


Executive Summary.................................................................................. 

Overview...................................................................................................

Context.....................................................................................................

Scoping.....................................................................................................

ACE Learner Pathways Working Group....................................................

Learner Pathways.....................................................................................

Guiding Principles and Indicators............................................................

Learner Profiles.........................................................................................

Consultation Questions............................................................................

Regional Workshop Outcomes.................................................................

Glossary of Terms......................................................................................

Other Resources........................................................................................

Contents
..........................................................................

     2     ACE Learner Pathways

....................................................................

3

4

4

5

5

6

7

9

12

13

14

14

Executive Summary



.......................................................................... ACE Learner Pathways is one of nine nationwide projects under the ACE Aotearoa
Tertiary Education Commission contract to deliver professional development

across the wider ACE sector.

The ACE Learner Pathways Working Group has defined Learner Pathways -
‘Learner pathways are lifelong learning journeys where learners have access to good information and 

pathways leading to a better future for themselves, their families and communities.’

....................................................................

Based on feedback received from the ACE sector, the Working 
Group has determined that ACE Learner Pathways must -

•  Belong to the learner

•  Allow for diversity and flexibility of pathways

•  Support providers to help learners to identify and map  
    their own pathway

•  Raise awareness of the diversity of ACE learners, and

•  Link in with other ACE Aotearoa projects, especially 
   ACE Learner Outcomes.

To illustrate the diversity of ACE Learner Pathways, the 
Working Group has identified eight learner profiles.  These 
profiles are not exclusive; potentially there could be as many 
learner profiles as there are learners. Each profile is illustrated 
with a real-life example of an ACE learner.

The ACE Learner Pathways project has three stages;

1.  Sector consultation and regional workshops

2.  Development of an implementation plan

3.  Implementation of ACE Learner Pathways programme

This discussion paper invites expressions of interest from ACE 
providers who wish to hold a Learner Pathways workshop in 
their region. The workshop will be an opportunity to:

•  Learn about the ACE Learner Pathways project

•  Provide feedback on the ideas within this document

•  Share what you are doing and learn from others

•  Identify ways to develop new capabilities within your 
   own organisation

•  Ensure the ACE Learner Pathway project best supports  
   ACE learners
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....................................................................

Scoping
In 2010/11 the ACE Sector Strategy drafted by the ACE Sector Strategic Alliance

identified a number of development initiatives for the ACE Sector.
These included the ACE Learner Outcomes Framework and the ACE Teaching Standards.

The ACE Sector Strategy also included development of ACE Learner Pathways.

 The Tertiary Education Strategy 2014-2019 Priority 1 mentions that pathways are being introduced to improve

learners’ ability to move through education and into employment or further education.

For some ACE providers, particularly non-funded organisations, the focus may be less on vocational outcomes

and more on pathways leading to wellbeing or sustainable communities.

....................................................................

Overview

ACE Learner Pathways is one of nine nationwide projects under the ACE Aotearoa, Tertiary Education Commission 
contract to deliver professional development across the wider ACE sector.

The nationwide professional development projects are:
•   Professional Development grants
•  Māori and Pasifika Hui Fono
•  ACE Sector Conference
•  Workshops and webinars
•  External Evaluation and Review (EER)
•  Quality Assurance (QA)
•  ACE Teaching Standards
•  ACE Learner Outcomes
•  ACE Learner Pathways

There is a close connection between the ACE Learner Pathways, ACE Learner Outcomes, Teaching Standards, 
EER and QA projects.  

Of these, the one most closely related to ACE Learner Pathways is ACE Learner Outcomes, a key national project in which 
the Minister for Tertiary Education, Skills and Employment takes a particular interest.   ACE Learner Pathways dovetails 
naturally into the ACE Learner Outcomes project.  Both provide a way to track learners and gather outcome data.  Both will 
be able to identify education and employment achievements and enable ACE Sector Providers to show that ACE learners 
benefit from adult education.

....................................................................

Context
....................................................................

ACE Learner Pathways Working Group



....................................................................

An ACE Learner Pathways Working Group comprising representatives from the ACE Sector – community, schools, and 
tertiary based providers and registered PTEs - met in October and December 2014, and March and June 2015 to scope 
the parameters of the learner pathways project.  

The ACE Learner Pathways project has three stages;
1.  Sector consultation to gain an understanding of what Learner Pathways mean and  will look like. The Working Group 
      has sought ACE sector feedback twice in 2014.  This consultation paper and the regional workshops seek further
      feedback from ACE sector providers.  
2.  Development of an implementation plan using the findings from the consultation round to design a Learner Pathways  
      system or range of systems.
3.  Implementation of ACE Learner Pathways programme.

ACE Learner Pathways       5 

Scoping

....................................................................

Overview

....................................................................

Context
....................................................................

Thanee Chatsinchai
Business Support Manager, Literacy Aotearoa
 
John Chemis
Chief Executive, Eastbay REAP
 
Heather Clark
Manager Student Transition, Ka Huanui Mahi, CPIT
 
Robyn Hambleton
Executive Member, C.L.A.S.S
 
Shirley Maihi
Principal, Finlayson Primary School and Chair, 
Manurewa Community Houses
 
Nicola Sutton
Chief Executive, English Language Partners
 
Rosina Taueki
Manager, He Waka Mātauranga

ACE Learner Pathways Working Group

Peter McNeur (Chair)
Director, Wairarapa REAP

Project Oversight and Administration Support

Analiese Robertson
Professional Development and Networks Manager, 
ACE Aotearoa
 

Writing Support – Professional Services
Vanessa Young



     6     ACE Learner Pathways

Based on feedback received from the ACE sector, the Working Group has agreed the following definition for ACE Learner Pathways:

‘Learner pathways are lifelong learning journeys where learners have access to good information

and pathways leading to a better future for themselves, their families and communities.’

....................................................................

The following is a case study from Eastbay REAP:
‘Often learners tell REAP what they need to do and REAP builds a 
course to suit.  REAP also has a role in finding out where learners 
are at, joining up credits to make something meaningful.  It 
then looks at how a region as a whole can meet the needs of 
the learners to both live in the community and/or go elsewhere 
for employment or further learning.  The biggest spin off with 
Computers in Homes is parents who have done a basic computer 
course with REAP then use the computer for online learning.’
 
Taking into account feedback received from the ACE sector, 
the Working Group has also agreed the following intentions, 
considerations and challenges around the ACE Learner 
Pathways project.  These are intended to guide discussion 
about what Learner Pathways are and to encourage ACE 
sector providers to share examples of how providers and 
practitioners support pathways that uphold the learner’s 
dignity/mana.

Key Intentions 

1.  The pathway is the learner’s pathway and providers must 
work with learners around their learning goals – individual 
and collective. 

2.  Each individual is complex and unique, and pathways must 
be flexible enough to respond appropriately to each learner, 
regardless of their cultural background or life situation 
(urban/rural, fixed/transient, all ages and educational levels, 
all abilities etc).

3.  How we do what we do matters - relationships may be 
more powerful than information.

4.  There needs to be engagement with and cooperation 
between a variety of relevant stakeholders (employers, 
pastoral care and support agencies etc.).

5.  Different models will fit different initiatives.

6.  The capacity of communities to support learners impacts 
pathway opportunities.

7.  Every adult in New Zealand is on an ACE journey, even 
if they do not engage with an ACE provider. The role of 
providers is to support these journeys as appropriate, with 
pathways into learning, and then through and out the other 
side (to goals or further learning).

Considerations:

1.  Diversity of learners. 

2.  Whether it is viable for providers to support learner 
      pathways.

3.  Diversity of stakeholders. 

4.  Diversity of outcomes.

Challenges:

1.  Providers and other organisations need to demonstrate 
how they are currently supporting learner pathways. 

2.  Pathways may require  a system that can identify learners 
(and resources providers to do this).

3.  External factors may directly or indirectly impact on ACE 
providers’ capacity to deliver learner pathways.

Learner Pathways Guiding Principles and Indicators
....................................................................



....................................................................

Learner Pathways Guiding Principles and Indicators

Belong to the Learner.1. Learners are able to identify various pathways, profiles and 
possible destinations and to use these to map their own 
pathway.

1.1
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Learner Pathways Draft 
Guiding Principles

Learner Pathways Draft Indicators

Allow for diversity and 
flexibility of pathways.

2. There is acknowledgement that ACE learners are diverse in 
terms of culture, life experience, life situation etc (including 
urban/rural, fixed/transient, all ages and educational 
backgrounds, all abilities).

Pathways are flexible enough to respond appropriately to each 
learner.

There is acknowledgment that ACE education can be non-
formal, non-assessed, whānau based, intergenerational and can 
involve multiple funding streams.

Both outcomes and pathways are valued and actively supported 
within the ACE environment.  Some learner pathways will be 
goal/outcome orientated (such as building confidence, being 
able to read to their children).  Other learner pathways will 
involve one or more steps on an active learning journey.

Softer outcomes are measurable; for example the 
accomplishment of a learner gaining the confidence to help 
their children with homework.

There is understanding of the ‘hopscotch’ or ‘zig-zag’ nature of 
ACE Learner Pathways, and that Learner Pathways can be short-
term or long-term or both, linear or non-linear, or cyclical.

There is understanding that learners may go through cycles of 
different skill sets. For example self realisation (I can now read to 
my child) or self determination (I can now enrol in a course) etc.

A pathway doesn’t assume that the final goal is to gain 
employment. For an ESOL learner, for example, the goal can be 
to live well in a new country.

Pathways can be either funded or non-funded.

2.1

2.2

2.3

2.4

2.5

2.6

2.7

2.8

2.9
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Guiding Principles and Indicators continued...

Support providers to help 
learners identify and map their 
own pathway.

3. Providers give relevant and up to date information to learners, 
including examples of learner profiles and possible pathways. 
Learners are assisted to think about where they want to go and 
to make plans.

3.1

....................................................................

Learner Pathways Draft 
Guiding Principles

Learner Pathways Draft Indicators

Providers support learners to review their pathway and plans, 
allowing for change.

There is increased cooperation between providers and other 
stakeholders (which include agencies, industry, community 
and resource holders such as Whanau Ora) to help the learner 
complete the journey. The learner’s transitions between 
providers and other stakeholders are seamless and ‘bridged’ so 
the learner is supported throughout their pathway.

Practitioners are supported to upskill. 

Providers build and adapt courses to suit learners.

ACE Learner Pathways creates a safe environment for 
stakeholders to experiment and try new approaches.

3.2

3.3

3.4

3.5

3.6

Involve communities.4. Communities develop their own profiles as appropriate based 
on guidelines set by ACE.

4.1

Raise awareness of the diversity 
of ACE learners.

5. 5.1 Government and the community gain a better picture of ACE 
learners (for whom the first step can be to get out of the house, 
live a healthier life, make a doctor’s appointment, etc.).

ACE Providers can demonstrate that they are providing learner 
pathways for their clients.

Learners are able to be tracked where appropriate.

Tools, resources and processes are developed to support 
providers to do this.

The learner profiles identify a variety of ACE learner types.

5.2

5.3

5.4

5.5

....................................................................

Learner Profiles
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Guiding Principles and Indicators continued...
.................................................................... ....................................................................

Personas or profiles will be used to show the diversity of ACE 
Learner Pathways. Each profile will involve three aspects;
 
Pathway in:   Engagement, recruitment, induction

Pathway through:  Programme provided.  Pastoral staff 
(working with external agencies)

Pathway out:   Into workplace, apprenticeships, training 
schemes, further learning,  completion of goal.  Transition staff

Based on sector feedback, the Working Group has identified 
eight learner profiles.  In proposing eight templates or generic 
learner profiles, the Working Group acknowledges that these 
are not exclusive; there could be as many learner profiles as 
there are learners. This is not an ‘8 sizes fits all’ approach.  It is 
the beginning of a conversation.

Profile 1 

These learners have no pathway in their sights at all.  They 
don’t know they need help, but are either made to come to 
class or are encouraged into a course by a provider and in the 
process realise either that they do need help/can achieve OR 
they still don’t realise they need help or can achieve.

Learner Story  

Mereana left school very young and had children while still 
in her teens, so had not completed any qualifications or held 
a formal job.  With her children older and WINZ insisting she 
look for work, she reluctantly accepted a WINZ referral to 
Finlayson Park (Adult Learners Class) for computer training for 
four hours a week.  
 
Initially her attendance was sporadic.  The course coordinator 
would often go to Mereana’s house to coax her to class.  
Mereana was shy, lacked confidence, and didn’t want to be in 
class anyway. For the first two months, Finlayson Park worked 
closely with her just to get her to come along.  Gradually 
Mereana began to make friends in the class, and after about 8 
weeks she began attending more regularly.  
 
Mereana then began to realise her own capability and the 
staff supported her to be part of the literacy programme at 
Finlayson Park.  At first she couldn’t write a full sentence – she 
would skip words or make punctuation mistakes.  
 
As her skills developed and her social connections with others 
on the course grew, her self esteem increased and for the first 
time in her life she could envisage herself in a skilled job.  She 
had always planned to be a cleaner but decided she wanted 
office work instead, and at Finlayson Park she has now learnt 

to write and format her own CV.  She has joined the job-
seeking skills class, and is practicing mock interviews with 
her tutor.  She also wants Finlayson Park to help her get her 
drivers license.  
 
18 months later, Mereana is studying 3 modules (a total of 12 
hours a week) and can see a future for herself, a future she 
never thought she would have.

Profile 2 

These learners know they need help, but don’t know what this 
help should be, or how to get it.

Learner Story 

Natasha, a Ukrainian trained doctor, came to New Zealand 
with her husband in 2012.  She’d had a busy job in the 
Ukraine, but was at a loss as to what to do once she arrived 
here. She did not expect to work as a doctor  but her English 
was so limited she couldn’t see what, if any, job options she 
had. Finally she heard about an ESOL course being taught 
through a community education programme at her local high 
school.
 
After discussing her needs with the staff there,  Natasha 
joined the intensive morning ESOL courses for permanent 
residents, studying English and job skills. With the ongoing 
help and guidance of her tutors, she moved quickly through 
the courses over the next two years.
 
A classmate who worked as a caregiver with older people 
introduced Natasha to an elder care organisation.  With her 
medical background, Natasha was immediately offered full-
time work.   Natasha decided to stay with the community 
education programme and complete her final ESOL course 
while working part time for the elder care organisation, and 
will  take on the full-time role later this year.  The community 
education staff are also helping her enroll in a National 
Certificate in Health, Disability and Aged Care Support at her 
local Polytechnic.

Profile 3

These learners have a specific goal or outcome for themselves 
or for others, but do not see themselves on a pathway.

Learner Story 

Bob’s wife had always been the cook in the household; he 
himself could barely poach an egg or make a cup of tea.  So 
when his wife became ill, Bob was faced with putting her into 
a home.  But he then heard about a ‘Back to Basics’ cooking 
class at a nearby community college. The class was designed

Learner Profiles



     10     ACE Learner Pathways

....................................................................

to help people follow a recipe and experiment with different 
flavour combinations.  So he approached the community 
college, enrolled and joined a class.
 
Bob really enjoyed the classes.  The tutors encouraged him 
to continue learning and helped him enrol in ‘From Nana’s 
kitchen – baking as it used to be’, and from there Bob went 
on to take many other cooking classes.  He later said he had 
been grateful to be able to cook well enough to look after his 
wife, as she had looked after him.  ‘Without the courses, I don’t 
know what I would have done.  I cared for her at home for two 
years.’  
 
After Bob’s wife passed away the staff encouraged Bob to 
continue learning.  He enrolled in Italian lessons at the same 
community college – keeping in touch with some of the 
people he had met at the cooking classes.  He said the lessons 
were fun and kept his mind alive and well.  

Profile 4 

These learners have a goal or outcome, but can’t access the 
learning they need in order to achieve it.

Learner Story 

Saraswati came to New Zealand from Nepal in 2009 where 
she’d been a refugee since she was a child. She and her 
husband settled in Palmerston North. Saraswati was keen to 
learn English so she could get a job, but her options for study 
were limited because she needed to care for her three year 
old daughter. She also lacked the confidence to join a class. 
So with the help of the staff at English Language Partners, 
Saraswati enrolled in the ESOL home tutoring programme.
 
The volunteer ESOL tutor would go to Saraswati’s home. As 
well as the formal lessons, the tutor used everyday activities 
to develop Saraswati’s language skills. Together they would 
cook, garden, and visit the local library. Over time, Saraswati’s 
English improved, and her confidence grew as well.

She now belongs to a community garden project where she 
meets others, and interprets for refugees at the local hospital. 
Saraswati is also keen to develop her skills further and to get a 
job caring for the elderly.

Profile 5 

Can see a pathway for themselves but don’t know how to 
start down it.

Learner Story 

Born in NZ of Samoan heritage, Ross decided in his late 20s 
that he wanted to become a police officer. He passed the 
psychometric test and was given a six month stand-down to 

work on his literacy. He wasn’t sure of the next step so the 
police training specialist referred him to He Waka Matauranga 
(an Adult Literacy Provider) in Papatoetoe.
 
The tutors at He Waka Matauranga assessed Ross for 
numeracy, comprehension, vocabulary, reading and writing 
skills.  They then enrolled Ross in a literacy course with six 
other students, all of whom were also planning to apply 
for Police College. Ross hadn’t been in a formal learning 
environment since he left school, so the tutors at He Waka 
Matauranga enrolled him in a study skills course as well. 
Ross studied 2.5 hours a week at He Waka Matauranga for six 
months.  
 
At the end of the six months, Ross was assessed at He Waka 
Matauranga as being at Level 6 which indicates readiness to 
study at Police College, and went on to complete his police 
entrance tests.  

Profile 6 

Can see a pathway, and know how to start along it, but face 
too many challenges. For example they have no money or 
resources (time/transport) or lack confidence, or prerequisites 
or classes are simply not available.

Learner Story 

Maera wanted to be a hairdresser but there were many things 
in the way. She knew she had to check out training options, 
get her drivers license and pay off debts. And she wanted to 
get fit and back into shape. But the biggest obstacle of all was 
lack of time.
 
She enrolled in Te Puawaitanga o Te Kakano which is an ACE 
in Schools day programme for young mums run out of the 
Community Activities Office in Opotiki. Te Puawaitanga o 
Te Kakano runs future pathways and career planning unit 
standards, and helped Maera draw up a ‘Pathway Planning 
Guide’ to help her scope a) her current situation b) where 
she could find the information she needed and c) how far 
along this path she would be in 6 months, 12 months and 
2 years. Te Puawaitanga o Te Kakano also put her in touch 
with other providers that could help, including the Whakaatu 
Whanaunga Trust and Te Ao Hou.
 
Maera’s planning guide covered all aspects of her life, 
including how she could repay debt, get fit, prepare for her 
drivers license, save for a house, gain Level 2 credits and get 
a job. Her planning guide also spelt out the obstacles (such 
as lack of time) and how she could overcome these. For 
Maera it was really important that her children and whanau 
benefited from her pathway, and that she learnt more about 
her Whakapapa.

....................................................................



.................................................................... ....................................................................

Having someone from Te Puawaitanga o Te Kakano sit 
down with her one-on-one at least once every 3-4 weeks 
throughout this time helped her stay focussed on her plan.
With this help Maera has managed to start down her pathway, 
and is on the way to achieving her goals.

Profile 7 

Can see a pathway and can access it because there is the 
relevant learning opportunity.

Learner Story 

Debbie had spent six years full time at home looking after 
her young children.  She realised that to get back into the 
workforce she would need some computer training.
 
She approached the community education staff at her local 
High School and with their help she took several computer 
courses over 18 months.  Debbie found the courses fun and 
friendly and said that she probably wouldn’t have done them 
if they had involved exams or assessments.  ‘That would have 
stressed me out too much.’
 
At the end of the 18 months, the tutors encouraged her to 
start applying for jobs.  When she was shortlisted for one of 
the positions, the interview panel asked her specific questions 
about the night class study.  ‘For the panel, what I had learnt 
at the night classes was more important than a specific 
qualification,’ she said. ‘The community education classes help 
you gain confidence to get back into the workforce if you 
have been at home with children. It makes you feel you can 
build on it if you want to.  It was a starting point for me.’  

Profile 8 

Can see a pathway for themselves and start down it, only to 
realise it is not ‘right’ for them.  So they leave the pathway and 
start on another one. There is an opportunity to make a well-
informed decision about an alternative pathway.

Learner Story 

Mark had been in and out of work his whole adult life.  His 
limited written skills were a real problem; when a job required 
him to write a simple report he would not even attempt it.  So 
the next time he was out of work, he approached Wairarapa 
REAP for help with literacy.
 
The writing course he took used horticulture as the learning 
context. When the group prepared food using some of the 
produce planted by previous courses, Mark found he really 
enjoyed the cooking, especially the creative side. He realised 
he loved following guidelines but not rules!
 

Throughout the cooking section of the course, Mark would 
make suggestions to the tutor and the other people in the 
group about new flavours, ingredients and recipe ideas to try. 
He discovered he had a real flair for cooking. 
 
He quickly decided that cooking was what he wanted to do. 
The tutors encouraged him to to do a low level chef training 
course as a bridging programme. With his newly improved 
writing skills and support from his tutors, Mark was able 
to enroll at his local Polytechnic, where he’s now training 
to be a chef. He needs ongoing literacy support, but with 
his increased confidence, Mark has a good chance of being 
successful in the food industry.
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1.  What do you understand by ‘Learner Pathways’?

2.  What do you think of the Working Group’s definition of Learner Pathways?
      ‘Learner pathways are lifelong learning journeys where learners have access to good information and pathways 
      leading to a better future for themselves, their families and communities.’

3.  What are you already doing in your organisation to support Learner Pathways?

4.  How do you engage and recruit learners to support their pathway in?  How do you transition learners (to their goal or  
      work or further learning) to support their pathway out?

5.  Are the key intentions and guiding principles and indicators appropriate for the ACE sector? 
      What should be added/removed? Are there any other considerations or challenges that need to be noted?

6.  What do you think of the learner profiles and the stories?

7.  How can learners get the best information about what they can do?

8.  What is the role of providers?

9.  Who are the important stakeholders?

10.  What information should be gathered?

11.  What might solutions look like – locally/regionally/nationally?

12.  What support or resources would you need?

13.  What else needs to be considered/included?

Consultation questions:
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The Working Group would like to invite expressions of interest from ACE providers who wish to host a regional workshop.  

 The workshop will be an opportunity to:

•  Learn about the ACE Learner Pathways project

•  Provide feedback on the ideas within this document

•  Share what you are doing and learn from others

•  Identify ways to develop new capabilities within your own organisation

•  Continue to improve collaboration between providers at local and regional levels

•  Ensure the ACE Learner Pathway project best supports ACE learners

For more information and to register your interest in holding a workshop, please contact our Professional Development 
and Networks Manager, Analiese Robertson.

Email:  analiese.robertson@aceaotearoa.org.nz

Phone:  04 473 6622

Regional Workshop Outcomes
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ACE Learner Pathways
Defined by the Working Group as -
‘Learner Pathways are lifelong learning journeys where learners have access to good information and pathways leading to a better future for 
themselves, their families and communities.’

Learner Pathways map the journey of a learner.  They help learners to see potential  pathways and to gather resources along the way. 
They also enable the ACE sector to track progress and support learners to achieve their desired outcomes.
 
ACE Learner Outcomes
The ACE Learner Outcomes System is a web-based, learner centred framework that tracks learner outcomes, in order to provide 
measurable evidence that ACE learners are better off as a result of their participation in adult education.

NB: pathways and outcomes are interconnected.
There will inevitably be overlap between ‘pathways’ and ‘outcomes’.  Some pathways will be short, arriving quickly at an outcome 
(such as gaining confidence, helping a child to do their homework etc).  Some pathways will be long, and involve a series of smaller 
outcomes along the way, ahead of the final outcome.  Both outcomes and pathways are valued within the ACE environment and will 
be actively supported, as appropriate for and relevant to individual learners/learning communities.

 http://www.aceaotearoa.org.nz/capability/learner-outcomes
 
Mana
Power, prestige, authority, status, spiritual power
 
Manaakitanga
To care for a person’s Mana
 
Profile
A short sketch or description of an ACE learner
 
Key Intentions
Fundamental concepts about ACE Learner Pathways, as drafted by the Working Group
 
Guiding Principles
A set of fundamental principles that underpin our intentions for Learner Pathways
 
Indicators
Examples of ways in which the Learner Pathways will align with the guiding principles
 
 
Other Resources
Vocational Pathways - http://youthguarantee.net.nz/vocational-pathways/

Pathways Awarua - https://www.pathwaysawarua.com/

Ako Aotearoa - https://akoaotearoa.ac.nz/

Glossary of Terms






