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Foreword
Hui Fono is a space and philosophy underpinned 
by our connectedness to our families, communities 
and to our culture. It is a sacred space where both 
Māori and Pasifika experience a sense of belonging 
and connectedness to the elements that make 
up their culture; it is a philosophy underpinned 
by shared values, cultural knowledge and mutual 
respect. It imbues confidence in identity, courage 
in practice and cultural competence and awareness 
that will encourage and inspire Māori and Pasifika 
to affect change in the communities they work with.

Hui Fono is a sacred space imbued and protected 
by ritual (tikanga). In this regard, the role of Tāngata 
Whenua (people of the land) is explicit; they 
instill the Hui Fono space with rituals including 
pōhiri (traditional welcome), karakia (traditional 
incantation), whaikōrero (speech making) 
and poroporoaki (traditional farewell). It is the 
framework of these rituals that create a culturally 
safe and warm space for Māori and Pasifika to 
Hui and Fono. This allows for whanaungatanga 
(development of relationships) to take place. 

The most important facet of Hui Fono is 
whanaungatanga; it strengthens everything 
about who we are. Whanaungatanga occurs on 
three different levels at Hui Fono: first, in terms of 
professional development, whanaungatanga is 
about networking with other professionals and 
knowledgeable people in your field; second, in 
terms of cultural development, whanaungatanga 
is about finding connections with your own 
culture and; third, in terms of cultural awareness, 
whanaungatanga is about making the connection 
and engagement to each other’s culture.

Nā Hauiti Hakopa

“ The most important facet of  
Hui Fono is whanaungatanga;  
it strengthens everything  
about who we are.” 
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Executive summary
This research report, commissioned by Adult and Community 
Education (ACE) Aotearoa, entitled He Waka Eke Noa: Documenting 
the Value and Impact of Hui Fono, presents findings that detail the 
success, value and impact of Hui Fono as a provider for professional 
development that is for Māori and Pasifika by Māori and Pasifika.

Hui Fono is a unique space that brings together Māori and Pasifika for 
professional development, cultural development and development of 
cultural awareness. The methods of the project were: interviews (10), 
an online survey (64) and a case study. Thematic analysis was utilised 
to interrogate the raw data, ACE documentation and the literature. 
Taranaki was employed as the case study that models the positive 
engagement between Māori and Pasifika. For Taranaki, the core tenets 
of their relationship is grounded in their mutual respect and shared 
understanding, trust, communication and the investment in time, their 
similar kaupapa, their strong cultural identity, focusing on similarities, 
not differences, and leadership.

The interviews and online surveys asked participants about their 
experiences at Hui Fono and what changes occurred in their 
practice, work environment and cultural learning and application as 
a result of attending Hui Fono. The insights shared by participants 
indicate that having the opportunity to learn more about their own 
cultural identity, reo (language) and cultural knowledge impacted 
on participants the most. They expressed the following seven key 
themes: building confidence; whanaungatanga, whānau/fanau/aiga; 
cultural identity; cultural knowledge; respect; awareness and humour 
as key ways Hui Fono impacted on them, their learners and their 
communities. 

The analysis of the project’s findings detail the richness of the Hui 
Fono experience by validating its role as a professional development 
(PD) event that meets the PD needs of Māori and Pasifika whilst 
further highlighting key elements to focus on for future Hui Fono.



1.1 The project’s beginnings

This project is a result of a request from previous PDSG members in 
November 2014 to develop a reference document that describes, 
discusses and analyses the outcomes of Hui Fono since its inception in 
2008 until the present. The project focused on assessing the value of Hui 
Fono over eight years to Tāngata Whenua and Pasifika participants and, 
as far as practical, their learners and communities, and it examined the 
key determinants of that value. Dr Hauiti Hakopa, member of the PDSG, 
sponsored the project and established the Hui Fono Research Reference 
Group.

1.2 The scope of the project

The research project fits within the role and functions of the PDSG of 
promoting research on ACE that can then be drawn on for professional 
development with an emphasis on action research. The project will 
develop a reference document, describing, discussing and analysing 
the following specific areas, as well as any other relevant areas, issues 
or matters that are identified and agreed by the sponsor following 
consultation with the reference group.

1. Hui Fono as a unique learning/professional development event/
environment (including any international comparisons if available), 
with a focus on its development over the years since its inception  
until 2015

2. The effect of participating in the Hui Fono on participants’ confidence 
and identity, along with a comparison over years as far as is practical

3. Suggestions of options for further purposeful (intentional) 
development of the Hui Fono into the future

1. Introduction and   
  background to   
  the project



4. Description of how the Treaty of Waitangi principles underpin the Hui Fono and help to shape the 
dynamic partnership between Tāngata Whenua and Pasifika participants (over successive events) from 
each of their perspectives

5. Developing a formal description of the associated model of engagement and community development

1.2.1 Amendments to the scope of the research brief

The scope of the research was amended at the first meeting 12 March 2015 by the Hui Fono Research 
Reference Group and supported by the sponsor. Although the overarching research brief remained, the 
reference group formulated a mission statement for the research based on the initial research brief. Items 4 
and 5 above were not included in the final project, as they were not emphasised in the data.

1.3 The research team

The research team is made up of the commissioning body ACE Aotearoa and the Hui Fono Research 
Reference Group. ACE Aotearoa Tumuaki/Director, Dr Jo Lake, provided the overarching governance of  
the research project and nominated Professional Development and Networks Manager Analiese Robertson 
to undertake the coordination of this project. The project’s sponsor, Dr Hauiti Hakopa (University of Otago, 
ACE Aotearoa Board member, PDSG member) provided the main guidance, direction and support to  
the project.

The researcher commissioned to undertake the project is Chanel Phillips (MPhEd, BPhEd). Chanel is of 
Māori descent with whakapapa (genealogy) to Ngāti Hine (Matawaia, Motatau, Otiria) and Ngāpuhi. She 
has a master’s degree in Physical Education and is currently enrolled in the doctoral programme in the 
School of Physical Education, Sport and Exercise Sciences at the University of Otago. Her research interests 
and experience include mātauranga Māori (Māori knowledge), Māori physical education and health, 
environmental sustainability, transition of Māori undergraduate students into postgraduate study and 
kaupapa Māori research.

13
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Dr Cherie Chu

1.3.1 Hui Fono Research Reference Group

Dr Cherie Chu is of Tahitian and Chinese decent. She is a senior lecturer in 
Te Kura Māori at the University of Victoria in Wellington. Cherie’s research 
interests are focused on the development, mentoring and leadership 
of Pasifika students and staff. She has worked in the tertiary education 
sector for 14 years and has a deep understanding and appreciation 
of the education landscape. She also has a strong background in the 
development of Pasifika learners and their experiences in universities.

Pip Laufiso

Pale Sauni 

Pale Sauni is Samoan born, and was educated in Aotearoa. In his family, 
he is the eldest male of six siblings. He is currently the Manu-Koloa, 
Pasifika Advice and Support, for the Commission for Financial Capability. 
Pale’s background is in social work management and practice in the 
health and education sectors. His passion and priority is creating, 
developing and participating in Pasifika and Māori mental health, 
education and social services. In the past seven years, Pale has been a 
senior voice and writer in government contracts and delivered ‘making 
sense sessions’ in research and evaluation. This work has contributed to 
a shared understanding of what excellent Pasifika practice might look 
like. Pale supports transformative ways of teaching and learning in adult 
education, and he brings Pasifika intuitive and collective views to assist 
the analysis in each project.

Pip Laufiso is of Samoan descent and has been involved in a wide range 
of community-based organisations, initiatives and activities locally and 
nationally for many years. Her key interests are focused on arts and 
education. Pip is currently the Executive Officer for the Arai Te Uru Kokiri 
Training Centre and extends her experience and interest in the education 
sector as a member of the Pasifika Advisory Group for the Ministry of 
Education. Pip has extensive experience with the Dunedin community 
including: Dunedin Computers in Homes Steering Committee, trustee of 
the Otago Early Childhood and Schools’ Māori and Pacific Islands Festival, 
a member of Transforming Dunedin and has worked on several arts and 
cultural events.
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Rosina Taueki 

Charissa Waerea 

Rosina Taueki is of Tainui, Ngāti Raukawa, Ngāti Kahungungu ki Wairarapa 
and Ngāi Tahu descent. She is Te Kaiwhakarite (Manager) for He Waka 
Matauranga, an Adult Literacy Provider based in Auckland and has been 
working within the organisation for over nine years. She has a strong 
background in adult education in the tertiary education and community 
sector, with a particular focus on supporting the needs and aspirations of 
Māori and Pasifika communities. Rosina also holds advisory roles in other 
capacities particularly around advocacy and policy for Māori education 
and advancement.

Ko Kurahaupo, Ko Takitimu ngā waka. He uri ahau nō Rongomaiwahine 
rāua ko Kahungunu, ahakoa e noho ana ahau i raro i te kāhui maunga o 
Taranaki. E mihi atu nei. Ko Charissa Waerea tōku ingoa, I am the Project 
Manager of Taranaki Māori ACE Trust and the current Co- Chair Tangata 
Whenua on the ACE Aotearoa Board. I sit on the Hui Fono Advisory 
Committee and the Hui Fono Research Reference Group. I am passionate 
about the present and future development of Māori and Pasifika learning 
and engagement for the betterment of all peoples.

1.3.2 Sponsor

Dr Hauiti Hakopa 

Dr Hauiti Hakopa is of Ngāti Tūwharetoa descent. He currently works 
at the University of Otago as a Teaching Fellow, is the director/GIS 
consultant at True North Research and Mapping Limited, and is a director 
for Native Made International Limited. He has a strong background in 
surveying, GIS and kaupapa Māori research. Hauiti is a board member for 
ACE Aotearoa and a member of the ACE PDSG.
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1.3.3 Disclaimer

We acknowledge that the researcher and sponsor 
are both of Māori descent, and so the research is an 
interpretation of the data from a Māori worldview. 
While the data is not explicit in its reflection of 
Pasifika worldview, values and beliefs, the balance 
of Pasifika and Māori representation on the Hui 
Fono Research Reference Group provided adequate 
guidance to the research report.

1.3.4 Meetings

The Hui Fono Research Reference Group met 
three times to discuss and provide feedback on 
the research (12 March, 29 May, 28 August). The 
researcher and sponsor also attended the Hui 
Fono Advisory Group meeting (24 July) to provide 
initial recommendations from the research for the 
planning of the 2016 Hui Fono, as well as the ACE 
Professional Development Steering group meeting 
(18 September) to report back on the final report.

1.4 The aims of the project

The purpose of the project is to document the 
history of Hui Fono and assess the value of 
the event (that is now in its eighth year as at 
2015) for Māori and Pasifika participants and 
their communities. The following is the mission 
statement for the Hui Fono research project 
developed by the reference group at its first 
meeting held in Wellington on 12 March 2015:

To determine through research 
what are the elements 
(principles) of significance that 
support, enhance, contributes 
to and critiques why Hui Fono 
is an important provider of 
professional development.

The aims of this research are threefold: first to 
document the eight-year history; second to assess 
the impact and value of the Hui Fono for Māori 
and Pasifika participants and their communities; 
and, third to interrogate the notions of Māori and 
Pasifika professional development that emerge 
from the Hui Fono.
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1.6 The structure of the report

This report is presented in 7 parts.
Section 1: An introduction to the project, who was involved and what were the main objectives  

and goals.

Section 2: The methodology of the project and how it was carried out. 

Section 3: The background and history of Hui Fono, which sets the scene for the context of this report. 

Section 4: The development of Hui Fono from 2008 to 2015 depicted in charts, tables and graphs.

Section 5: The main findings from the literature, interviews and online survey that demonstrate the  
value and impact of Hui Fono. 

Section 6: Examination of Taranaki as a case study that models a successful Māori and Pasifika 
partnership, which further supports the impact and value of Hui Fono.

Section 7: An overview of the key findings and a potential structure for future Hui Fono.

1.5 Research questions

The three research questions of the study were: 

Why was Hui Fono created and what were its objectives?

How has Hui Fono developed and grown since its inception 
in 2008?

What is the impact and value of the Hui Fono for Māori and 
Pasifika participants, their learners and their communities?

1

2

3
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2. Methodology:  
  how the project   
  was carried out

This section illustrates the theoretical framework and methods of the 
study and how the project was carried out. Personal details are also 
provided for the participants we interviewed (including the case study), 
and demographic information is provided for those who participated in 
the online survey.

2.1  Kaupapa Māori theory

The research was undertaken within a kaupapa Māori methodological 
framework. Kaupapa Māori theory is an appropriate framework for the 
research because it is a “coherent philosophy and practice for Māori 
conscientisation, resistance and transformative praxis, advancing Māori 
cultural and educational outcomes within education” (Morrison, 2011, 
p. 46). Kaupapa Māori research has “a distinctive approach which stems 
from a Māori worldview” (Moewaka-Barnes, 2000, p. 9) and reflects 
underlying principles or aspects based on this worldview (Smith, 2003). 
Smith (2003) identifies six principles of kaupapa Māori theory that 
promotes the validity and legitimacy of Māori knowledge. According to 
Smith (2003, pp. 8–10), these principles are:

Tino Rangatiratanga (the principle of self-determination)

Taonga Tuku Iho (the cultural aspiration principle)

Ako Māori (the culturally preferred pedagogy principle)

Kia Piki Ake i Ngā Raruraru o te Kāinga (the socio-economic 
mediation principle)

Whānau (the extended family structure principle)

Kaupapa (the collective philosophy principle). 

1

2

3

4

5

6

Positioned as Māori-centred these principles are concerned with creating 
change and supporting Māori advancement (Smith, 2003; Moewaka-
Barnes, 2000).



2.2.2 Interviews

A total of 10 semi-structured interviews was carried 
out from June to July 2015. These were either face-
to-face interviews or by teleconference, depending 
on the availability of the participants. The following 
table depicts the interview schedule.

2.2.1  Hui Fono ACE documentation

To address aim 1: documenting the history of Hui 
Fono, data was collected from Hui Fono registration 
lists, evaluation reports, participants’ evaluations, 
meeting minutes, the Hui Fono database, 
programme booklets and Hui Fono discussion 
papers provided by ACE Aotearoa. The findings 
from these documents are discussed in detail in 
section 4 of this report.

2.2  Methods

The primary methods employed in this project were semi-structured interviews, an anonymous online 
survey and a case study. Hui Fono ACE documentation was also analysed to support the research; statistics 
in pictorial format were created from these documents.  

19

FOCUS OF INTERVIEW

Background, history, purpose

Development/Pasifika

Development/Pasifika

Development/Māori

Development/Pasifika

Development/Pasifika

Development/Māori

INTERVIEWEE

Pauline Winter

Bronwyn Yates

Sandra Morrison

Timote Vaioleti

Christine Nurminen

Ligi Harris 

Huirangi Waikerepuru

Barney Kuki-Wikitera

Josiah Tualamali’i 

Faithe Hanrahan

TYPE

Telehui 

Telehui 

In person

In person

Telehui

In person

In person

Telehui

In person

In person

LOCATION

Hamilton

Hamilton

Auckland

Wellington

Wellington

Wellington

DATE

22 July

17 July

1 July

2 July

13 July

26 June

17 June

14 July

18 June

17 June

Table 1: Interview schedule
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2.2.3 Online survey

The online survey was sent to all participants on the Hui Fono database (1695) with a total of 64 responses. 
The survey was anonymous and ran from 6 July until 27 July 2015. The survey addressed the following 
questions:

How many Hui Fono have you attended?

What was your motivation for attending?

What change has occurred as a result of your attendance at 
Hui Fono in your work environment, in your practice, and in 
your cultural learning and application?

What are 3 key values of Hui Fono important to you?

Would you recommend Hui Fono to others? Why/why not?

1

2

3

4

5

The following demographics represent those 64 who participated in the survey.

FEMALE

50

MALE

12

NOT STATED

2

21–29

6

30–39

12

40–49

19

50–59

18

60+

7

NOT STATED

2

Table 2: Female and male responses to online survey

Table 3: Age responses to online survey
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2.2.4 Case study

The case study consisted of a one-day hui and 
interview at Parihaka with Charissa Waerea 
and Mataiva Robertson of Taranaki Māori Adult 
Community Education (TMACE) and Taranaki 
Pasifika Adult Community Education (TPACE) 
respectively who co-hosted the 2014 Hui Fono. 
This case study involved interviewing Charissa and 
Mataiva, observing how they worked together 
and analysing their joint strategic plan for future 
collaboration between the two organisations. The 
case study took place on 7 July 2015 in Parihaka at 
the TMACE office.
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Figure 1: Location responses to online survey
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2.3 Data analysis

The data collected from the interviews, online 
survey, case study and literature was analysed 
utilising thematic analysis. Thematic analysis 
“focuses on identifiable themes and patterns” 
(Aronson, 1995, p. 2). These themes are then 
organised into a comprehensive picture linking 
the various themes together to find the patterns 
that emerge from the data. According to 
Leininger (1985), thematic analysis is primarily 
concerned with “bringing together components or 
fragments of ideas or experiences, which often are 
meaningless when viewed alone” (p. 60).

2.4 Researcher’s approach to working   
 with communities

The researcher’s approach to working with the 
various participants and people involved in the 
project was guided by Smith’s (1999) seven kaupapa 
Māori practices that guide researchers working with 
indigenous communities. These seven practices 
listed by Smith (1999, p. 120) are:

FOCUS OF INTERVIEW

Case study: model of 

Māori/Pasifika relationship

Case study: model of 

Māori/Pasifika relationship

INTERVIEWEE

Mataiva Robertson

 

Charissa Waerea

TYPE

In person

In person

LOCATION

Taranaki

Taranaki

DATE

7 July

7 July

Aroha ki te tangata (a respect for people)

Kanohi kitea (the seen face; that is, present 
yourself to people face to face)

Titiro, whakarongo … kōrero (look, listen …
speak)

Manaaki ki te tangata (share and host people, 
be generous)

Kia tūpato (be cautious)

Kaua e takahia te mana o te tangata (do not 
trample over the mana of the people)

Kaua e māhaki (do not flaunt your 
knowledge). 

1

2

3

4

5

6

7

Table 4: Case study interview schedule
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3. Hui Fono      
  background  
  and history

Logo explanation:
The logo consists of two elements; the ngaru (wave) and the vaka (canoe).

The ngaru represents:
• Tangata Whenua and acknowledgement of Māori as the indigenous  
 people of Aotearoa;

• The tidal currents and the kai that nourished us on our journey from  
 Hawaiki nui, Hawaiki roa and Hawaiki Pamaomao; 

• The three waves of settlement of Aotearoa;

• The kai from the moana all depicted in our whakairo (carving), our  
 tukutuku panels in our Whare Tupuna;

• Our kaitiaki (guardians), within the ocean and sustenance that the  
 waves brought from land mass;

• Our navigation knowledge as opposed to oops I bumped into a  
 land mass;

• Our farewell on our final journey to Hine-nui-te-pō and oati (promise 
 /oath) to Papatūānuku – not to bury our people at sea but bury   
 them on land.

The vaka represents:
• The Pasifika people and the great migration to Aotearoa;

• The vaka which carried and cared for our tupuna during the migration;

• The societal make up to Aotearoa as a journey of togetherness;

He Waka Eke Noa. 
This whakataukī 
(proverb) is about 
an experiential 
journey in which 
everyone may 
embark upon.  
This relates to a 
waka not being 
owned by one 
person but was 
used by all within 
the whānau and 
hapū. In this 
context, it also 
relates to a means 
of transportation 
of knowledge, 
whakapapa, 
taonga, tikanga, 
kawa, kai and 
tangata (living  
and dead).
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The rationale for professional development was 
initially guided by the following elements:

To encourage ongoing identification and 
addressing of ACE skills and competencies.

To encourage networks to adopt a 
community of practice approach to ACE 
professional development and capability 
building.

To focus on supporting and developing a 
core group of ACE professional development 
champions to play key linking roles between 
the coordinating mechanism (PDSG) and the 
ACE practitioners.

To support sector-led ownership, oversight,  
co-ordination and monitoring of the 
professional development strategy through a 
coordinating mechanism. 

(Background document, 2009)

The spirit of Hui Fono is, however, captured in the 
voices of its participants. For example, Cherie Chu 
(2015) describes Hui Fono as being “in touch with 
the real worlds of Māori and Pacific people … [it 
is] about Māori and Pacific communities as well as 
the organic relationships that matter in practice” 
(Evaluation Report, 2015). Similarly, “adult and 
community education [at the] Hui Fono for the last 
3 days was: lived, real, accessible, transformative 
and at the heart of it is the learning of our children”. 
(Evaluation Report, 2015)

These descriptions highlight the unique point 
of difference for Hui Fono as being more than 
a professional development event or academic 
conference, but a space which is grounded in 
“community” and supports and enhances the 
organic relationship between Māori and Pasifika. 

• Navigating the ocean with a transportable  
 knowledge of culture and economy from   
 birth to death (social systems and processes);

• Our journey from within the Pasifika and   
 crossing the great divide to Aotearoa. 

• Our great ancestors and navigators who   
 mastered ocean voyaging and vaka   
 construction

• Our knowledge sharing, through the   
 voyage for sustainable economy to longer  
 ocean voyaging.

These two elements represent the depth and width 
of Te Moana-nui-a-Kiwa. This logo illustrates the 
relationship between both Tangata Whenua and 
Pasifika peoples, supporting each other to move 
forward on a journey of learning.  The incomplete 
vaka depicts Māori and Pasifika in pursuit of 
professional development, based on a desire to 
always improve for the best outcomes for our 
learners (Programme Booklet, 2011).

3.1 What is Hui Fono?

Hui Fono is the coming together of Māori and 
Pacific ACE practitioners (as described in the above 
logo and whakataukī underpinning Hui Fono) for 
an annual professional development event that 
was implemented as a means of supporting Māori 
and Pasifika to deliver ACE to their communities. 
Hui Fono is governed by ACE Aotearoa as one of 
their nine professional development activities and 
coordinated by their Professional Development and 
Networks Manager Analiese Robertson. The mission 
statement of ACE Aotearoa, of which Hui Fono 
falls under, is “enabling life through learning and 
creating confident communities”. Their overarching 
vision is to transform communities and whānau 
(families) through adult and community education. 

1

2

3

4



3.2 Hui Fono and the layers of professional development

Professional development for Māori and Pasifika in the Hui Fono space is 
akin to an umbilical cord that anchors them in who they are and where 
they are from culturally, geographically and spiritually. 

 It is the basis for developing confidence in 
their cultural identity; courage to express 
their cultural integrity in their workplace 
practice and with their communities; and 
competence to help others raise their own 
cultural awareness. 

In this regard, Hui Fono provides a safe forum for cultural expression 
and cultural endorsement (Durie, 2003) that is integral to individual 
professional and cultural development and by extension, family and 
community development.

It is comprised of three inter-woven threads: (formal) professional 
development, cultural development and cultural awareness. For 
example, in an interview with Ligi Harris, she believed Hui Fono to be 
“holistic, it’s not just based on skill, it’s based on the cultural development 
stuff, it’s looking at the person themselves, it’s looking at building 
the capacity to engage, building their capability and capacity in 
understanding how to better engage in their communities” (Ligi Harris, 
2015). Another participant explained: “the opportunity provided by the 
Hui Fono created the need for this type of professional development, 
the process and tikanga and the understanding of the importance of 
that” (Evaluation Report, 2009, p. 38). One other participant stated that 
“cultural professional development is something I learned. Identity, 
pride, connection to ancestors is good for the individuals and their 
world” (Evaluation Report, 2009, p. 38). These examples of participant’s 
view of Hui Fono showcase the different layers of professional 
development that is offered and is in line with Māori and Pasifika ways of 
thinking; particularly around a holistic approach. 

3.3 How it started

Hui Fono grew out of a meeting between the Māori and Pacific members 

Professional 
development for 
Māori and Pasifika 
in the Hui Fono 
space is akin to 
an umbilical cord 
that anchors them 
in who they are 
and where they 
are from culturally, 
geographically  
and spiritually. 
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(Sandy Morrison, Bronwyn Yates and Pauline 
Winter) of the ACE PD Working Group and Susan 
Sutcliffe and Bob Hill from the TEC in January 2008. 
The outcome of this meeting was the approval 
to undertake a research project (later titled Ko 
Te Tangata) to contribute to the planning and 
delivery of a national hui (Māori gathering) and 
fono (Pasifika gathering) in July 2008. The meeting 
noted that Māori and Pacific ACE practitioners have 
specific professional development needs; they 
proposed a national Hui and Fono to identify and 
address those needs. 

Historically Māori and Pasifika ACE practitioners 
faced numerous barriers to professional 
development, and very little was being done in 
the ACE sector “for education based on traditional 
approaches” (Background document, 2009). 
Therefore, Hui Fono was developed initially 
to support Māori and Pasifika professional 
development in accordance with the ACE 
Professional Development Strategy and Action 
Plan 2006-2010 which stated: “those practitioners 
with historically the least access to professional 
development should be given priority” (Background 
Document, 2009).

The Hui Fono was also designed to mitigate the 
barriers Māori and Pasifika ACE practitioners 
faced to accessing PD, and furthermore aimed to 
provide PD that was specific to Māori and Pasifika 
worldviews, values and principles of learning and 
teaching.

Hui Fono has since “matured to a point where 
consideration might be given to formally describing 
this model of engagement and community 
development” (Evaluation Report, 2014).

The inaugural Hui Fono was a one-day forum held 
in July 2008. It was hosted by the Pasifika Education 
Centre (PEC) and Literacy Aotearoa at the Pacific 

Business Trust in Papatoetoe, Auckland. From 2009 
onwards, ACE Aotearoa managed the organisation  
of the event. The general format of Hui Fono 
included pōhiri, whakawhanaungatanga, setting 
the scene, keynote speakers, workshops, wānanga 
(Māori exchange of knowledge) and talanoa (Pasifika 
exchange of knowledge) and evaluation. More 
recently, a youth group of Māori and Pasifika was 
introduced into the programme in 2015, highlighting 
the move toward engaging a younger audience. 

3.4 Original insights

The original intent and purpose of Hui Fono, as 
well as the intentional union of Māori and Pasifika, 
is captured in the interviews conducted with the 
founders of the Hui Fono design, PD working group 
members: Pauline Winter (Chief Executive Ministry 
of Pasifika Island Affairs), Bronwyn Yates (Tumuaki of 
Literacy Aotearoa), Sandra Morrison (Associate Dean 
of Māori and Pacific Studies at Waikato University) 
and Dr Timote Vaioleti (Pacific member of the ACE 
Reference Group, TEC). Sandra and Timote instilled 
the intellectual academic development of Hui Fono 
and they both were the keynote speakers at the 
first Hui Fono. Timote is credited with the Atlanta 
Research methodology and Manilla pedagogy. Their 
insights for Hui Fono demonstrate the original intent 
of the event and their vision for its participants, their 
learners and their wider communities.

In her interview, Sandra shared her original vision 
for Hui Fono: “a stronger capacity building of our 
communities”. She believed this would be achieved 
by bringing together Māori and Pacific where “the 
whole idea of Hui Fono was to have that exchange 
and to deepen our mātauranga that originated 
from the moana” (Sandra Morrison, 2015). 
Sandra framed her view around the importance 
of reconceptualising Māori as Pacific people 



within a “larger broader agenda to get us looking at how we should be 
supportive of each other politically as well as strategically” because 
of the special connections and whakapapa we had. Further to this, the 
importance of an “academic capacity” and “sharply strong theoretical 
underpinnings” is what will grow and create change for Hui Fono.

She explained that at the beginning it was her role to begin to “build a 
solid corpus of knowledge that really interrogates how Māori and 
Pacific view the adult education space”; however, this has not filtered 
down through the years as she had hoped. For Sandra, her initial idea 
was to have “academics that can bring a different perspective to creating 
change … for collective capacity building” (Sandra Morrison, 2015).

Pauline Winter agrees with the role of academics within the Hui Fono, 
saying they are “really important for the credentialing an authoritative 
stamp on the sector; the role should be one of support rather than lead, 
but certainly important to have them to assist in articulating the various 
models that they have developed in terms of their delivery of learning” 
(Pauline Winter, 2015). Further to this, Pauline noted that there needs to 
be a “growing expansion of academics” within Hui Fono to continue to 
grow and develop the model they created in 2008.

Timote has a similar view. His intention for Pasifika was based on two 
levels: the first was about understanding the adult and community 
education environment in New Zealand for Pasifika, the day-to-day 
survival; and the second was the long term intention at being “engaged 
at the critique and higher learning” level to include Pacific ways 
(Timote Vaioleti, 2015).

His understanding of the two levels of Hui Fono: first responding to the 
environment (seen through day-to-day practice); and second creating 
the environment (which is influenced by theory to create change). What 
Timote alludes to here is a vision for Hui Fono “where our community are 
starting to influence the thinking and policy” (Timote Vaioleti, 2015). 
This is a comparable view to that of Sandra, where their shared focus is 
on incorporating an intellectual capacity to bring about change at Hui 
Fono for their Māori and Pasifika communities. Rather than responding to 
the day-to-day struggles within the ACE space for Māori and Pasifika, Hui 
Fono for Sandra and Timote was about engaging Māori and Pasifika at a 
higher intellectual and political level to change the environment that was 
causing those struggles in the first place. 
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Bronwyn Yates has a similar perspective about 
the vision of Hui Fono. For her, it was a political 
forum for Māori and Pasifika because it was a 
“no-brainer”. She clarifies in her interview how 
“politics is integrated in everything we do as 
brown people … Did we do this to be a political 
action? Yes. Was everything political? Yes. Were we 
providing professional development? Yes. Were 
they separate streams? No” (Bronwyn Yates, 2015). 
For Bronwyn, the simple act of bringing Māori and 
Pasifika together was political in that they were 
responding to the current issue of limited Māori 
and Pasifika attendance at the mainstream ACE 
conference.

She insists that the idea behind Hui Fono was for 
“Māori and Pasifika practitioners and providers” to 
intentionally meet (Bronwyn Yates, 2015). Bronwyn 
demonstrates the importance of providing Māori 
and Pasifika specific professional development by 
Māori and Pasifika presenters. She explains:

ACE Aotearoa wasn’t attracting Māori and 
Pasifika (at that time). The hui just didn’t do it for 
most of the practitioners out there and when we 
came together in ACE Aotearoa we might have 
had the occasional workshop or speaker who 
was Māori or Pacific, and they would have been 
good workshops with good speakers, but it was 
only a taste – it wasn’t like eating a whole kai. 
So the idea of having a hui that kind of focused 
on us meant that everything was going to be 
valid. We weren’t going to have to wait for that 
one workshop stream – they were all going to be 
about us (Bronwyn Yates, 2015).

Pauline Winter, another key person who was part of 
the initial strategy of Hui Fono, has a similar view to 
Bronwyn regarding the lack of “brown participation” 
in the ACE sector and conference. In her interview, 
Pauline voiced her concerns regarding the absence 
of a Pacific voice. Through her experience at the 

mainstream ACE conference, an issue arose at 
caucus when Māori and tauiwi (non-Māori) were 
separated to have caucus discussions around 
specific issues and topics. Pauline said: “we as Pacific 
found ourselves at a ‘no-space’ at the caucus time. 
We wanted to respect the model that had been set 
but we were not Māori nor were we Palagi” (Pauline 
Winter, 2015).

Hui Fono for Pauline was a response to these 
growing concerns; she envisioned a forum where 
they could “gather a Pacific voice … to be heard”. 
Pauline summarises the unique relationship 
between herself, Bronwyn and Sandra, commenting 
on the different roles they each played in the 
establishment of Hui Fono in 2008. She maintains: 

We all played a different role. So my role, I’m 
pretty operational so mine was just tactically 
“here is an opportunity you know let’s exploit it 
and start something”. But we needed the likes 
of Sandy to wrap the academic lens around it to 
keep it safe and Bronwyn in her own wonderful 
fashion, you know, the driver to make sure 
we had the involvement from the wider cross 
section of people that we possibly could. She 
had the innate passion to engage with the 
communities (Pauline Winter, 2015).

These insights from Sandra, Pauline, Bronwyn and 
Timote paint a picture of the original intent of Hui 
Fono as a place: 

• specifically for Māori and Pasifika to engage in 
professional development and networking; 

• to build the political potential of this critical mass; 

• to shape the potential of communities to 
influence change at the higher level of thinking, 
policy and decision making. 

As Pauline summarises, they evolved from “activism 
to a tactical team to a smart team”.



4. Development of  
  Hui Fono

The development and progression of Hui Fono is reflected in the 
programme, the deliberate planning, a strategic approach to planning 
by aligning and considering national (Tertiary Education Strategy) and 
international (UNESCO) thematic priorities. It has also  
been measured by:
• the development of themes

• the calibre of keynote speakers and workshops

• the introduction of policy and research (understanding what policy  
and research is and why we do it)

• the way it underpins the work in communities

• the examples in ACE research (such as Māori and Pasifika Success)

• participant feedback (particularly from those who have attended  
every Hui Fono and want more).

The participant demographic has grown to include academic 
engagement (university, polytechnic, Tertiary Teaching Excellence Award 
winners as keynote speakers such as Dr Karyn Paringatai and Dr Teresia 
Teaiwa). It is inclusive across the education sector from early childhood 
education to tertiary and is fostering/strengthening local and national 
relationships with government ministries (such as Ministry of Pacific 
Island Affairs, Ministry of Social Development). This is made possible 
through the centralised organisation of ACE Aotearoa working alongside 
local host members and groups.

This section outlines the different ways Hui Fono has progressed 
throughout the years. First we examine the demographics of Hui Fono 
and how the demographics have grown and changed. Second we 
investigate the development of Hui Fono through its various themes 
and the impact these themes have had on the direction of Hui Fono. 
Following the themes, we interrogate the calibre of keynote speakers and 
workshops and how these have progressed, such as growing the number 
of youth, and academic engagement. The final part to this section will 
outline participant feedback from each Hui Fono year, demonstrating 
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4.1 Development of Hui Fono from the demographics

20
08

20
09

20
10

20
11

20
12

20
13

20
14

20
15

99 100

74

137

127

144

108

65

0

20

40

60

80

100

120

140

160

Figure 2: Total participants registered 2008-2015 

 4.1.1 Total participants

The demographics of Hui Fono over the first eight years have been documented in the following three 
ways: the registration lists for each year, the evaluation reports written at the conclusion of the event 
and the Hui Fono database (a compilation of all the registration lists with more accurate and up-to-date 
information). 

Because the administration of Hui Fono has a high degree of manaakitanga, natural challenges arose 
around such things as the registration process. At each Hui Fono, there were always local Māori and 
Pasifika who would attend without pre-registering and also those people who were known to the ACE 
Aotearoa staff and would only indicate through other means their intended attendance (and therefore not 
completing the registration form). Although limitations are present, these demographics still provide a 
snapshot view of the development of Hui Fono from 2008 to 2015.

Figure 2 illustrates the number of people attending 
the Hui Fono each year since 2008 which averages, 
107 participants each year. The highest participant 
numbers recorded were in 2011 (Auckland), 2013 
(Dunedin) and 2014 (Taranaki). This suggests two 
possible reasons: first that the host city was a 
main city and more accessible to a wider audience 
(perhaps the case for Auckland) and second, the 
host city had strong community ties and invited 
many of their ACE workers to attend (a likely case 
for Dunedin and particularly Taranaki as this was 
more rural).

the changes that were made to Hui Fono based on these participant recommendations. These examples 
illustrate the continuity of Hui Fono and its development over the first eight years.
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KEY:                  Māori                   Pasifika                   Māori and Pasifika                   Not Stated
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Figure 3: 2008 Ethnicity demographic and percentage  
of ethnic breakdown

Figure 5: 2010 Ethnicity demographic and percentage of 
ethnic breakdown

Figure 4: 2009 Ethnicity demographic and percentage of 
ethnic breakdown

Figure 6: 2011 Ethnicity demographic and percentage of 
ethnic breakdown

4.1.2 Ethnicity
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Figures 3–10 illustrate the number of Māori and Pasifika attending Hui Fono each year. The main trend in 
relation to ethnicity is the higher participant numbers for Māori in comparison to Pasifika in all years except 
for 2015. The largest gaps occurred in 2010 and 2011 where a difference was recorded of 36 and  
56 respectively.

In 2010, 2011 and 2012, the proportion of Māori and Pasifika to the total number shows the greatest 
difference whereas in the other years, Māori was represented about 15% more than Pasifika (all except for 
2015 where the attendance of Māori and Pasifika was almost equal). The statistics do not also show people 
who may be part Māori/Pasifika or have another ethnicity (eg Pākehā or Chinese).

Figure 7: 2012 Ethnicity demographic and percentage of 
ethnic breakdown

Figure 9: 2014 Ethnicity demographic and percentage of 
ethnic breakdown

Figure 8: 2013 Ethnicity demographic and percentage of 
ethnic breakdown

Figure 10: 2015 Ethnicity demographic and percentage of 
ethnic breakdown
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4.1.3 Gender 

KEY:                  Female                   Male  

Figure 11: 2008 Gender demographic and percentage of gender breakdown

Figure 12: 2009 Gender demographic and percentage of gender breakdown

Figure 13: 2010 Gender demographic and percentage of gender breakdown

Figure 14: 2011 Gender demographic and percentage of gender breakdown

Figure 15: 2012 Gender demographic and percentage of gender breakdown

Figure 16: 2013 Gender demographic and percentage of gender breakdown

Figure 17: 2014 Gender demographic and percentage of gender breakdown

Figure 18: 2015 Gender demographic and percentage of gender breakdown
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The main trend in relation to gender is the higher participation numbers for females in comparison with 
their male counterparts. In 2011, 105 females attended compared with 32 males.
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4.1.4 Region demographic

Figure 19: 2008–2015 Region demographic

Auckland (2008 and 2011)

51 23 28 50 23 26 34 27

4 5 5 7 18 5 2 4

Bay of Plenty (Whakatane 2012)

KEY: 2009 20132011 20152008

hosting region 

20122010 2014

Gisborne

1 5 4 6 4 6 7 6

3 2 2 6 4 3 3 0

Hawke’s Bay

11 18 15 16 9 17 15 20

0 0 0 0 0 0 0 0

Wellington (2010)

Marlborough

Canterbury (Christchurch 2009 and 2015)

Otago (Dunedin 2013)

2 1 0 3 0 55 5 3

Southland

0 0 0 2 0 0 0 0

0 0 0 0 0 0 0 0

0 0 0 1 1 1 0 7

Tasman

West Coast

6 5 9 22 5 1 10 3
0 1 1 2 0 0 0 0

Manawatū-Wanganui
Nelson

9 5 4 11 0 0 2 0

Waikato

Taranaki (New Plymouth 2014)

4 11 3 4 0 5 52 11

2 1 0 4 0 0 3 4

Northland

6 22 3 3 1 8 11 23

Note: In 2009, a keynote speaker  
attended from Australia.
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The 2009 Hui Fono was hosted in Christchurch where the highest recorded number came from Auckland 
with 23 and then followed by Christchurch with 22. Although Christchurch was the host city, and it is 
more common to have higher participant numbers from the hosting region. Auckland also has a larger 
population.

The 2010 Hui Fono was held in Lower Hutt, Wellington; however, the highest number came from Auckland.

The 2011 Hui Fono was held in Auckland, which had the highest numbers of participants of 50 people. 
Manawatū-Wanganui and Wellington followed next with 22 and 16 participants respectively. 

The 2013 Hui Fono was held in Dunedin, which again reflected the highest number of participants (55) 
from the host city. This is (likely) due to the strong community networks of the host organisation. Auckland 
had the second highest number of participants (26) followed by Wellington with 17. Only eight came from 
Christchurch, which is low considering the Hui Fono was held in the South Island.

The 2014 Hui Fono was held in New Plymouth. Again we see the highest number of participants (52)  
from the host region. Both 2013 and 2014 have the highest recorded numbers from a hosting region,  
which indicates a strong community network and a concerted effort from the hosts to get their 
communities involved.

An assumption (with 2010 being an exception) that can be made from Figure 19 is that participant 
numbers are higher from the hosting city. This may be due to access for participants in terms of transport 
and associated costs (although funding mitigates any issue of cost). Also, the hosting group may have 
strong community ties and networks that may attract higher numbers from the host city/region.
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Theme: Whakawhanaungatanga: Building relationships and creating strength

Date: 3 July 2008 Location: Pacific Business Trust in Ōtāhuhu, Auckland

Theme: Ensuring Māori and Pacific voices are heard in community education.  

Ensuring Māori and Pacific faces are seen in community education.

Date: 11–12 June 2009 Location: Ngā Hau e Whā Marae in Aranui, Christchurch

4.2 Development of Hui Fono from themes

Hui Fono theme 2008

Hui Fono theme 2009

The objectives of the 2008 Hui Fono listed below reflect the year’s theme of whakawhanaungatanga and  

relationship building:

• To develop an awareness of Māori and Pacific professional development needs

• Focus on our own professional development

• To explore strategies for sustainable networks which are Kaupapa based

• Meeting each other: relationship building.

Because this was the first Hui Fono, the outcomes for the event were clearly stated. It was hoped at the conclusion  

of the Hui Fono that participants were able to:

• Identify their professional development needs

• Have strategies for continuity

• Have a final feedback session to decide what goes forward

The key objectives (reflective of the theme for the Hui Fono) were to:

• Ensure that Māori voices and Pacific voices are heard in community education and;

• Ensure that Pacific faces and Māori faces are seen in community education.

According to the Evaluation Report (2009) “it was intended that this be achieved by confirming a simple 

understanding of professional development”.

Each Hui Fono theme set the direction and scene for the  
discussions, talanoa and wānanga that take place. The themes  
also influenced the various keynote speakers and workshop 
presenters to tailor their delivery accordingly. 
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Theme: Freedom to Dance: Māori and Pasifika pedagogy

Date: 9–11 June 2010 Location: Waiwhetu Marae in Lower Hutt, Wellington

Theme: E is for Everything Māori and Pasifika epistemology

Date: 9–11 March 2011 Location: Te Manukanuka o Hoturoa Marae in Manukau, Auckland

Hui Fono theme 2010

Hui Fono theme 2011

The idea behind this theme was about “our aspirations, our stories, our 

expressions and our experiences and how they are woven into learning, 

teaching and community. As Māori and Pasifika we use chants, song and 

dance to record our history, to convey our feelings, to express our ideas, 

and to tell our stories. The combination of movement, song and chant, form 

a fundamental part of our society and play an important role within our 

whānau and iwi (tribe) teaching and learning – it is an integral part of our 

whakapapa, community and culture. Dance is firmly rooted in our tradition 

yet ever-changing with time, making this a suitable theme for the context  

of ACE” (Programme booklet, 2010).

“The ‘E’ came from the word Epistemology which means the study of 

knowledge; not just any knowledge, but the study of traditional knowledge 

for Māori and Pasifika people.

Traditional knowledge has its roots embedded in ancient Polynesia. It is 

vibrant, adaptable, alive and awake. Through colonisation, the introduction 

of a new education system compelled our people to face the conflicting 

demands of a mainstream education. We (Māori and Pasifika) face the 

challenge of learning from a worldview that is globally dictated. Traditional 

values do not always find roots in formal education’s power structures. And 

as Māori and Pasifika people in ACE, we cannot afford to sit and wait for the 

global curriculum to change; we need to incorporate our education alongside 

mainstream education for the benefit of our learners.

The importance of knowing traditional knowledge and inherited patterns of learning, and then putting into practice 

what the learner knows, adds value to their cultural capital within a context of cultural diversity. We need to make the 

most of what the learner knows as part of the journey, and navigate towards a process of transformative pedagogy 

which encourages the practitioner and learner to be equally engaged in learning. Therefore the theme ‘E is for 

Everything’ reflected: Education, E-learning, Evaluation, Emerging, Exciting, Esoteric, and Entrepreneurial” (Programme 

booklet, 2011).
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Theme: Funky, Fresh, Futuristic

Focus: Engaging younger adult learner

Date: 21–23 March 2012 Location: Wairaka Marae and Te Mānuka Tūtahi Marae in Whakatāne

Theme: GeniUS

Focus: Giftedness

Date: 27–28 February 2013 Location: Araiteuru Marae in Dunedin

Hui Fono theme 2012

Hui Fono theme 2013

The theme was a play on words noting the cultural “hint” on the “fresh” and 

keeping ahead with the intention to mix the traditional with digital and 

focus on engaging with the younger adult learner. As explained in the 2012 

Programme Booklet, the theme represented the following meaning:

• Funky – Youthful, digital, innovative

• Fresh – Cultural, inspiring, keeping ahead; and

• Futuristic – Longevity, sustainability, succession planning, youth 

engagement, political, environmental, looking to the past with our 

whānau, taking hold of our tupuna practices.

The theme of “Geni-US” explored the unique intelligence and creativity 

characteristic of Māori and Pasifika. The following explanation comes from 

the 2013 Programme Booklet.

“It explored giftedness as a distinct attribute across Te Moana-nui-a-Kiwa 

(Pacific Ocean). The supernatural being Māui epitomised giftedness and many 

of his traits were passed down to his descendants throughout the Pacific and 

into Aotearoa. With giftedness comes the responsibility to use special gifts 

and talents to serve others and enhance their futures. For educators, Geni-

US is about tapping into the giftedness that exists in each of our leaners and 

empowering them to discover their own Geni-US.”
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Theme: Māori and Pasifika Success

Focus: Link to language, culture, identity

Date: 26–28 February 2014 Location: Parihaka Pā and the Western Institute of Technology in 

Taranaki, New Plymouth

Theme: Scaffolding the Future

Focus: Intergenerational learning

Date: 25–27 February 2015 Location: Te Puna Wānaka in Christchurch

Hui Fono theme 2014

Hui Fono theme 2015

“Māori Success as Māori, focuses on how Māori people understand success as 

Māori, particularly in relation to lifelong learning. Pasifika Success as Pasifika 

focuses on how Pasifika people understand literacy and how it contributes to 

being successful as Pasifika in Aotearoa. The theme strongly links “success” to 

confidence in language, culture and identity. There is also reference to active 

and global citizenship exploring participation in mainstream and cultural 

contexts.

Success, for Māori and Pasifika, is also grounded in the perception of home.” 

(Programme Booklet, 2014)

“The theme was “Scaffolding the future”. This theme explored the importance 

of intergenerational lifelong learning for Māori and Pasifika in ACE and the 

role of elders and youth in the transmission of knowledge. It encourages 

reflection on how this knowledge builds a bridge between the generations 

and impacts positively on whānau and communities through leadership 

development, authentic Māori and Pasifika storytelling and narrative, and 

the emergence of a unique Pacific identity which draws on the ‘nesian’ 

experience.” (Programme Booklet, 2015).
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4.3 Development of Hui Fono from keynote speakers

 Keynote speakers 2008-2015

Table 5: Keynote speakers 2008–2015

2008 Sandy Morrison and Timote Vaioleti, setting the scene for Hui Fono, no 
keynote speakers as such at the first Hui Fono

2009 Ruakere Hond, Te Kupenga Mātauranga o Taranaki

Analiese Robertson, Literacy Aotearoa

Bentham Ohia and Trevor Moeke, Te Wānanga o Aotearoa

Hana O’Regan, Director Māori & Pasifika, Christchurch Polytechnic

2010 Hon. Luamanuvao Winnie Laban, Member of Parliament

Moana Jackson, Māori Legal Service and Te Wānanga o Raukawa

Dr Airini, School of Critical Studies in Education, Auckland University

2011 Dr Sitaleki Finau, School of Public Health, Massey University

Sir Wira Gardiner, Tertiary Education Commission Chair

Moana Jackson, Māori Legal Services and Te Wānanga o Raukawa

Ria Hall, Musician

Tania Ka’ai, National Māori Language Institute

Sam Uta’i, Christchurch Polytechnic Institute of Technology

2012 Te Hamua Nikora, TV presenter, director and producer

Jacob Luamanuvae-Su’a, Creative Designer, Weta Digital

2013 Dr Hauiti Hakopa, Cartography, Digital Mapping, Native Intelligence

Potaua Biasiny-Tule, Digital communicator, Technological Entrepreneur

Metiria Turei, Green Party Member of Parliament, Parliamentary Services 
Commission

Jacob Luamanuvae-Su’a, Creative Designer, Weta Digital

2014 Te Ururoa Flavell, MP Māori Party, Parliament

Manu Faeea-Semeatu, Pasifika Facilitator, CORE Education

Pauline Winter, Chief Executive of the Ministry of Pacific Island Affairs

Hinerangi Edwards, Director of AATEA Solutions

2015 Dr Catherine Savage, Director, Ihi Research & Development

Riki Welsh, Pacific Advisor, University of Canterbury

Josiah Tualamali’i, Pacific Youth Leadership and Transformation

Hana O’Regan, Director Māori & Pasifika, Christchuch Polytechnic
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YEAR WORKSHOP TITLE WORKSHOP PRESENTERS

2008 3 WORKSHOPS:

IRD and ACE Michelle Mihaka and Tracey Gayner

Keeping Sustainable Programmes and Networking Going: 
The Professional Development Resource Manual

Kathie Irwin and Pauline Winter

Māori and Pacific Peoples Making our Voice Heard Tyrone Laurenson and Toni-Lee Hayward

2009 2 WORKSHOPS:

Governance and Financial Literacy Teone Sciascia, Te Rūnanga o Ngāi Tahu

Your PD activity: Securing the Funds Deleraine Puhara, Te Kupenga Mātauranga o 
Taranaki

2010 7 WORKSHOPS:

What is Governance and why is it important to 
organisations?

Pauline Winter

Effective leadership for raising Māori and Pacific 
achievement

Dr Selwyn Katene

Blogging and other forms of social media Faithe Hanrahan

Research into effective PD for Māori and Pacific ACE 
practitioners

Bronwyn Yates

Everything you needed to know about keeping 
in touch

Tracey Gayner

Digital storytelling Karl Teariki

Funding to dAnCe Owen Lewis, Terry Neal

The number of keynote speakers has changed over 
the years, both increasing and decreasing from 
year to year. Of note, in 2011 there were six keynote 
speakers, the highest number at Hui Fono. The 
following year in 2012 had the lowest number with 
only two keynote speakers. This change reflected 
advice from the Hui Fono Advisory Group resulting 
in a redesign of the programme. In 2011, the 
Advisory Group noted there were too many keynote 
speakers and made a decision to decrease to two 
with a preference for keeping the programme more 

interactive through workshops. This was one of 
the programme development stages. In 2015, the 
programme changed again with the introduction 
of the “panel” to capture more perspectives in 
less time – another solution to redesigning the 
programme based on participant feedback. The 
average number of keynote speakers across all 
years is 3.25. The diversity of keynote speakers 
highlight the capacity for Hui Fono to  
work across sectors and to work with local and 
national organisations.

4.4  Development of Hui Fono from workshops 
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2011 7 WORKSHOPS:

Digital storytelling Karl Teariki

Embedding literacy and numeracy into your programme Faithe Hanrahan

Changing times requires time for change! Garland Tonihi

Accessing funding Moi Becroft, Peter Stowers, Chanelle Mani  
and Analiese Robertson

Arhythmatic/Kanikani Pāngarau is a kinesthetic numeracy 
programme

Jeffrey Addison and Whaitaima Te Whare

Use of social media in ACE Tracey Gayner

What is governance and why is it important to 
organisations?

Pauline Winter

2012 8 WORKSHOPS:

Not budgeting but transforming lives Pale Sauni

Ask your aunties Josephine Stewart, Gaylene Kohunui El  
and Alamein Tunui

Pasifika pedagogy Piri Marearai, Lolohea Tupouniua, Tomasi 
Buwawa and Taupaū Olofā Iona

Developing a social media strategy Tai Samaeli 

Quality adult education for indigenous people Sandy Morrison and Timote Vaioleti

Funding Analiese Robertson 

Teach Me – a Pasifika woman’s perspective Deirdre Stanley 

Flower power Faithe Hanrahan

2013 9 WORKSHOPS:

Computers in homes Briar Kopa, Cara Sefuiva and Ivan Lomax

Policy and research Mahinarangi Maika and Pale Sauni

PATH planning Kataraina Pipi

Tauiwi solutions Marie Laufiso

Geni-US time Jacob Luamanuvae Su’a

Gifted and talented: Celebrating indigenous roots Manu Faaea-Semeatu and Togi Lemanu

Pasifika literacy Ruth Toumu’a and Analiese Robertson

Flexible learning Gina Huakau

Engaging with the young Geni-US of today Richelle Morehu, Jessica Samu and  
Scobie Te Poono

YEAR WORKSHOP TITLE WORKSHOP PRESENTERS
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YEAR WORKSHOP TITLE WORKSHOP PRESENTERS

2014 12 WORKSHOPS:

Teaching in the dark, Māori teaching methodology Karyn Paringatai

The Pacific languages framework, promoting and 
maintaining Pacific languages and culture

Vaioleti Lui

Te Reo o Taranaki Ruakere Hond

Connecting with our Pasifika parents, families and 
communities

Togi Lemanu

Taranaki weavers Mako Jones

Pasifika languages Rama Isaia and Taupau Olafa Iona

Collaboration in Taranaki Charissa Waerea and Mataiva Robertson

Citizenship and participation: The rights and 
responsibilities of citizens to participate in decision making 
and ensure positive change

Peter-Clinton Foaese

Achieving success for the child, youth and family Alani Moala

Pasifika cultures Alisi Katoanga and Lingi Siskefu 

Being Māori and digital Ivor Jones

Ka hoki ki te kāinga, kāore rānei: unpicking the chicken 
and egg of creating work and returning home

Patina Edwards and Hinerangi Edwards

2015 12 WORKSHOPS:

Scaffolding the future from the perspective of a disabled 
Pasifika person

Pati Umaga

Freedom through growth: Te Rongomau I tipu ake I te 
whenua

Tui Ah Loo

Christchurch City Libraries – Vā Pasifika Vā group

Pasifika and Māori perspective on wealth Pale Sauni, Zella Morrison

Awaken! Whakaoho: Hine, Hope, Cassey and Max

Creating cultural competency Nina Talau-Brown

Digital technologies to empower Māori and Pasifika 
learner 

Anaru White, Anthony Faitaua and Char Martin

Whānau Tupu Ngātahi – families growing together Daena Walker and Liz Muliaga

Auckland Libraries – achieving access for all Pio Magnum Tuipulotu, 

Intergenerational learning in Christchurch – Samoan 
language and culture

Ana Mulipola and Fionna Chapman

TUIA Marcus Akuhata-Brown

Pacific women’s human rights Pefi Kingi

Table 6: Workshops and presenters 2008–2015



In response to participant feedback and Hui Fono Advisory meetings, the 
number of workshops offered increased from earlier years and continues 
to address the PD needs identified by the participants each year.

 The workshops have always intended to 
address PD needs with a continued focus 
on “professional” enhancement with 
governance, management, teaching, funding 
and financial management. The introduction 
of policy and research came in 2013 as a result 
of participant feedback from previous years.



47

4.5 Development of Hui Fono from evaluations

The development of Hui Fono is evident through 
the increasing expectations of ACE Aotearoa as the 
umbrella organisation coordinating the event. The 
expectations of ACE Aotearoa was in response to 
the previous year’s recommendations (evident in 
evaluation forms) as well as discussions at Advisory 
Group meetings. These reflect the deliberate and 
strategic planning of each Hui Fono event as a result 
of participant feedback. The following are some of 
the key expectations of ACE Aotearoa that guided 
change and improvement from year to year: 

In 2008 the recommendations were: 
• Make Hui Fono an annual event 

• Implement movement and practical activities 

2009 the recommendations were: 
• Increase time for caucus discussions, caucus  
 report back and workshops

• Run Hui Fono over two full days 

• Don’t overlap Hui Fono with the ACE AGM and  
 wider ACE conference activities; these are two  
 separate kaupapa

• Continue to support and resource Māori and  
 Pasifika caucus

• Actively work alongside Māori and Pasifika to  
 action strategic priorities

2010 the recommendations were:
• Develop a process for measuring the impact of  
 Hui Fono on learners; have a follow up   
 evaluation from a purposeful sample

• Ideas for future workshops were provided

2011 the recommendations were: 
• Improve facilitation and feedback for caucus  
 sessions

• Address the low numbers of 20-40 year olds  
 attending Hui Fono

• Follow up evaluation was actioned at three  
 months after the 2010 Hui Fono and it was  
 suggested another interview should take place  
 at six months to track long term changes

• Encourage interaction of presenters at   
 workshops; encourage this network

2012 the recommendations were:
• Consultation with the sector to gauge interest  
 for next Hui Fono topics and presenters

• Develop a National Directory of Māori and  
 Pasifika providers and services

• Increase Pacific cultural content at future Hui  
 Fono

• Include/allow whānau to attend the “fun”   
 events (karaoke night), increase more   
 participation

• Prepare Pasifika for understanding protocols  
 and expectations on marae

2013 the recommendations were:
• Strengthen Pacific offerings to Hui Fono 2014;  
 suggestions for Pacific specific topics

• A further recommendation regarding Māori  
 tikanga and for Pacific to share more about  
 their culture; more unity between Māori  
 and Pasifika

• Desire to involve more rangatahi (youth)

2014 the recommendations were: 
• Continue to MC the event well; this is not to  
 be taken lightly

• One participant noted they wanted particular  
 presenters to talk to their youth at home;   
 possibly provide a forum/process for this to  
 happen
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4.6 Conclusion

This section has highlighted how Hui Fono 
has developed and grown over eight years 
as reflected in the demographic changes, the 
development of themes, the calibre of keynote 
speakers and workshop presenters and the 
changes implemented as a result of participant 
recommendations. One key critique that is evident, 
however, is the need for continued growth and 
expansion of academic engagement as proposed 
by the original creators of Hui Fono. Although 
academic engagement is evident in Hui Fono, 
there is a push from participants to use academic 
theory to develop and create change. The level of 
discussions for participants who regularly attend 
needs to be constantly developing.

Our recommendation from the findings of this 
section would be around:

• re-conceptualising and reviewing the Hui Fono 
model into the future; 

• determining the strategic vision forward for 
Hui Fono, its participants and their learners and 
communities.

2015 the recommendations were:
• Go into communities and see what they are  
 doing; hands on and getting involved

• Increase travel subsidy

• Some participants mentioned hand-outs from  
 workshops; things to physically take back with  
 them, resources etc.

• One comment made about imbalance   
 between Hui and Fono; one more prevalent  
 than the other

• Rotate workshops so participants don’t need  
 to compromise one for the other

• Host Hui Fono in a Pacific environment

• Use both Māori and Pasifika MCs 



Section 5 demonstrates the value and impact of Hui Fono for participants 
and their communities based on the three layers of professional 
development evident at Hui Fono: formal professional development, 
cultural development and cultural awareness. This section is presented in 
three parts:

 formal professional development as illustrated through the theme  
 of whanaungatanga;

 cultural development as reflected in the themes of whānau/  
 fanau/aiga, identity, confidence and cultural knowledge/ 
 native intelligence;

 cultural awareness found in the themes of respect, awareness  
 and humour. 

These eight themes in conjunction with the different layers of 
professional development offered at Hui Fono are how the value and 
impact of Hui Fono is demonstrated.

5.1 Formal professional development

The formal aspect of professional development that participants of Hui 
Fono engage in revolves around the workshop and keynote speakers 
who share their grassroots solutions and community initiatives in 
order to improve and increase the capacity of the participants in their 
own practice. Interviewee Barney Kuki-Wikitera commented on the 
professional development he acquired: 

The workshops that we went to were awesome, they really gave me 
more information about creating community initiatives, how they’re 
created and how to maintain them. Making sure the kaupapa is 
actually needed, if they’re really addressing the need that you think is  
needed. That was powerful for me (Barney Kuki-Wikitera, 2015).

Other survey responses were similar and were centred on how Hui Fono 
was a way to “gain more knowledge and to progress”; “up-skilling” and 
“the most relevant and inspiring training for me as a Pasifika working 
with communities”. Perhaps the most common outcome for formal 
professional development at Hui Fono is the idea of confidence building.

5. Findings

1

2

3
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5.1.1 Building confidence

Feedback from 2012 supported the idea of building 
confidence:

When you learn or experience something new, 
as I did numerous times, it transfers from the 
unknown to the known and your personal 
confidence increases. Confidence in yourself 
gives you the ability to do whatever it is you do 
better, whether that means you are now more 
confident to stand in front of a class of students 
or you feel you are more able to create effective 
lesson plans it is still regarded as development. 
This is the professional development I 
experienced at Hui Fono (Evaluation Report, 
2012).

This insight illustrates the connection between 
building confidence and professional development. 
Another participant provided similar feedback 
in 2011 stating “having more/better self-esteem 
would see more learning and cooperation between 
myself, my students and my job” (Evaluation Report, 
2011). 

The concept of building confidence filters down 
to the learners/students. In the 2011 Outcome 
Evaluation Report, one participant noted how Hui 
Fono resulted in “more confident learners” and how 
the tutor changed their practice in order to “grow 
their confidence and foster independent learners” 
(Outcome Evaluation, 2011). 

For Barney, he also experienced a change in 
his confidence due to the formal professional 
development he received in the workshops and 
from keynote speakers. He explains:

The change in my practice was [related to]  
being more confident. Because I thought there 
were not many men doing this mahi around  
and then when I saw there’s a good bunch of  

us doing some good mahi. It just made me  
more confident and I think that that’s a big thing 
for me because usually I just keep my head down 
and do the mahi but with that confidence [it 
has] made me reach out more into organisations 
and individuals I work with and I think that just 
naturally grows from confidence. When I see 
all the brothers doing some awesome work 
it makes you grow 10 feet taller (Barney Kuki-
Wikitera, 2015).

5.1.2 Whanaungatanga as networking

Whanaungatanga refers to building and 
establishing relationships with others (Bishop, 1999) 
and is often described as “networking” and “sharing”. 
Barney clarifies how networking (translated as 
whanaungatanga or building relationships) at Hui 
Fono assisted his work-place practice:

The relationships I developed have been really 
good. In multiple instances like community 
projects I’ve been involved with I’ve been able to 
call on some of the youth workers that I’ve met 
at Hui Fono and they’ve come along and helped 
out the kaupapa … It’s been really valuable 
having these contacts and just seeing how we 
can help each other out on our different projects 
(Barney Kuki-Wikitera, 2015).

Barney also defines whanaungatanga as “not feeling 
alone in [his] work”. He describes how for him, Hui 
Fono was “reconfirmation that [he was] not alone” 
and it was “humbling to be amongst our Māori 
and Pacific Island men doing some good mahi. It 
just reconfirms your own mahi and to keep doing 
the work; keep going really” (Barney Kuki-Wikitera, 
2015).

Faithe Hanrahan adds her insight to the meaning 
of whanaungatanga as “having fun together”. She 
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explains why she loves Hui Fono:
They have joy in learning, they sing, they play 
games, and that’s an integral part of learning, 
learning is fun. It is really uplifting to be 
around people like that, they’re smiling, its 
whanaungatanga when you’re laughing and 
smiling together (Faithe Hanrahan, 2015).

Whanaungatanga has many facets at Hui Fono. 
According to the survey data, participants have 
described it as: “connectedness”; “networking with 
communities and organisations”; “networking 
with like-minded professionals”; “connecting with 
colleagues”; “relationship building between Māori 
and Pasifika”; and “calling on Hui Fono whānau 
for advice for clients”. Each of these expressions of 
whanaungatanga has had a positive impact on the 
participants who now have a growing network of 
support they can tap into.

The majority of participant comments provided 
by the ACE documentation, interviews and survey 
data concur that Hui Fono is a valuable professional 
development opportunity. However, when Māori 
and Pasifika begin to qualify what professional 
development is to them, we start to see a deeper 
level of what underpins the success of Hui Fono for 
participants. What participants truly value about 
Hui Fono is its ability to provide formal professional 
development alongside cultural development and 
cultural capacity.

5.2 Cultural development

The main cultural development themes evident at 
Hui Fono are whānau/fanau/aiga, cultural identity, 
confidence and cultural knowledge. Cultural 
development refers to the access Māori and 
Pasifika have to learning about their own culture, 
worldview, language and value system; this is a 

fundamental tenet of the Hui Fono tripartite of 
overall professional development. One response 
from the online survey noted: “because I am 
isolated in my work environment, attending Hui 
Fono is the only way to feed my spirit, mind and 
heart to get strong in a predominantly Pākehā 
worker environment with Pākehā traditions”.

For Māori and Pasifika, this means their culture and 
cultural identity is a part of the ethos of the work 
they do. Therefore professional development for 
Māori and Pasifika needs to address this cultural 
aspect.

5.2.1 Whānau/fanau/aiga

A fundamental of professional development for 
Māori and Pasifika is the importance of a firm 
understanding of “who you are” and “where you 
come from”. For Māori and Pasifika this is grounded 
in whānau/fanau/aiga (Bishop, 1999; Durie, 2003; 
Morrison, 2011; Cherrington, 2009; Mead, 2003). 
Professional development is not just for the 
individual but extends to the wider whānau and 
communities. Emerging from the Hui Fono data are 
numerous references pointing to the importance of 
whānau, fanau, aiga for meeting Māori and Pasifika 
PD needs.

In the 2011 Summary of Written Evaluation, 
comments included: “whakapapa and whānau is 
the epitome of your life and needs to be valued and 
respected”. This strongly suggests that our values 
and principles travel with us and permeate every 
feature of our lives; the workplace is no exception 
(Bishop, 1998). Thus, for Māori and Pasifika, PD 
needs to address how we can improve and increase 
our cultural capital.

For Māori, the whānau principle, also known as 
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the kinship principle, and the whakapapa principle 
“underpins the whole social system [for Māori]” 
(Mead, 2003, p. 212). Groups of whānau make up 
hapū; several hapū then make up iwi groups who 
derive their familial descent from waka (canoe) 
that brought their ancestors to Aotearoa (Mead, 
2003; Morrison, 2011). The Hui Fono data explicitly 
underscores the importance of whānau/fanau/
aiga as a pillar of Māori and Pasifika society: 
“family is so important”; “empowering whānau 
in traditional needs as a solid foundation and 
grounding will provide strong whānau, making a 
stronger community”; “communication with our 
whānau”; and “this Hui Fono has been an amazing 
opportunity for myself and my whānau, hapū and 
iwi” (Summary of Written Evaluation, 2011). In 
addition, feedback from the 2009 Evaluation Report 
stated: “as we empower ourselves we empower our 
whānau”.

This demonstrates that PD for Māori and 
Pasifika has wider implications for whānau and 
communities. It also ties in closely with the concept 
of whanaungatanga as an expression of a “collective 
benefit”. The importance of whanaungatanga as 
cultural development refers to the relationships and 
bonds made with one’s own culture at Hui Fono. It is 
the concept of the shared whakapapa Māori have to 
Māori and Pasifika nations have to Pasifika nations; 
but also the shared whakapapa Māori and Pasifika 
have (Huirangi Waikerepuru, 2015).

5.2.2 Whanaungatanga as connecting to   
 own culture

Whanaungatanga refers to the reciprocal obligation 
and responsibility that anchors the individual (au) 
to the family (whānau) and vice versa. Mead (2003) 
explains that, “individuals are [expected] to be 
supported by their relatives … but the collective 

group also expects the support and help of its 
individuals” (p. 28). At Hui Fono, whanaungatanga 
refers to the reciprocal obligation and responsibility 
between Māori and Pasifika, Māori and Māori and 
Pasifika and Pasifika. It describes our obligation to 
one another toward a shared kaupapa (meaning 
a shared Hui Fono purpose in growing our 
professional practice and contribution to our 
respective communities). Cherrington (2009, p. 17) 
explores the interconnectedness of the individual 
and the whānau in the following way:

Au
Whānau

Whanaunga
Whanaungatanga

Whakawhanaungatanga

The translation of each of these words provides the 
context that positions the whānau unit within the 
whakawhanaungatanga frame. Cherrington (2009) 
clarifies: 

Whakawhanaungatanga is the foundation and 
refers to the principles of whanaungatanga 
(acknowledging the interconnectedness 
and interdependence of an individual and 
all members of the whānau, immediate and 
extended family, community and bigger society), 
whanaunga (relatives), whānau (immediate and 
extended) and au (me – the individual)  
(pp. 17-18).

The significance of these concepts highlights how 
we as individuals fit into the larger framework of 
whānau and whakawhanaungatanga. Our whānau 
and our whanaunga make up important aspects 
of our whakapapa and our identity. Mead (2003) 
explains that, “whakapapa is belonging. Without 
it an individual is outside looking in” (p. 43).  The 
meaning of each of these concepts signals how 
each word is a part of the next. Au within whānau, 
within whanaunga, within whanaungatanga and 
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finally as part of whakawhanaungatanga. These 
words are an expression of how an individual is on 
the inside looking out, because they are part of 
a community bound by whakapapa. This is what 
is experienced at Hui Fono. To understand the 
importance of these relationships is to embrace  
the idea of whakapapa.

5.2.3 Cultural identity

Durie (2003) asserts that “cultural identity depends 
not only on access to culture and heritage but also 
on the opportunity for cultural expression and 
cultural endorsement within society’s institutions” 
(p. 68). Hui Fono provides an avenue for cultural 
expression and endorsement as it advocates for 
Māori and Pasifika by Māori and Pasifika. 

Hui Fono is a culturally safe space to be indigenous; 
there is no contesting of space or having to validate 
their indigenous knowledge and worldviews. 
McIntosh (2001) reminds us that “identity is a site  
of struggle – a struggle not only for cultural integrity 
and autonomy but for economic and political 
standing and for access to resources, power and 
knowledge” (p. 153). Fortunately for Hui Fono, this 
is a safe space to express one’s cultural identity 
and engage in cultural development as part of 
the broader scope of the Hui Fono concept of 
professional development.

According to the 2011 Outcome Evaluation Report, 
“for the majority the most important thing they 
had learned was the importance of cultural identity, 
language and traditional ways”. For example 
one person noted in the survey that: “I feel more 
comfortable in my own skin as Pasifika”. Further to 
this, another participant added: “the importance 
of understanding that learners cannot learn unless 
they are prepared to go back and find out what they 

are made of (identity) and who they are” (Written 
Evaluation Report, 2011). One person summed up 
the value of Hui Fono stating: “what it has given me 
is the knowledge that these Hui Fono are essential 
to keep in touch with who I am, what I am, and that 
I am not alone in what I am doing” (Evaluation  
Report, 2010).

Feedback from 2009 described cultural identity as 
a “richness” within Hui Fono. Hui Fono was about 
“knowing, owning and valuing cultural richness” 
by engaging in Māori and Pasifika determined 
professional development (Evaluation Report, 
2009). Cherie Chu points out that “the process of 
Hui Fono was in touch with the real worlds of Māori 
and Pacific people” of which cultural identity is at 
the heart of their worlds (Evaluation Report, 2015). 

One response from the online survey explained 
how Hui Fono “strengthens one’s identity … where 
I can learn about myself and others in a culturally 
safe space”. Barney adds that:

Hui Fono has made me appreciate my Niuean 
culture more. There’s not many of us, so 
it’s always good being amongst your own 
people and reconfirming the importance of 
my Niuean culture, which I kind of kept in the 
backseat because my mum is Māori. So Māori 
was what we kind of grabbed onto and she’s 
pretty hard out in her tikanga and all that. Well 
three months later I went back to the Island Of 
Niue. I had never been there before so it was 
about reconnecting to there. Hui Fono was 
confirmation that I can’t back out now I’ve got to 
go back home (Barney Kuki-Wikitera, 2015).

For Barney, his cultural identity was affirmed 
simply by meeting other Niuean at Hui Fono. Being 
immersed at Hui Fono, where Māori and Pasifika 
culture is celebrated, is what supported Barney in 
his journey to learning more about himself.
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at the same time retain our basic philosophies of 
aroha and manaakitanga, then we will maintain 
our identity and be the stronger for it” (p. 9). For 
example, one participant stated that their “success 
was strongly linked to confidence in language, 
culture and identity” (Evaluation Report, 2014). Ligi 
Harris similarly believes one’s confidence in their 
culture is critical for being a practitioner in the  
ACE space:

In the area of cultural development that’s what 
our learners want. They want to learn another 
language; they want to be adaptable in different 
situations; go from their business into their 
family function, stand up and do a speech in 
Samoan welcoming people. When there are 
wedding or funeral they want to know the 
protocol to be a part of the exchange of gifts 
(Ligi Harris, 2015).

Through the various parts of Hui Fono (pōhiri, 
sharing of kai (food), keynotes, workshops etc.) 
participants are immersed in culture and have the 
opportunity to engage with different aspects of 
their culture which gives rise to having confidence 
in themselves as Māori and Pasifika. For example, 
one survey participant noted how they had “deeper 
confidence from being filled with wisdom from 
elders and leaders”. This highlights the connection 
cultural development (such as learning the 
traditional wisdom from elders and leaders) had  
to their confidence.

One of the survey respondents described the loss 
of identity as a threat to their young people and 
communities. She states:

As a youth worker, I see the challenges our 
young people face, and the challenge our 
communities will face in the future if we do not 
maintain our identities. Hui Fono is a gift in that 
it offers so much more than just a conference of 
learning. It is also a responsibility because the 
learning it provides is vital for the development 
of our people (Survey Participant, 2015). 

Having a strong sense of self and identity has also 
provided participants with a newfound confidence 
that has a positive impact on their practices which 
translates to their learners. Charissa highlights the 
importance of culture for learning when she said:

If you have people removed from their own 
culture, then the best thing that we can do is 
feed them the culture, and then that will grow 
strong enough people in whatever world of 
learning it is that they want to learn in, and 
to have that base or that foundation to move 
forward (Charissa Waerea, 2015).

5.2.4 Confidence

The link between confidence and cultural identity 
is expressed by Hook (2006) who states: “if we as 
an indigenous people can achieve attitudes of 
self-confidence with expectations of success, while 
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5.2.5 Cultural knowledge 

Another key theme that is drawn from the research 
is the value of cultural knowledge that can be 
accessed at Hui Fono. One survey response stated 
their motivations for attending Hui Fono were 
to “learn and share cultural knowledge [and] 
be immersed in the wisdom of our people”. This 
highlights the importance of cultural development, 
particularly through cultural knowledge, for the 
participant. Cultural knowledge for Māori refers to 
mātauranga, the traditional body of knowledge  
that is accumulated and disseminated over  
several generations. 

According to Mead (2003) “mātauranga Māori 
encompasses all branches of Māori knowledge, 
past, present and still developing” (p. 305). Royal 
(1998) describes mātauranga as knowledge that 
is “created by Māori humans according to a set 
of key ideas and by the employment of certain 
methodologies to explain the Māori experience of 
the world” (p. 2). These definitions describe how 
mātauranga is accumulated over generations 
stretching back to the time of creation and how  
this knowledge interprets the world from a  
Māori perspective. 

For Māori and Pasifika, Hui Fono is a lot more 
than the formal professional development. It is 
also about sharing and learning the knowledge 
and wisdom of their own culture from their own 
people. For example, one survey respondent said 
they attended Hui Fono because it represented 
“intercultural knowledge, custom, wisdom, 
strengthening Pasifika roots, having a Pasifika voice 
… and having languages other than English”. It 
is important for Māori and Pasifika professional 
development to address their cultural point of 
difference and the language being used.

Hui Fono is an opportunity for Māori and Pasifika 
to speak in their native languages and have a 
professional development event wrapped around 
their cultural customs and values. Huirangi 
Waikerepuru (2015) underlined the importance of 
reo/language as an integral part of mātauranga 
when he said: “ka ngaro tō tātou reo, ka ngaro te 
mātauranga”, (if we lose our language, we will lose 
access to our body of knowledge). It is our native 
language that unlocks the potential of our body  
of knowledge.

As another survey response noted that Hui Fono is 
“the most relevant and inspiring training for me as 
Pasifika dealing with a Māori/Pasifika community” 
and this is because of its capacity to address cultural 
development for its participants in a language that 
is relevant.

5.3 Development of cultural awareness

The final aspect of professional development for 
Māori and Pasifika is the development of cultural 
awareness or learning about one another’s culture. 
Cultural awareness is reflected once again through 
the concept of whanaungatanga; only this time 
whanaungatanga refers to the connections and 
shared whakapapa between Māori and Pasifika 
(Huirangi Waikerepuru, 2015).

The purposeful intent of bringing together Māori 
and Pasifika was because of the connections they 
shared; a similar whakapapa to Te Moana-nui-
a-Kiwa. According to Morrison & Vaioleti (2008), 
the idea for a Māori and Pasifika partnership was 
an “approach [that] will build critical mass and 
restore long forgotten whakapapa linkages” (p. 
44). Huirangi Waikerepuru (2015) adds: “Kia kaua 
tātou e wareware, i haramai tātou I reira”; he was 
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referring to Māori and Pasifika shared whakapapa. 
He reiterated: “he whanaunga tata rātou”; Huirangi 
was referring to the Pasifika nations as our close 
relatives. 

One participant feedback summarises the value of 
having Māori and Pasifika together stating, “Māori 
and Pacific, wherever they go together there is 
aroha, wairua, peace, warmth, compassion and a 
willingness to awhi each other; there is an openness 
to learn from each other and preparing to lend a 
hand to each other” (Evaluation Report, 2009, p. 
44). This encapsulates the development of cultural 
awareness at Hui Fono, the capacity for Māori to 
learn about Pasifika culture and vice versa; this has 
positive outcomes for ACE learners. As one survey 
respondent claims: “Hui Fono is about the unity 
of Māori and Pasifika meeting together for the 
mātauranga of both cultures”. 

The following themes of respect/manaaki, 
awareness and humour are three ways that 
participants identified where cultural awareness 
was being developed in the Hui Fono space and the 
impact this had for participants, their learners and 
their communities.

5.3.1 Respect/manaaki

Mead (2003) writes, “all tikanga are underpinned 
by the high value placed upon manaakitanga 
– nurturing relationships, looking after people, 
and being very careful about how others are 
treated” (p. 29). Manaaki and respect is one way 
cultural awareness is achieved at Hui Fono. One 
survey respondent explained that being more 
“respectful of other cultures and practices” was how 
her teaching practice had changed as a result of 
attending Hui Fono. Respondents also claimed that 

manaakitanga was about “feeling protected and 
safe, being well looked after, feeling safe to engage 
in a Māori and Pasifika way”. Faithe Hanrahan 
explained the importance of manaaki saying:

Hui Fono to me is about reinforcing those 
things that are important; manaakitanga. When 
manuhiri arrive how do you manaaki them? 
Do you have kai? Is there enough kai? Those 
things that people don’t really understand 
[and] the amount of work that goes behind 
simple things as treating visitors with respect. 
It’s intuitive to us. Those values are really 
important, that those things that we do at 
home and amongst ourselves are the same 
things that build relationships that transfer into 
learning organisations. We need to articulate 
these things, because we take them for granted. 
There’s a healthy respect, we’re sharing spaces 
and places [with Pasifika] in our whenua, in 
our classrooms, in our organisations (Faithe 
Hanrahan, 2015).

Faithe demonstrates the respect or manaaki Māori 
have for their manuhiri, Pasifika, because it is this 
respect that will “build relationships that transfer 
into learning organisations” (Faithe Hanrahan, 
2015). Furthermore, Faithe explains the importance 
of having this mutual respect between Māori and 
Pasifika because of the vast spaces and places in 
which they share. Faithe points to the fact that 
Māori and Pasifika are sharing spaces in “our 
whenua in our classrooms, in our organisations”. 
From a Pasifika viewpoint, having respect, known as 
fa’aaloalo, was one of the key values underpinning 
Hui Fono. One survey respondent wrote, “Fa’aaloalo 
– [refers to] respecting ourselves, our values and 
others whether similar or different”. 
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5.3.2 Awareness 

Awareness is another theme that emerged 
frequently from the research. For example, survey 
responses to the question: how has Hui Fono 
impacted on your cultural learning and application? 
Responses included: “engagement and awareness 
in Māori and Pasifika communities”; “awareness of 
Māori in their cultural beliefs and values - and across 
nations of the Pasifika nations”; and “awareness of 
different cultures, engagement and relationship 
building”. Having awareness of one another’s 
culture leads to appreciation, which then leads  
onto engagement. 

It is at this level of engagement that Māori and 
Pasifika are able to work and collaborate with 
one another. This is discussed in more detail in 
the following section, where two organisations 
benefit from having this relationship based on the 
mutual engagement with each other’s culture. 
Another response from the survey summarises the 
importance of “awareness” of one another’s culture:

As a Māori, my awareness of and connectedness 
to Pasifika people is developing. I have a deep 
spiritual yearning to be part of the Pasifika 
community – like remembering who I am 
and where I really come from. The ancient 
whakapapa connections to ngā iwi o te Moana 
nui a Kiwa have been awakened and I see myself 
as a Māori who is part of the Pasifika nation 
(Survey Participant, 2015). 

Huirangi Waikerepuru adds: “I ahu mai tātou i te 
moana”, (we came from the [Pacific] ocean).

5.3.3 Humour

Humour plays a fundamental part in who we 
are as Māori and Pasifika people and how we 
communicate our ideas and thoughts to one 
another. This theme is evident from the feedback. 
One participant took from Hui Fono the importance 
of being fresh and funny in order to engage 
with youth. They expressed how they needed to 
“go down to their level through laughter”. This 
participant feedback highlights the importance of 
humour for not only engaging young people, but as 
a professional development tool.

Other comments included “relax, humour is 
great”; “humour is important”; “laughter is a great 
way to communicate to our youth”. The value of 
humour is also linked in with whanaungatanga 
and connectedness. This is how Māori and 
Pasifika interact, through laughter and humour. 
Feedback from Cherie Chu explains: “I enjoyed 
observing people laughing and talking together. 
These relationships tell us so much about our 
connections” (Evaluation Report, 2015). Barney 
explains further the importance of humour at Hui 
Fono, and how it brings Māori and Pasifika together. 
He shares:

It’s always awesome getting a bunch of 
brown people together; man it’s funny. But 
that’s the special thing about it. It’s not empty 
relationships, they’re sincere relationships, 
informative, knowledgeable. It’s not surface stuff 
– it goes deeper than that, you can’t buy that 
(Barney Kuki-Wikitera, 2015).
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5.4 Conclusion

It is evident from the feedback that Hui Fono has value in its capacity to address the three layers of 
professional development: 

formal professional development through building confidence and whanaungatanga  
as networking; 

cultural development through the themes of whānau/fanau/aiga, identity, confidence and cultural 
knowledge;

and the development of cultural awareness reflected in the themes of respect/manaaki, awareness 
and humour. 

It was clear from the research that while the success of Hui Fono is underpinned by several aspects, the 
most important aspects were the three layers of professional development it provided; but more than that, 
Hui Fono is pervaded by a special indigenous spirit that allows Māori and Pasifika to come together in a 
culturally safe space that they understand, know and feel.

1

2

3
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6. Case study     
  findings

This section examines Taranaki as a case study for modelling a positive 
relationship between Māori and Pasifika as a direct result of attending 
Hui Fono. Charissa Waerea of Taranaki Māori Adult Community 
Education (TMACE) and Mataiva Robertson of Taranaki Pasifika Adult 
Community Education (TPACE) met in 2013 at the 6th Hui Fono held in 
Dunedin. It was during the three-day event that they decided to host 
Hui Fono together the following year in 2014 in Taranaki. The success 
of the Taranaki Hui Fono is a testament to the strong relationship they 
developed over one year, their hard work and the value of collaboration 
between Māori and Pasifika. 

Taranaki was an obvious choice to have as this project’s case study as 
it models how Māori and Pasifika can work together. Although they 
remain two separate organisations, they have developed a joint strategic 
framework for TMACE and TPACE together. The symbolism, content and 
vision within their combined strategic plan showcases the value of Hui 
Fono for encouraging and promoting collaborative work between  
Māori and Pasifika. 

The seven elements that underpin how Charissa and Mataiva and 
their respective organisations work together are: mutual respect and 
understanding; trust; communication and time; having similar kaupapa; 
having a strong cultural identity; looking at the similarities not the 
differences; and leadership.

6.1 Mutual respect and shared understanding

Charissa and Mataiva pinpoint mutual respect and shared understanding 
as key to their working relationship. Charissa explains:

The common respect between us with regard to [Mataiva] is very 
clear about her rōpū, as well as very clear about mana whenua, and I 
absolutely love and respect her for that because I think that that helps 
us know whose role it is at certain times (Charissa Waerea, 2015).
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maintains: “our relationship keeps growing and 
growing. We feel like sisters now and can talk to each 
other at that level. We have that trust base which 
is really important”. Mataiva adds: “I trust Charissa 
and her opinion. I often go to her for advice and 
guidance particularly around things Māori; without 
that trust we have nothing”. Mataiva qualifies the 
importance of trust: “I trust Charissa to keep us safe 
in Māori spaces, and she trusts me to keep her and 
her rōpū safe in our spaces”. 

What Mataiva is referring to here is being culturally 
safe in a context that is outside her (cultural) comfort 
zone. A certain degree of trust is needed; trust that 
you will be taught the correct tikanga and kawa 
(protocol) and trust that you will be guided through 
the things you are unsure or uneasy about.

6.3 Communication and time investment

Another signpost for their model of engagement is 
having strong communication and investing time 
in communicating with one another. Charissa and 
Mataiva meet face-to-face every two weeks to catch 
up, and their organisations meet every two months 
for mini Hui Fono. TMACE and TPACE take turns 
hosting the mini Hui Fono and always meet in formal 
places that are culturally significant to them. This 
idea reflects Smith’s (1999) concept of kanohi ki te 
kanohi, the importance of meeting face-to-face. Pipi 
et al (2004) qualify: “people meet face to face so that 
trust and the relationship can be further built upon” 
(p. 146). Cram & Pipi (2000) elaborate:

Kanohi ki te kanohi is regarded within Māori 
communities as critical when one has an important 
“take” or purpose. This form of consultation allows 
the people in the community to use all their 
senses as complementary sources of information 
for assessing and evaluating the advantages and 
disadvantages of becoming involved (p. 14).

Charissa is referring to how Mataiva respects her 
and TMACE as the mana whenua (authority over 
land) in their region and is always clear about the 
intentions and objectives of her own TPACE rōpū 
(group). For Māori, the importance of respect is 
encapsulated in the word manaaki, which refers 
to hospitality and to take care of someone (Mead, 
2003; Barlow, 1991). Roa & Tuaupiki (2005) explain:

The meaning of “manaaki” lies in its root words 
– “mana” and “aki”. “Mana” refers to one’s power, 
influence, authority and control. To “aki” is to 
encourage and to support, and at times to 
challenge! Thus, the term “manaakitanga” is to 
encourage and support one’s mana regardless  
of their status (p. 3).

In addition to the respect, Charissa believes 
that their relationship is also based on a shared 
understanding. It is not always doing things a Māori 
way because of their mana whenua status, rather 
“it’s about shared knowledge and learning, being 
open minded to change, because tikanga evolves 
and when tikanga evolves so people grow together 
as well” (Charissa Waerea, 2015). 

The shared understanding is captured in Charissa’s 
comments when she states: “we never takahi on 
each other, we’d never go over each other; we 
watch and we listen”. Ka’ai (2008) elaborates:

To takahi (trample) mana can cause great 
whakamā (shame and embarrassment). Māori 
avoid this concept because it can have the effect 
of causing a stigma on the collective. This again 
supports the notion that collective interests are 
held above individual ones (p. 60).

6.2 Trust

Trust is another signpost of their model of 
engagement that ties in closely with both mutual 
respect and a shared understanding. Charissa 
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The commitment for Mataiva and Charissa to meet face-to-face is an 
important investment of their time and energy for the benefit of growing 
their relationship, and growing the relationship between the two 
organisations. Charissa explains the significance of this further:

We’re meeting on a regular basis for familiarisation. We knew that 
tikanga and kawa seemed to be one of our most strongest taura for us; 
because everything we do is that. If we have any hui, usually its quite 
formalised and you know we’ll either be over at the Pā or go to the 
mission or the church. So wānanga in each other’s whare is something 
we’ve realised works really well so we’ll take a turn hosting here at the 
Pā or our marae, and they’ll come and learn about our tikanga and 
kawa and then we’ll reciprocate and we’ll go to their whare under their 
tikanga and kawa and we learn. So we’re the ones who have been 
hosted and we learn about so many beautiful things that our culture 
has to offer each other; that it’s about sharing that and growing it 
(Charissa Waerea, 2015).

Three concepts from Charissa’s statement are evident: first, that 
communication and time is invested for “familiarisation” so the two 
groups get to know each other and build stronger connections and 
become comfortable with each other. Second, that both groups display 
a strong sense of culture through the tikanga and kawa that they follow 
for their mini Hui Fono, and third, their relationship is based on cultural 
reciprocity. Both groups are taking the time to learn from one another, to 
be immersed in each other’s culture. 

Mataiva describes the value of holding their own mini Hui Fono as 
something that:

brought them [Pasifika whānau] to a place now where they feel safe 
… all those kinds of exchanges that we needed to know about, we 
got taught and the next day when we had our hui it was just laughter 
all around, people felt comfortable, safe; they were able to express 
themselves (Mataiva Robertson, 2015).

6.4 Similar kaupapa

Having similar kaupapa and passion for rebuilding their whānau and 
communities played a key role in the development and success of their 
relationship. Charissa describes her motivations for why she does what 
she does for TMACE:
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For me it’s about mums who can’t put lunches 
into their tamariki’s lunch boxes because 
they’re too pōhara, or they can’t drive them 
to school because they don’t have any petrol 
in the car or they can’t pay rent this week and 
they’ve got to find somewhere to live. For me, 
it’s thinking about our networks that we know 
and bringing everyone together, rawakore … 
so we are all the same. At least have the same 
opportunities, provisions, and stuff like that for 
equality regardless of who we are and where we 
come from; we have a standard that we set for 
ourselves and say no less than that, no matter 
who (Charissa Waerea, 2015).

Mataiva’s motivations were also about supporting 
her whānau and community. She commented: 
“what I’m passionate about is the well-being of 
Pasifika people, it really is about whānau” (Mataiva 
Robertson, 2015).

Both Charissa and Mataiva have a passion for their 
people, and it is this similar kaupapa that allows 
them to seamlessly work together. Their passions 
align with the spirit of aroha ki te tangata, having a 
respect for people (Smith, 1999; Pipi et al, 2004). Pipi 
et al (2004) claims that aroha ki te tangata “is about 
allowing people to define their own space and to 
meet on their own terms” (p. 145). Not only is their 
end goal and kaupapa the same, the pathway is also 
a shared one; that is, by reconnecting their people 
to their culture and identity, it fosters confidence 
and knowledge to live in this world.

6.5 Strong cultural identity

Both Charissa and Mataiva are confident with their 
own mana, their own language and their own 
sense of identity. Cultural identity is important for 
their relationship and how they work and interact 

together. Bishop (1998) argues that: “knowing 
who we are is a somatic acknowledgment of our 
connectedness with and commitment to our 
surroundings, human and nonhuman” (p. 204). 
Identity therefore is important in any relationship 
in order to ascertain your connection and linkage 
to them and also having a strong cultural identity 
affords participation in society (Durie, 2003;  
Bishop, 1998). 

As mentioned earlier, they follow strict tikanga 
and kawa when conducting their mini Hui Fono 
between TMACE and TPACE. For example, all the 
mini Hui Fono are formalised and held at significant 
places such as the marae (complex of buildings), 
church, mission house or similar places. The tikanga 
and kawa is set by the host group to create the safe 
space for TMACE and TPACE to come together. 

Having a strong cultural identity is also about 
having the connection with their community. 
Mataiva claims: “I wouldn’t get the respect of my 
whānau if they didn’t see me live and breathe my 
culture … and find ways to improve myself so I can 
communicate with my community”. Their strong 
cultural identity gives them the respect among  
their people because they know they are pono,  
or truthful. 

6.6 Similarities not difference

Another key principle underpinning Charissa and 
Mataiva’s relationship is the idea of focusing on the 
similarities between Māori and Pasifika, and not on 
the differences because as Charissa notes: “once we 
start to see the differences that’s the relationship 
broken down right there” (Charissa Waerea, 2015).

For Charissa and Mataiva, the importance of the 
shared similarities between Māori and Pasifika 
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should not be overlooked. Māori Poet Robert 
Sullivan explores the ancient connections between 
Māori and Pasifika articulating the original 
whakapapa they have to the sea. He writes: “what 
belongs to the ocean belongs to blood” (cited in Te 
Punga Somerville, 2012, p. 52). Sullivan is referring 
to the shared whakapapa between Māori and 
Pasifika and their link back to Te Moana-nui-a-Kiwa. 
He adds that: “Māori as ocean people: voyagers 
navigators, travellers, [are] deeply embedded in 
specific land because of, not despite, previous 
migrations” (cited in Te Punga Somerville, 2012, p. 
52). Huirangi Waikerepuru (2015) supports the idea 
of Māori origins in the islands of the Pacific Ocean. 

Recognition of the importance of this connection is 
supported by Mafile’o, & Walsh-Tapiata (2007) who 
claims: “a rediscovery of the connections between 
Māori and Pasifika, places both in strengthened 
positions for future development” (p. 135). 

Charissa believes: “as soon as we find the hōhonu 
or the things that tie us together, concentrating 
on that, the similarities will be the strength”. She 
adds that: “tapping into all the commonalities and 
similarities has worked in our favour” (Charissa 
Waerea, 2015). Two examples demonstrate this: 
first, TMACE and TPACE get their weavers together 
and weave together noting the different designs, 
patterns and materials used but sharing in the 
common practice of rāranga (weaving). The second 
example involves learning each other’s languages 
and songs; both examples knit the two groups 
closer together. 

In his interview, Huirangi Waikerepuru (2015) 
supported the idea of learning each other’s 
language: 

he whanaunga ēnā. I haramai tātou i te Moana 
nui a kiwa; (we have a responsibility to respect 
their language). They, Pasifika, are our relatives 

and we have a responsibility to respect their 
language (Huirangi Waikerepuru, 2015).

One last point that demonstrates how Mataiva and 
Charissa concentrate on their similarities is centred 
on the importance of symbolism; particularly 
symbolism tied to the maunga (mountain) and 
moana (ocean).  Taranaki maunga has whakapapa 
connections to TMACE and their whānau. However, 
due to TPACE and their relationship and connection 
to the rohe (region) of Taranaki, they too take pride 
in having a physical connection to the maunga as a 
significant landmark in the region. Mataiva explains: 
“the Pasifika logo is the fala or the mat and we’ve 
got the fala on the maunga so it’s weaving Pasifika 
cultures around the maunga” (Mataiva Robertson, 
2015).

The use of the maunga as part of the Pasifika logo 
is an expression of their close relationship with 
TMACE; they are comfortable enough to weave 
the maunga into their symbol. Charissa explained 
that “the maunga binds us … and the moana, 
those are the two things that we always go back to; 
symbolism is important” (Charissa Waerea, 2015).

The connection to the moana refers to the 
whakapapa link Māori have to Te Moana-nui-a-Kiwa. 
As stated in the TMACE/TPACE strategic plan (2014-
2019): “we have re-forged our links as peoples of 
Te Moana-nui-a-Kiwa (the Great Sea of Kiwa, also 
known as the Pacific Ocean) and are using our 
cultural commonalities as a strong foundation upon 
which to learn and grow in adult and community 
education” (p. 13).

6.7 Leadership

The final element that underpins their model of 
engagement is the importance of leadership; 
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leaders like Charissa and Mataiva from both sides driving and “growing the larger kaupapa of connecting 
Māori and Pasifika together” (Mataiva Robertson, 2015). According to Johnson (2014), “professional 
development is about creating leaders in the field” (p. 360), which is what Charissa and Mataiva achieved  
in the Taranaki region as a result of the 2013 Hui Fono. 

From the outset of meeting one another and discovering they were both from Taranaki, they decided,  
at the three-day Hui Fono, to host the next one together. This decision was arguably made because of their 
vision, leadership and passion to make a change in their community by bringing Hui Fono to Taranaki.  
The connection between leadership and relationships is made implicit by Strachan, Akao, Kilavanwa  
& Warsal (2010) who argue:

Pacific people are a collective people and their leadership stories make relational connections to the 
family (including those still alive and those who have died), God, and the community … Their leadership 
is not an individual endeavour; it is spoken of and enacted in relationship to others (p. 71).

Leadership is about a collective vision. Mataiva elaborates on leadership saying: 
The way to leadership is through service and it’s knowing you serve on all levels. Even as a leader, you’re 
serving the people, that rite of passage if we become a chief in our villages we’ve got to have done all 
the groundwork first to be able to serve at that level (Mataiva Robertson, 2015).

For Mataiva, leadership is the ability to do the groundwork first; the unseen or invisible leadership.  
Charissa describes this using the analogy of working on a marae: “to do the work at the front you always 
have to know how to do the work at the back … whether you’re on the toilets or paepae you can fulfil  
your role” (Charissa Waerea, 2015).

6.8 Conclusion

Charissa and Mataiva have a unique connection and bond that was born from Hui Fono. Since that seminal 
meeting in 2013, their working relationship has grown to a level where they now have a joint strategic 
plan, the sharing of culture and the hosting of mini Hui Fono. The strength of their relationship is grounded 
in the following principles: mutual respect and understanding for each other; a high level of trust; a 
commitment to communication and time investment; having similar kaupapa; having a strong cultural 
identity; focusing on the similarities not the differences and strong leadership. These seven principles 
underpin a working model of Māori and Pasifika engagement and could form the basis for further 
discussion around how these concepts can be adopted and adapted for use around the country. 
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The key findings that address the research questions were drawn from 
analytical sections 4–6 in the report and are summarised below.

7.1 Key findings

The main finding from section 3 was the different layers of professional 
development evident at Hui Fono: 

• formal professional development, 

• cultural development, and 

• the development of cultural awareness.

7. Conclusions
The aim of this project was “to determine through research: what 
are the elements (principles) of significance that support, enhance, 
contributes to and critiques why Hui Fono is an important provider of 
professional development”. The objectives of this project were threefold: 

• first, provide a description of the background of Hui Fono and how it 
began; 

• second, examine the development of Hui Fono over the first eight years; 
and 

• third, evaluate the impact and value of Hui Fono as a provider of 
professional development for Māori and Pasifika. The three research 
questions of the study were:

Why was Hui Fono created and what 
were its objectives? (Section 3)

How has Hui Fono developed and grown 
since its inception in 2008? (Section 4)

What is the impact and value of the Hui 
Fono for Māori and Pasifika participants, 
their learners and their communities? 
(Sections 5 and 6)

1

2

3

“There is no 
equivalent hui in 
New Zealand – 
Māori and Pasifika 
peoples coming 
together for a 
national Hui Fono 
to learn, share, 
laugh, cry, eat, sing, 
be merry, observe, 
listen, watch, 
speak, dance, play, 
work, be serious, 
be humorous, be 
ourselves!!!!”
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Understanding these levels of PD is to acknowledge 
Māori and Pasifika ways of thinking, learning and 
teaching within ACE. Insights provided from the 
founders of Hui Fono also shed light on the original 
intent and purpose of Hui Fono for intellectual 
engagement of Māori and Pasifika in capacitating 
and building their communities to instigate change.

The main finding from section 4 was the overall 
positive development of Hui Fono over the first 
eight years reflected in the changing demographics 
and measured by the development of themes, 
calibre of speakers and presenters and the 
dedication to make the necessary changes based 
on participant recommendations. Ultimately these 
examples showcased how Hui Fono is centered 
on “developing, changing, maintaining and 
respecting the true aspects of culture in the 
context of education” (Pale Sauni, Evaluation 
Report, 2014). 

The main finding of section 5 was the identification 
of multiple themes extracted from the interviews 
and online survey. The results demonstrated the 
three layers of professional development evident  
at Hui Fono that have impacted on participants. 

Formal professional development enabled 
participants to build their confidence as a 
practitioner, as well as build networks of support 
through the theme of whanaungatanga. 

Cultural development for participants had a 
positive impact on their whānau/fanau/aiga, 
cultural identity, confidence in their culture and 
increased cultural knowledge. It was evident 
from the data that cultural development was 
fundamental for the participants, their learners  
and their communities. 

Finally the development of cultural awareness 
within Hui Fono demonstrated the themes 

of respect, awareness and humour as primary 
outcomes under this aspect of professional 
development.

Section 6 focused on the value and impact of Hui 
Fono for Taranaki providers TMACE and TPACE. 
The main finding was the identification of seven 
principles that underpin a working model of Māori 
and Pasifika engagement. These were: mutual 
respect and understanding; trust; communication 
and time investment; having similar kaupapa;  
having a strong cultural identity; looking at the 
similarities not the differences; and leadership. 

The case study highlighted core tenets of a working 
relationship between Māori and Pasifika that other 
groups may be able to adapt in their own areas. At 
the very least, a wide ranging discussion needs to 
take place around Māori and Pasifika engagement 
and the value this will have for their respective 
communities.

The overarching value of Hui Fono is best 
encapsulated in a survey response which exclaimed:
“There is no equivalent hui in New Zealand – Māori 
and Pasifika peoples coming together for a national 
Hui Fono to learn, share, laugh, cry, eat, sing, be 
merry, observe, listen, watch, speak, dance, play, 
work, be serious, be humorous, be ourselves!!!!”

This summarises the value of Hui Fono for Māori 
and Pasifika as a place to access professional 
development that is tailored specifically to their 
needs and worldviews and in a space that is 
culturally safe where they are free to “be themselves”.

7.2  Re-imagining the Hui Fono design

In an interview with Sandra Morrison, she spoke 
about the need to reconceptualise and grow the 
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Wharenui or Whare tipuna 
(meeting house/ancestral house)

The paepae: a negotiated space

Hui:  
Māori cultural  
development

DAY 2  
Hui Fono: 

cultural awareness

Fono:  
Pasifika cultural  

development

DAY
1

DAY
1

H
ui

Fo
no

Marae ātea

Karanga and wero 
 take place

Wharekai  
(dining room)

Waiting area  
for visitors

Figure 20: Hui Fono design centered on the paepae in the pōhiri process

DAY 3  
Formal  

professional
development

Hui Fono model to show the strategic vision of Hui 
Fono for years to come. According to Morrison & 
Vaioleti (2008) the “starting point for a professional 
development strategy is for Māori and Pacific to 
determine responses to the four P’s question to 
which shared understandings can be developed” (p. 
46). These are:

•  What is the purpose of professional 
development?

•  What is our process for engaging in 
professional development? 

•  What product do we desire?

•  How are our people going to benefit? 

They warn: “if that specificity is not clearly 
defined then professional development becomes 
a haphazard exercise for little collective gain” 

(Morrison & Vaioleti, 2008, p. 46). These words stuck 
with us throughout the research process and a 
potential structure for Hui Fono was imagined.

From the research, it became clear that Hui Fono 
engages three layers of professional development: 
professional development, cultural development 
and development of cultural awareness. However, 
these need to be made more explicit in the design 
of Hui Fono in order for participants to derive 
maximum benefit from these three core tenets. One 
potential structure developed from the research 
team is based around the pōhiri process, which 
appropriately creates the safe space for Hui Fono to 
occur. Below is our depiction of the Hui Fono design 
(Figure 20) that aligns with the He Waka Eke Noa 
philosophy of Hui Fono.
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The Hui Fono model depicts a marae and features: 
the waiting area for visitors; the wharenui or 
meeting house (sometimes referred to as the whare 
tipuna/tupuna or ancestral house); marae ātea 
(courtyard), which encompasses the paepae (seated 
speaking platform); and the wharekai (dining room). 
Each of these features are part of the pōhiri process 
and in this model represents different aspects of the 
Hui Fono design; these are discussed in detail in the 
following paragraphs.

The marae provides the structure for 
whanaungatanga to take place and is dedicated to 
the practice of traditional rituals and gatherings of 
Māori; it is where people stay together, eat together 
and share and learn about one another (Salmond, 
1972; Tauroa & Tauroa, 1986). As Tāngata Whenua, 
Māori have the duty to host and appropriately 
welcome the participants of Hui Fono to their 
marae and surrounding lands. The process of pōhiri, 
therefore, is a significant part of Hui Fono for not 
only opening the event but also for imbuing the Hui 
Fono space with sacredness. We utilise the process 
of pōhiri to conceptualise the design for the Hui 
Fono event. 

The waiting area for visitors depicts what happens 
behind the scenes at Hui Fono that has brought 
everyone to this point. Māori and Pasifika 
participants are usually informed about the kawa 
and procedures (via the programme booklet) that 
occur in the pōhiri process; this is reflected in the 
prior discussions that transpire regarding how 
the pōhiri will commence. For example, who will 
be speaking on behalf of the group, what koha 
(gift) are handed over and what waiata (song) 
will be sung. This feature is concerned with the 
organisation of the group, having a practice pōhiri 
and practising the supporting waiata. 

Before the karanga (call) is issued and the visitors 

are called onto the marae, the hau kāinga (home 
people) will sometimes perform a challenge, or 
wero. Part of the wero involves the placing of a taki 
(carved dart) in front of the visitors, which they 
pick up as a sign of their peaceful intentions. While 
the wero in ancient times was used to ascertain 
the intention of the visitors, the wero today can 
potentially be used to challenge participants of 
Hui Fono to rise to a new level of professional 
development. Therefore, the wero may provide 
another level for the Hui Fono design in this regard.

The visitors are called onto the marae and meet at 
the marae ātea where a paepae is set; a place where 
guests are welcomed, speeches are exchanged and 
points of views are expressed (Tauroa & Tauroa, 
1986). The two sides of the paepae represent the 
home side and the visiting side. The marae ātea 
is a delicate space and is always governed by the 
tikanga of the hosts. It has often been referred to 
as the domain of Tū-mata-uenga (Māori deity of 
war). In this instance, vigorous discussions and 
sometimes heated exchanges are often permitted 
in the domain of Tū-mata-uenga (Tauroa & Tauroa, 
1986; Hakopa, 2011). Once, however, the guests 
enter the wharenui, Rongo-mā-tāne (Māori deity 
of peace) takes precedence and only peaceful 
exchanges are acceptable. Ultimately the paepae  
is where the platform is set between the home 
people and its visitors; it is the space that 
determines whether the party are invited into  
the bosom of the hosts (Hakopa, 2011). 

The use of the paepae in this model takes a similar 
approach to Hakopa (2011) and Jahnke (1999) 
who employed the symbolism of the paepae as a 
starting point for negotiating the space between 
two distinct worldviews (such as Māori and Pasifika) 
based on kawa. According to Jahnke (1999), “the 
pae or boundary between distinct cultures can exist 
as a discrete well-defined line or as a well-defined 



70

spatial domain that encompasses elements of both 
cultures by negotiation between both cultures” 
(cited in Hakopa, 2011, p. 46). Therefore, each 
culture brings with them to their side of the paepae 
their own distinct values, beliefs and worldviews. 
According to Hakopa (2011) “the paepae offers an 
interesting solution with regard to bringing two 
diverse worlds together without changing either 
one. Each world maintains their independence and 
mana” (p. 47). Further to this, “to negotiate both 
worlds suggests an understanding and familiarity 
with both worlds” (Hakopa, 2011, p. 47). This notion 
resonates with the philosophy of Hui Fono “he waka 
eke noa” that acknowledges the ancient connection 
and shared whakapapa Māori and Pasifika have.

Based on Figure 20, the use of the paepae on the 
marae ātea is paramount. We envision Hui on 
one side reflecting Māori cultural development 
and Fono on the opposite side reflecting Pasifika 
cultural development. The area between them 
is called the Hui Fono space and reflects the 
development of cultural awareness between Māori 
and Pasifika. This encompasses the main focus of 
our three-day Hui Fono design, which is explored 
further in Table 7.

At the conclusion of the formal speeches, the hongi 
(nose press), harirū (handshake) and awhi (embrace, 
hug) take place, followed by kai, which removes 
the tapu of the visitors wherein they become one 
with the hosts. Then the visitors are welcomed into 
the body of the ancestral house where the formal 
procedures of the meeting take place. The wharenui 
also features in the above model as the meeting 
place where formal professional development 
occurs; the use of the wharenui for professional 
development is intentional. According to Hakopa 
(2011), the whare tipuna is a place where “Māori 
are able to observe, examine and interrogate 
alien processes from the safety of their worldview, 

using traditional methods of examining and 
understanding the world around them” (p. 47). This 
resonates with the kaupapa of Hui Fono providing 
professional development for Māori and Pasifika 
by Māori and Pasifika. True to Hakopa’s words, 
the whare tipuna provides an appropriate space 
for Māori and Pasifika to explore “from the safety 
of their worldview, using traditional methods of 
examining and understanding the world” (Hakopa, 
2011, p. 47) what professional development means 
for them and their communities; what traditional 
tools and knowledge they can draw solutions from. 

In this respect, the equivalent of a whare tipuna for 
Pasifika may also be a preferred place for learning 
and sharing of professional development. For 
example, in the case study, Mataiva and Charissa 
host their mini Hui Fono at culturally significant 
places such as churches, fale (dwelling), marae and 
community halls. Hence, the potential for diverse 
yet selected hosting venues for Hui Fono ensures 
that Māori and Pasifika derive culturally appropriate 
benefit from an inside-out worldview.

The final element of our model is the wharekai. 
Although this feature is not explicitly part of the Hui 
Fono design per se, like the waiting area for visitors, 
it reflects a key part of the Hui Fono experience. The 
wharekai is the designated place for eating. For Hui 
Fono, eating and sharing of kai is a fundamental 
part of whanaungatanga and meeting one another. 
Tauroa & Tauroa (1986) agree, saying: “discussions 
during meals present an opportunity to make 
new friends” (p. 101). As Barney commented in his 
interview, it was during meal times that he was 
able to meet people, have discussions and form 
networks. 

The pōhiri process that takes place at each Hui 
Fono provides a framework for reconceptualising 
the design of the Hui Fono event. The gathering of 
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visitors in the waiting area, the wero, the karanga, the whaikōrero (speeches) that take place on the paepae 
and waiata; the hongi, harirū, awhi and the sharing of kai in the dining room are all fundamental elements 
of the pōhiri; these aspects are reflected in the Hui Fono design. The main points from our model that frame 
our Hui Fono design are outlined below in Table 7.

Table 7: Explanation of Hui Fono model

Day one: Cultural development Day two: Development of 
cultural awareness

Day three: Professional 
development

1 day Hui (for Māori) 1 day Hui Fono 1 day professional development

1 day Fono (for Pasifika) Space for Hui and Fono to take place 
together

Focus on the PD that is specific to 
the work place

Separate development for Māori 
and Pasifika that is specific to their 
cultural development

Cultural awareness is developed, 
learning about one another’s culture

Symbol: the whare tipuna (or a 
similar place of significance for 
Pasifika)

Symbol: each side of the paepae Symbol: the space between the 
paepae
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The research points to cultural development and 
cultural awareness as core tenets of Hui Fono. It is 
the intention of the design to be more proactive 
in providing these elements. Furthermore, it 
is our view that Māori and Pasifika need to be 
grounded in their identity (cultural development) 
and recognise the relationship between Māori 
and Pasifika (cultural awareness) before they are 
able to understand the work place (professional 
development) where they are delivering services 
to Māori and Pasifika learners; the strength of this 
modelling will be evident in the community.

The proposed design aligns with the philosophy 
‘He Waka Eke Noa’, which governs Hui Fono. For 
example, the ngaru (waves) and vaka (canoe) in the 
Hui Fono logo together “represent the depth and 
width of Te Moana-nui-a-Kiwa. The logo illustrates 
the relationship between Tāngata Whenua and 
Pasifika peoples, supporting each other to move 
forward on a journey of learning” (Programme 
Booklet, 2011). This resonates with the proposed 
design in regards to the paepae space. As discussed 
earlier, the exchange between Māori and Pasifika 
on the paepae is about learning from and teaching 
one another (Hakopa, 2011; Jahnke, 1999). Hakopa 
(2011) describes the paepae as a place “where two 
groups of people meet in a formal fashion based 
on kaupapa or a compelling reason and exchange 
greetings based on the kawa (formal procedures 
and protocols) of the hosts” (pp. 45-46). The 
paepae therefore is a negotiated space for cultural 
exchange between Tāngata Whenua and Pasifika 
peoples; a place where they are encouraged to 
support each other on a journey of learning.

Further to this, the intention of the whakataukī and 
the use of the incomplete vaka in the Hui Fono logo 
represents the on-going pursuit of professional 
development for Māori and Pasifika. In this regard, 
the Hui Fono model above is similarly designed to 

represent the pursuit of professional development 
for Māori and Pasifika. This model goes one 
step further; it elevates cultural development 
and cultural awareness for Māori and Pasifika as 
important pillars of professional development. 
This is reflected in the explicit action of allocating 
one day to cultural development, one day to 
cultural awareness and one day to professional 
development.

In conclusion, the purpose of the pōhiri 
framework (Figure 20), imbues the Hui Fono 
with ritual that creates a culturally safe and warm 
space for Māori and Pasifika to Hui and Fono; this 
allows for whanaungatanga to take place across the 
entire event. The most important facet of Hui Fono 
is whanaungatanga; it allows Māori and Pasifika to 
engage in professional development, from within 
their own worldview, at a level that grounds them 
in their own cultural development and cultural 
awareness. The philosophy underpinning this 
strategy strengthens everything about who we 
are as Māori and Pasifika and will transform the 
communities that we serve; of this we are certain.
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Glossary of terms
Ako Māori  

Aotearoa

Aroha

Aroha ki te tangata

Au

Awhi

Fa’aaloalo 

Fala 

Fale

Fono

Hapū

Harirū

Hau kāinga

Hawaiki nui

Hawaiki Pāmaomao

Hawaiki roa 

Hine-nui-te-pō 

Hōhonu

Hongi

Hui

Hui Fono

Iwi

Kai 

Kaitiaki 

Kanohi ki te kanohi

the culturally preferred pedagogy principle

New Zealand

respect/love

respect/love for people

me, I

embrace, hug

respecting ourselves, our values and others 
whether similar or different

mat 

dwelling

Pasifika gathering

sub-tribe

shake hands

home people

ancient homeland of Māori

ancient homeland of Māori

ancient homeland of Māori

Maiden of Death

deep

traditional greeting by pressing noses

Māori gathering

Māori and Pasifika gathering

tribe

food, eat

guardians 

face to face
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Kanohi kitea  

Karakia

Karanga 

Kaupapa 

Kawa

Kia Piki Ake i Ngā Raruraru o te Kāinga 

Koha

Kōrero 

Māhaki

Mana 

Mana whenua

Manaaki/manaakitanga 

Marae

Marae ātea

Mātauranga

Maunga 

Moana 

Ngaru 

Oati 

Pā

Paepae/pae 

Palagi

Papatūānuku 

Pasifika 

Pōhara 

Pōhiri/Pōwhiri

Pono  

Poroporoaki

the seen face

call

chant, incantation

the collective philosophy principle, purpose 

protocol

the socio-economic mediation principle

gift

talk, speak

humility, modesty 

prestige, power

authority over land or territory

hospitality, to look after

tribal complex centred around wharenui

open space in front of the wharenui

Māori knowledge

mountain

ocean

wave

promise/oath 

defensive fortification 

seated speaking platform

Pasifika term for European 

Earth Mother

refers to the indigenous Pacific Island nations/people

poor

traditional ritual of encounter

truthful 

closing speeches of the ritual of encounter
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Rangatahi

Rāranga 

Rawakore 

Reo 

Rohe 

Rongo-mā-tāne

Rōpū

Takahi 

Takahia 

Take

Taki

Talanoa 

Tamariki

Tangata/Tāngata 

Tangata Whenua/Tāngata 
Whenua

Taonga

Taonga Tuku Iho  

Tapu

Tauiwi 

Taura 

Te Moana-nui-a-Kiwa 

Tikanga

Tino Rangatiratanga

Titiro 

Tū-mata-uenga

Tukutuku

Tūpato 

youth 

art of weaving

destitute 

language

region 

Māori deity of peace and cultivated foods

group

trample

to trample over

purpose, reason

carved dart

sharing of ideas, exchange of knowledge and 
wisdom

children

person/people

people of the land 

treasure

the cultural aspiration principle

sacredness

non-Māori

rope, bond 

Pacific Ocean

lore and customs, ritual

the principle of self-determination

look, to see

Māori deity of war

carved panel inside whare tipuna

be cautious
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Tūpuna/Tupuna

Vaka 

Waiata 

Wairua

Waka

Wānanga 

Wero

Whaikōrero

Whakairo 

Whakapapa

Whakarongo

Whakataukī 

Whakawhanaungatanga

Whānau

Whanaunga

Whanaungatanga

Whare

Whare Tupuna/Tipuna 

Wharekai 

Wharenui

ancestors, ancestor

canoe

song, to sing

spiritual essence

canoe

a traditional learning and teaching practice for sharing knowledge 
and wisdom

challenge

traditional speech making

carving 

genealogy 

listen 

proverb

to develop relationships

the extended family structure principle, family

relative

relationships

house

ancestral house 

eating house

meeting house, a term for ancestral house
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