to manage their lives in the
Covid environment.”
Like many REAPS, they helped a whole
lot of people get a driver licence, which
is often a requirement for work – or a
necessity. Volunteer community mentors
drove with learners so they could build up
their driver hours, and road code support was
provided though workshops across the rohe
– in Southland, Whakatipu and Fiordland.
“We engaged with 229 people,” says
Jonelle McDowall, the ACE Manager. “One
hundred and fifteen passed their licence
tests, 73 their learners, 34 their restricted
and 8 their full licence during the reporting
period 1 October to 31 December. We
continue working with the others helping
them to achieve their licence goal.”
Other support for job seekers included
help in writing a cv. Ten people worked
with a skilled person via phone, online or in
person to create one or do an update.
Sixty-three people were able to gain
their level 1 First Aid certificates also often
a requirement for some workplaces.
Support for living in the Covid
environment included a Digital Banking
course in both Winton and Gore. It was a
four-hour course run over two days, and it
was delivered in collaboration with a local
bank. Jonelle says that the banking tutor is

Southern REAP Drive My Life Vehicle with (left to right): Jonelle McDowall, Drive My Life Manager;
Maureen Deuchrass, Road Safety Southland; Dawn Brocks, Southern REAP CEO.
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continuing to provide ongoing support
for their customers, and referring those
who bank elsewhere to the right person
within their bank, so they too can get
ongoing support. Sixteen people attended
these courses over this time.
Another collaboration was with the
Digital Inclusion Alliance Aotearoa,
providing 15 people with the opportunity
to complete a Better Digital Futures for
Seniors course. They learned basic online
skills such as accessing and browsing the
internet, as well as how to email and
how to manage photos.
And 42 people were assisted to get, print
out and laminate or, if they wished, upload
their vaccine passport onto their phone.
Finally, Southern REAP offered a Mental
Health First Aid course. Eight people came
to this. “It taught people how to recognise
mental distress,” says Jonelle, “so they
could address their own mental health and
learn how to identify and support others.”
Dawn says that receiving this extra
funding from the MSD has enabled their
team to provide more extensive support
across their rural communities. “Working
often on a one-to-one basis assisted these
learners to overcome barriers to learning at
this time of heightened anxiety.”
Tracey Shepherd, Director, REAP
Aotearoa says that the organisation is
proud of the work the 13 REAPs are doing
to support their communities during these
challenging and trying times:
“It shows how integral REAPs are in
terms of supporting their communities.
They work alongside their communities to
provide the support they identify they need,
ensuring they take a true community-led
approach to meet those needs. Doing it
with the community, not to the community.”

Labour MP Kieran McAnulty helping out at
REAP Wairarapa with vaccine passports.

By Christina Jacober, Managing Director of the Training of Trainers System,
Switzerland
Being an expert in your own profession does not necessarily mean
that you are good at passing your knowledge and experience
on to others. When the Swiss Federation for Adult Learning
(SVEB) started to develop a curriculum for Training in Adult
Education, it was because we believe that adult and community
education requires quality teaching. This was the starting point
for developing our now well-known system for Training of Trainers
(ToT) in Switzerland.

Modular ToT system
The ToT system was established in the 1990s. It was based on
the principle, one curriculum for all. Whether one is teaching
languages, technical skills or is a trainer in health care, the
competencies are the same.
The training is available to everyone, regardless of the
profession in which they teach.
Today the modular ToT system includes everything from
classroom teaching to managing training programmes.
The three levels of the ToT system are briefly presented below.
Level I: SVEB Trainer Certificate
The first level of the ToT System is designed for part-time
trainers in adult education. It enables them to prepare, teach
and analyse the training needs of adults – using the given
concepts, curricula and teaching materials.
There are two qualifications: The Certificate in Teaching
Adult Learners – which is suitable for people who teach mainly
groups; and the Professional Practice Trainer Certificate –
which focuses on individual learning.
A certificate course lasts 14 days. In addition participants are
required to complete 165 hours of individual study. Before the
certificate can be awarded they must complete 150 hours of
teaching practice.
Level 2: Federal Trainer Diploma
Professionals who wish to specialise in adult education within
an educational institution or in a company will study the level
2 programme.
Candidates will learn to develop, teach and evaluate lessons
and concepts for adults in their own field of expertise.
There are five modules which take about 480 hours to
complete. A hundred and sixty hours are in class or online and
participants must complete 320 hours individual study. There
is a final exam. Before a participant can get their qualification
– Trainer with Federal Diploma in Higher Education, they must
complete an additional 15 hours of teaching practice.
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Level 3: Advanced Federal Diploma
People who have worked for several years in an educational
institution or in the training department of a larger company
often assume either management and leadership roles or
pursue a specialist career.
Level 3 of the ToT system offers two ways to expand
competencies and become an Expert in adult education, be
it in Management or Education expertise.
The corresponding qualifications are Advanced Federal
Training Manager Diploma and the Adult Education Curriculum
Designer with Advanced Federal Diploma of Higher Education.
To achieve this level candidates must complete another
2600 hours. This includes 800–900 hours in class or online,
or 1300–2000 practice in a position of responsibility. A final
examination must be passed.

Our success story
The first SVEB-Certificate was released in 1996. In each of the
last ten years about 3000 people have completed their SVEB
Trainer Certificate. In 2020 this compares with around 2500
people in Switzerland who completed their Bachelor of Teaching
in primary schools.
Since the start of the system around 60,000 Trainer Certificates,
12,000 Federal Diplomas and 180 Advanced Federal Training
Diplomas have been issued.
Each year 20–30 Advanced federal Diplomas for Adult
Education Curriculum Designers are added.
SVEB is a market leader in qualifications for adult teaching in
Switzerland. It is not only a brand but also a standard for quality.
But how was this possible, where do candidates work and
how is quality guaranteed?

Quality Assurance
Adult educators teach adults how to guide their dogs, medical
staff to upskill or specialise in a certain field, teach yoga or
bookkeeping, belong to the professional army, or work as teachers
in vocational education and training (VET). They have all gone
through training at an institution with a SVEB accreditation.
A further education provider who wants to offer SVEB-modules
must go through a process of accreditation.
An accreditation lasts for six years. Within this time one interim
audit takes place. After six years the whole process starts afresh.

Future plans
In 2018 SVEB started a process of renewing the whole system.
After interviews and workshops with leaders in professional

education, scientists in the
field of adult learning and
people who have a ToTqualification at levels 2 and
3 a new profile has been
developed.
There are seven
key areas:
– More learning – less
teaching
– Increasing significance
of supporting learning
processes
– Strengthening the
interaction and the
relationship between
trainers and trainees
– Implementing digital
tools and communication
channels becoming
standard methods
– Orientation towards
competencies becomes
accepted approach
– Transfer becomes
an integral aspect of
learning and teaching
settings
– Focus on reflection of
one’s own professional
competencies and
development towards
professional standards.
The new ToT-system
starts in 2023 and
accreditations will take place
from 2022.
The new profile builds
on proven and fundamental
competencies of learning
and teaching. It represents
a learning world which
includes trends in
individualisation, subject
orientation, digitalisation
and a focus on learning
processes.
The message is, that
teachers are learners too.

Educating for
neurodiversity
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The message is,
that teachers are
learners too.
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By Nigel Sutton President of Community Learning Association through
Schools; Director Wellington High School Community Education Centre
It is not completely settled as to how many people have neurodiversity, but it is thought to be
1–4 percent of the population. In the US it is likely over-diagnosed at 6–8 percent of the
population and in New Zealand it is likely quite under-diagnosed at 1 percent of the population.
Whatever the percentage, you will be dealing with neurodiverse learners and kaiako at some
stage. Common names for some specific types of neurodiversity are:
• Autism (Neurodevelopmental condition affecting around 10,000 New Zealanders)
• ADHD (Attention Deficit Hyperactivity Disorder)
• OCD (Obsessive Compulsive Disorder)
• Dyspraxia (challenges with fine and gross motor skills, motor planning and coordination)
• Dyslexia (persistent difficulties with reading and writing)
Here at the Wellington High School Community Education Centre we offer parents wanting
to know how to support their children a popular 2.5 hour talk by a dyslexia specialist.
Dyslexia often has dramatic negative effects on a person’s entire life journey. It can lead to
illiteracy and all of the problems that result from that. Many dyslexic people fall outside of the
system and can end up in trouble at work, in life and with the law. All too often neurodiverse
people fail to achieve their potential and sadly they have a suicide rate that is triple the usual
rates. In our talk, our expert reframes the subject so that people stop thinking about dyslexia as
a deficit and start to see the positive features of it. Our Dyslexia specialist explores how parents
and supporters of a dyslexic person can use practical techniques to support that person to
achieve their potential.
As our society’s understanding of the human brain develops we see more people realising that
they are neurodiverse. Whether it is dyslexia or something else, there is a growing wave of people
who do not operate in a neurotypical way. Some of our learners and kaiako will be neurodiverse
and we all need to become much more aware of how we can help and support such learners and
kaiako. Our “Dyslexia – How You Can Help” talk is one very small move in this direction.
See https://www.cecwellington.ac.nz/w/courses/1506-dyslexia-how-you-can-help

You can help people with dyslexia by helping them understand that:
•
•
•
•
•
•
•
•
•

it is not an illness, it is a lifelong specific learning difficulty that has benefits of out-ofthe-box thinking, enhanced creativity and improved spatial reasoning
it will manifest individually for every person with it – it is highly variable and may be a
group of disorders rather than just one
it is a condition – the word dyslexic does not define them – so use “people with
dyslexia” not “dyslexics”.
typefaces help: select and use the “Dyslexie” type face https://www.dyslexiefont.
com/ – it has been designed to help people with dyslexia read
typing on a keyboard (rather than handwriting) will be vastly preferable for people
with dyslexia. Also allow use of spelling and grammar checkers.
It is better to use well spaced-out handouts – rather than asking people with dyslexia
to copy from a board
reading aloud can be difficult for people with dyslexia as they may skip words or
misread – which is embarrassing
a person with dyslexia will learn better visually or through hands-on experience
It is important to provide praise and support.
And there’s lots more we can learn!

ACE News

Noticeboard

ACE Conference
‘Great Minds Te Manu Kairangi’

ACE Providers Map

June 15–16, 2022
Te Wharewaka o Pōneke
We are thrilled to be back at Te Wharewaka o Pōneke
in 2022 for our annual ACE Conference and are looking
forward to another packed programme with more
workshops and more time to talk about the things
that matter to us in the sector. We plan to explore the
notion of learning diversity through a strengths-based
approach to broaden our korero and explore different
world views. We will hear from learners and people
working in a variety of learning contexts using a range
of different approaches. Registrations open soon.
Put the dates in your diary now!
In the event that a face to face conference is not
possible due to the Covid 19 virus, an online option will
be available.

Neurodiversity Community
of Practice
The purpose of this Community of Practice is to
establish and maintain a trusted network that informs,
supports and enhances public understanding of
neurodiverse conditions.
The members meet three to four times a year (via
Zoom) to discuss initiatives and issues related to
improving teaching practices and supporting learners
with neurodiverse conditions – at both individual and
organisational levels.

We currently have more than 100 Adult and Community
Education provider locations on our ACE Provider map.
If you are an ACE provider you are welcome to add your
details to our map. Please go to our website to find out
more details of how to add your details.
aceaotearoa.org.nz/ace-providers-map

ACE Environmental Scan
The ACE Environmental Scan report for 2021 is available
for you to download. It provides valuable insights into the
work of the ACE sector in building learner employability
skills, increasing literacy, digital skills and meeting
demand for te reo Māori learning. We celebrate that
90 percent of providers recorded improved learner
confidence and self-belief.
aceaotearoa.org.nz/news/research

ACE Aotearoa Annual Awards
Nominations are NOW open for 2022 and we
encourage you to think about someone you
would like to nominate.
The ACE Aotearoa Annual Awards are an opportunity to
recognise excellence in adult and community education
in Aotearoa.
aceaotearoa.org.nz/events/ace-aotearoa-annual-awards

Hui Fono
Planning is underway for a regional approach for Hui Fono
in 2022. More information will be available soon.

It is free to join and open to anyone involved in the
tertiary sector (either directly or indirectly) who has a
role or interest in neurodiversity.
There is also a closed Facebook group to support
the community.
If you would like to be part of the Neurodiversity
Community of Practice or would like to know more,
please contact Graeme Read at Ako Aotearoa
(graeme.read@ako.ac.nz).

Adult and Community
Education

aceaotearoa.org.nz

